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1. project background

Integration of Roma children into standard primary schools is one of the forms of presenting the potential of Roma children from socially and linguistically disadvantaged environment, their development when stimulating learning environment is created. The integrated education of Roma population is based on the perception of the integration as a balanced and stabile opportunity to participate in the social and economic development in the Slovak Republic respecting equal opportunities, and identity (language, culture), what contributes to the cultural richness of the society. 

It is a two-way process; on one hand there is compensation of individual needs, on the other hand, accumulation of new potential. However, it is a long-term process, which requires changes in the attitudes and approaches of majority as well as minority population, understanding the necessity of cooperation since integration is an interest of both groups. 

1.1. Description of conditions for the implementation of the project 

The present educational system in the Slovak Republic is still not able to create conditions adequate to the needs of all Roma children and does not reflect the existing specifics of linguistic and cognitive development of Roma children from socially and linguistically disadvantaged environment. 

The situation of the Roma minority in education is still alarming. Based on the data from 2001 Census, 45% of Roma completed basic education (including those without completed basic education), 6,6% completed secondary vocational education (without school leaving certificate), secondary education completed 1,13 % of the Roma population, and only 0,2 % completed higher (university) education. There are about 2, 18 % of Roma without education and there is no data on education available for 4,4 % of Roma. 

The Phare project „Integration of Roma children into standard primary schools“reflects the current conditions and opportunities of Roma children in terms of access to quality standard education. It concerns primarily those groups of students, who are in the current educational system disadvantaged and are attending special primary schools due to their social and cultural specifics. The tests batteries developed under Phare 2001 project of “Reintegration of Socially Disadvantaged Children from Special Schools into Standard Primary Schools” allow more objective assessment of real capacities of children from socially disadvantaged environment. The test batteries - school readiness test and RR screening - aim at elimination of misplacement of children from socially disadvantaged environment into special primary schools, resp. better addressing of their educational needs. 

The report on the state in the education of Roma children and pupils approved by the minister of education on September 23, 2003 at the operative meeting (www.education.gov.sk) and statistics of the Institute of education information and prognoses on the school success, confirm this situation (while in the school year 1999/2000, 55,4 % of pupils not successful in school was coming from socially disadvantaged, in school year 2004/2005 it was already 65,4% of pupils from socially disadvantaged environment). These pupils are usually coming from separated and segregated Roma communities and suffer from social disadvantage and exclusion. 
Justification of the project implementation

Re-organisation of the educational process is a long-term objective of the Slovak government and the Ministry of Education SR. It is implemented through the strengthening of motivation and acceptance of individual needs of pupils, including Roma pupils.  

The project „Reintegration of children from socially disadvantaged environment from special schools into standard primary schools” aims at enhancement of educational standards for socially disadvantaged children. The project contributes to the implementation of the Concept of an integrated education of children and youth including the development of secondary and university education approved by the Government decree no. 498 on May 26, 2004 and fulfilment of the process aspects of the Concept. 

During the project implementation, the integrated education has become an integral part of the existing educational system. It also provided complementary support system eliminating and preventing social exclusion of part of the Roma national minority. 

1.2. Role of the project in the field of education of Roma children from socially disadvantaged environment

The basis for various initiatives and measures of the Ministry of Education SR in this field comes from the basic document: Convention on rights of the child, published under No.104/1991 Coll. of SR. The next document is the National Programme of Education and Trainning in the Slovak Republic for the next 15 -20 years approved by the Government decree no. 1193/2001, which foresees the creation of better conditions for education for children coming from socially less stimulating environment with specific focus on the Roma minority. 

Other initiative is the National action plan of the Slovak Republic related to the Decade of Roma inclusion 2005-2015 and participation of the Ministry of Education SR in the World Programme for Human Rights Education - 2005 based on the recommendations of the Council of Europe, the United Nations Education, Science and Culture Organisation - UNESCO and the High Commissioner for Human Rights.  

Act no.365 on Equal Treatment in Certain Areas and Protection against Discrimination, amending and supplementing certain other laws (Antidiscrimination Act), May 20, 2004 C.o.L., also provides legislative background to the project. It should be used in the case, there is evidence of segregation or other forms of discrimination in the field of education (the project eliminates the potential discrimination).  

Relevant Phare programmes and projects 

Since 1998, programmes and projects financed from the pre-accession programme Phare contributed to the improvement of educational standard of Roma in Slovakia.  

PHARE 1999 – Minority tolerance programme – SR 9905.02 was designed for all national and ethnic minorities living in the Slovak Republic including Roma minority. The Ministry of Education SR managed one sub-project of the above mentioned programme, which aimed at: 

· Improvement of a status of the national minorities through development of the educational system with special focus on Roma minority, 

· Creation of better conditions for teaching and learning in the schools with minority language as the language of instruction and creation of overall favourable environment supporting mutual understanding between members of the society and thus decrease social and racial discrimination. 

PHARE 2000 – project entitled Better conditions for Roma self-realisation in the education system - SK0002.01. The project consisted of the following activities: 

· Strengthening of pre-school education of Roma children with involvement of mothers in the educational process and support to Roma teacher assistants

· Support to primary education of Roma children

· Development of a pilot project of vocational education for Roma youth

· Support to university education of teachers and teacher assistants

PHARE 2001 – Support to the Roma minority in the educational field–SR 0103.01. The project directly followed up the previous Phare projects. It aimed at further improvement of pre-school education of Roma children, strengthening of whole-day care system in the system of primary education for pupils from socially disadvantaged environment and reintegration of socially disadvantaged children from special primary schools into standard primary schools and establishment of community centres in municipalities with higher share of Roma population. 

The project focused on the development of new diagnostic methods and tools for more objective assessment of Roma children in the first grades of special primary schools and assessment of school readiness of children that are supposed to enter the school in given year. The outcomes of the project are newly developed test batteries. They also represent norms for an assessment of the performance of children in the first grades of special primary schools from the perspective of their possible re/integration into standard primary schools, in which they would not be segregated and marginalised. 

The test battery - RR screening represents the result of activities focused on the development of differential/diagnostic methodology for children in the special primary schools. It is reliable and fast instrument for exclusion of mental retardation. However, the screening does not answer the question if a child would be able to achieve more difficult educational objectives when transferred from a special primary school. 

In the project „Integration of Roma children into standard primary schools “ the tests of school readiness for socially disadvantaged children and RR screening became the instruments for the identification and selection of children for the transitive classes, whose low results in the original intelligence tests were not caused by their mental retardation.

The aim of the project Phare 2002/000.610-03 “Further integration of the Roma children in the educational field and improved living conditions” is to continue in enhancing the educational standards of the Roma minority and at the same time to create conditions for improvement living conditions of socially disadvantaged citizens. 

This task requires a modification in the existing legislation, mainly in the Act no. 29 from 1984 C.o.L. on the system of primary and secondary schools (School Act) as amended, and therefore the approval of related legal provisions: edict of the MoEd SR on special schools – incorporation of transitive classes, pedagogic-organisational instructions of the MoEd SR, etc.   

The main expectation of the project “Integration of Roma children into standard primary schools” is connected with the re-assessment of the meaning of „school integration” and “special educational needs” from the point of view of social and cultural differences of children and pupils from socially disadvantaged environment.

It is a difficult task and the project provides an answer mainly on level of processes in relation to the methodological approaches. The process of integration of pupils from socially disadvantaged environment will require a development of reliable and measurable indicators to evaluate the efficiency and effectiveness of approaches and instruments supporting the school success of socially disadvantaged pupils. 

1.3. Approach to the project implementation

The strategy selected for the implementation of the project fully respected objectives and requirements defined in the Terms of Reference, identified needs of the target groups and capacity of the project team. The emphasis was put on the effective management of the project and its horizontal and vertical coordination in order to promptly respond to the problematic situations and their solving.  

The overall approach can be divided into several steps: 

· Complex analysis of the environment and target groups’ needs

· Complex preparation of implementation of interventions

· Implementation of interventions and provision of technical assistance

· Monitoring and evaluation

· Formulation of proposals and recommendation for future

Taking into account the time constrains of the project implementation, the individual phases of the project were not implemented consequently, but into some extent in parallel. The time schedule of the project implementation with actual deadlines for outcomes delivery was prepared for monitoring and ongoing evaluation purposes and was regularly checked and assessed (also by the project beneficiaries and the Project steering committee) and a reference to deviations from project implementation was made in regular monthly reports. 

The project was delivered by the multidisciplinary team in the following composition: 

	Position
	Name of expert
	Working days

	Team Leader
	Eva Končoková
	150

	Expert in psychology (1)
	Daniela Čechová
	220

	Expert in psychology (2)
	Miroslava Čerešníková
	220

	Expert in special pedagogy
	Katarína Majzlanová 
	220

	Expert in general pedagogy
	Alica Petrasová
	220


The Team leader ensured the coordination of activities within the team and communicated directly with the project beneficiaries. The leader of the consortium provided the technical support to the expert team through a nominated person (Mrs. Oszlányiová) in close cooperation with the Wide Open School Foundation. 

1.4. Factors influencing the project implementation

External factors

School attendance

The municipalities with the schools involved in the project are located in the part of Slovakia with the highest number of long-term unemployed Roma and Roma with low qualification from the segregated communities. 

The attendance of pupils was one of the key external factors, which negatively influenced the project implementation. The worst attendance level was in Košice – Inžinierska Street and in Veľké Kapušany. The absence of children in schools was directly related to the social situation of families of pupils from these locations and loss of their permanent residence. Families of these pupils are dependent on the social subsidies and currently are without permanent residence – in most of the cases they are homeless and some families emigrated from Slovakia. Piešťany was an exception, and the best results were achieved in this location – there was only one unjustified absence of pupil in lesson.

The distance of the schools from the place of residence of pupils, inability of parents to cover travel costs, or provision of suitable dresses and shoes for pupils during the winter negatively influenced the school attendance. In some locations, the transport from more distant segregated communities to the school was missing.  

Health

Another factor that influenced the project implementation is health and nourishment of pupils. In the winter months, pupils were absent up to 9 580 lessons, which is in average approximately 60 lessons per a pupil due to flue/cold. During the weekends in the winter, the community centre in Jarovnice and the kindergarten in Košice Luník IX provided hot meals and additional education for pupils living in the area (activities financed from the grant of the Office of the Plenipotentiary of the SR Government for Roma Communities). The existing solutions were not systematic, but rather of a charity nature. 

Prejudices and stereotypes

Other important factors, which into some extent influenced the implementation of the project, were prejudices and stereotypes. One of the tasks of the expert team in school environment was elimination of stereotypes and prejudices connected with school as institution, special primary schools, Roma pupils and parents, non-Roma parents. The expert team responded to these factors through: 

· Content of technical-methodical seminars 

· Intercultural setting of school environment 

· Implementation of out of school activities with participation of pupils from transitive and integrating classes, their parents, teachers, teacher assistants and representatives of schools and local community 

· Use of methods for building positive social atmosphere in a classroom 

· Consultations and communication with parents of children, teachers, assistants, psychologists, local leaders, etc. 

On the institutional level, it is the closed system of special primary schools. The expert team on institutional level opened the system of special primary school in the selected location toward professional and non-professional public through implementation of out of school activities, open door days in transitive classes and local presentational seminars. It made the educational system in special primary school accessible to a wider public. 

On the professional level, it is stereotyped connection of special needs of Roma pupils from socially disadvantaged environment. We eliminated the stereotyped attitudes toward educational needs of pupils from socially disadvantaged environment by including teacher assistant and psychologist into the pupil care system in transitive class. 

On the individual level, there is an absence of intercultural competences and working methods for addressing the prejudices and stereotypes of the majority community. Therefore, teachers and teacher assistants were educated in using methods for elimination of ethnic prejudices in intercultural environment of classroom and school. 

Internal factors

The important internal factor, which influenced mainly the beginning of the project implementation, was an unexpected change in the Team leader position. The situation in cooperation with the project beneficiaries was solved and the new Team leader (Mrs. Končoková) could start to work in a short period of time.

Inputs of individual experts of the technical assistance in some months slightly differed from the planned number of working days presented in the Inception report. The reason was ensuring the smooth implementation of the project and accomplishment of project objectives, which in some cases required deviation from the original plan. 

Relatively important time shift took a place in preparation of the training programmes for teachers and teacher assistants from special primary schools and primary schools as well as psychologists cooperating with the schools. Individual seminars were prepared gradually till January 2006, in comparison to the originally proposed deadline for completion of the preparation of training programmes in October 2005. The main reason was the approach applied, which allowed reflecting requirements and needs of participants during the delivery of the training aiming at the capacity building for an effective functioning of the transitive classes in future.  

In relation of the project implementation, we also identified other internal factors: 

· Qualification and professionalism of the experts and their capability to influence the quality of the school environment, attitudes of pedagogic staff were the key factors for achieving the optimal results in the implementation of the project, 

· Increased interest of the teachers and teacher assistants to acquire new competences in relation to cultural and individual specifics of pupils enabled necessary changes in the school environment and at the same time increased motivation of parents in the integration, 

· Involvement of the pedagogic staff of the special primary schools and standard primary schools and support of school founders allowed creating a model of the transitive classes and preparation of first Roma children for re/integration, 

· Appropriate project methodology, approach to the complex analysis, knowledge of the basic preconditions for integration of pupils (made a synergy between activities), 

· Flexibility of the team to accept rapidly changing order of importance of individual, social and cultural factors on local level, contributed to the positive progress in time implementation of the project.

Ongoing monitoring of the efficiency of work in the school environment, monitoring of gradual implementation of knowledge of the teachers and the teacher assistants acquired during the seminars (guaranteed preparation of variable instruments for integration of Roma pupils in the classes). 

2. Project objectives

2.1. General project objectives 

The general objectives for the project were:

· Successful implementation of the integrated system for education of Roma children,

· Creating conditions for children from socially disadvantaged environment to acquire standard education/enabling them to reintegrate from special schools into the standard primary schools. 

2.2. Specific project objectives

The following specific objectives were set for the project: 

1. To implement specific teaching methods/techniques using special supporting teaching materials in the transitive classes attended by children with social disadvantages and special educational needs;

2. To implement the process of integration of re-diagnosed pupils to the standard primary schools in methodological way. Pupils are supposed to be educated via individual approach with respect to their special educational needs also in the standard primary school;

3. To create plans of effective using of the community and education resources in the relevant localities, to propose a plan for work with the parents and their involvement in the process of education and school attendance of their children and to implement this plan as co-ordinated cooperation with Roma parents in the selected locations;

4. Training of the teachers and Roma teacher assistants of the selected special schools on implementation of the specific teaching methods, the implementation of the reintegration modules, special care, first aid, educational integration, multiculturalism; etc.

5. To develop and to implement in practice training modules for training teachers of the standard primary schools where successfully re-diagnosed pupils will be placed in methods of educating children with specific needs and in reintegration;

6. To elaborate a practical guidance book on acquiring information and using the results of the inquisitions from audiologists, special pedagogues, child psychologists, etc. and to distribute it;

7. To organise presentations of the project outcomes for teachers, teacher assistants and employees of Pedagogic-Psychology Advisory Centres and to place recommendations for improvement of the integration process in locality.

Evaluation of the achievement of the given objectives 

General project objectives were accomplished through:

· Creation of model of transitive class, which functionally fills up the missing component between the special primary school and the standard primary school.  

Specific objective 1 was accomplished through: 

· Development and application of the Teaching and learning methods in transitive classes of special primary school and classes integrating pupils in standard primary school (annex 2).

· Development and use of the Curriculum for 1st and 2nd grade of transitive class of special primary school (annex 2). 

Specific objective 2 was accomplished through: 

· Establishment of 20 transitive classes in special primary school involved in the project, 

· Development and use of the Teaching and learning methods in transitive classes of special primary school and classes integrating pupils in standard primary school (annex 2),  

· Delivery of specialised technical-methodical seminars for teachers and teacher assistants from both types of schools (monthly monitoring reports for September 2005 – March 2006), 

· Implementation of technical-methodical seminars for psychologists participating in the project (monthly monitoring reports November 2005 – February 2006), 

· Methodical support to successful integration of pupils from special into standard primary school directly in the school environment.

Specific objective 3 was accomplished through: 

· Support and strengthening of cooperation between relevant partners in the selected locations in the process of education of socially disadvantaged children, 

· Elaboration of plans of cooperation between school, family and community in the location and consequent implementation of school and out of school activities, 

· Delivery of technical-methodical seminar for teacher and teacher assistants and psychologists participating in the project with theme “Partnership and cooperation of school, family and community”. It allowed teachers and teacher assistans to acquire practical skills to implement strategies for getting familiar with family, community and their needs. 

Specific objective 4 was accomplished through: 

· Implementation of cycle of technical-methodical seminars for teachers and teacher assistants from the selected special primary schools consisting of 6 two-day seminars, each lasting for 16 hours (themes and results of the seminars are presented in chapter 3.6).

Specific objective 5 was accomplished through: 

· Implementation of cycle of technical-methodical seminars for teachers and teacher assistants from partner standard primary schools consisting of 6 two-day seminars, each lasting for 16 hours (themes and results of the seminars are presented in chapter 3.6).

Specific objective 6 was accomplished through: 

· Elaboration of practical guidance book „Transitive class: Guide to work with pupils from socially disadvantaged environment, which was distributed to all school involved in the project (annex 2) 

Specific objective7 was accomplished through: 

· Implementation of the final presentation seminar, during which the project outputs and achieved results were presented to relevant target groups.  

· Regular provision of recommendations and proposals on legislative, institutional and operational level to project beneficiaries. 

The achievement of the general and specific objectives is demonstrated by the development of a model of a transitive class. A transitive class functionally fills up the missing component between the special primary school and the standard primary school. It represents a new phenomenon guaranteeing flexibility of the school system in the first grades of primary school. It allows professionally shaped integration within the process of transition of a pupil from the special-pedagogic care into the system of standard education. 

The transitive class established via this pilot project is one of the organisational forms for educating the pupils from socially disadvantaged environment. It is established at a special primary school and helps the transition of children into standard primary school. Children are placed into transitive classes at the age of a compulsory school attendance based on the results of the RR screening. They are not mentally handicapped, but due to a social disadvantage are without a specific preparation probably not able to successfully cope with the content of the 1st grade of the standard primary school. In order to achieve their success in a standard primary school, it is necessary to provide them with further individualised preparation.

The content and extent of the educational process is affected by the curriculum and teaching plans for the transitive classes. Education in the transitive class is organised by applying of the methodological material “Teaching and learning methods in the transitive classes” developed under this project and is taking into account the specific educational needs of these pupils. The maximum number of pupils in a transitive class is 8 and minimum number is 4. Transitive class counts for completion of a compulsory school attendance. 

Pedagogic documentation of the transitive class is the following:  

· Teaching plan for transitive classes 

· Curriculum for transitive classes

· Educational standards of primary school 

· Plans of educational activity 

· Work plan of a school (indicated plan of the transitive class) 

· Class book

· Class sheet 

· Catalogue list of a pupil – personal questionnaire 

· Protocols of diagnosing  

· Time schedule 

· Individual educational plan for pupils from socially disadvantaged environment and integrated children 

· Plan of class head teacher 

· Certificate 

Technical aspects of the educational process in the transitive class are provided by a teacher – special pedagogue, a teacher assistant and a school psychologist. It is recommended that the psychologist should be the one working in a pedagogic-psychology advisory centre or a special-pedagogic advisory centre and carries out the psychological diagnosing and re-diagnosing of pupils attending the transitive class. 

Evaluation of accomplishment of the specific objectives of the project is also covered in the individual chapters of the report, which contain texts on evaluation of main activities in the context of the concrete objectives. 

The project implementation and achievement of the specific objectives were monitored during the project and directed by the main project beneficiaries – the Slovak Republic Government Office - Section of Human Rights and Minorities and the Ministry of Education SR – Section of European Integration as well as the Project Steering Committee (members listed in Annex 4). 

The Research Institute of Child Psychology and Patopsychology represented by PhDr. Eva Farkašová CSc. paid special attention to the project. Mrs. Farkašová intensively participated in the technical consultations of the preparation of methodological materials, but also in the training of psychologists from pedagogic-psychology advisory centres and special-pedagogic advisory centres.

Mrs. Alena Štihová representing the State Pedagocical Institute substantially contributed to the assessment of developed methodological materials. 

Moreover, the feedback from pedagogic staff, parents and school founders provided indicators of a proper setting of the integration process of Roma pupils into the standard primary schools and development of the content of the required outputs.  

3. main activities, outputs and results 

3.1. Development of the modified curriculum and teaching plan for the transitive class 

Objectives of the activity

Development of the teaching plan and curriculum reflected the requirements defined in the Terms of Reference of the project. The main aim of the project is integration/re-integration of Roma pupils from the special primary schools into standard primary schools. Successful implementation of an integrated system for education of Roma children needed creation of conditions for acquiring the educational content of a standard primary school. One of the tasks was the development of the teaching plan and curriculum for pupils attending the transitive class, who due to the social disadvantages (low living conditions, unfavourable educational conditions) and deficient mastering of the language of instruction, are not able to cope with the requirements and pace of acquiring the information and skills in the first grade of the standard primary school. The complex analysis of the environment of the special and standard primary schools, assessment of readiness of the special primary schools for the establishment of transitive classes, elaboration of the inventory of existing models and approaches in education of the socially disadvantaged children proceded the development of the teaching plan and curriculum.

Description of implementation of the activity

When elaborating the teaching plans and curriculum, the project team has taken into account: 

· Causal approach – based on respecting the experience and current needs of a pupil, repeating of information and emphasising information through e.g. learning media such as video tapes, CDs, special educational devices, alternative working sheets, note books and text books (see the curriculum for 1st and 2nd grade of transitive classes). The content of the learning and its repeating is divided into steps. 

· Interdisciplinary approach - using knowledge of other specialists and their cooperation in addressing/solving the problems. 

· Social-integrative approach – underlines the need for respecting the child’s environment and is focused on social integration and improvement of living conditions. 

· Correctional and developmental approach- helps the development of sensual perception, speech and graphomotorics. 

· Activating/mobilising approach – is based on the principle of revealing the capacities and competences of pupils, developes and stimulates not only those areas, in which pupil lags behind, but also areas of the potential competences (artistic, physical, etc.). 

The curriculum for the transitive class is a modification of the curriculum for the standard primary school and the curriculum for the special primary school. It takes into account developmental needs and differences between individual pupils, puts emphasis on multicultural dimension of education. Individual courses (topics) within the curriculum (plans) are based on the following modules:

· Content 

· Expected knowledge, skills and competences of pupils 

· Methodological recommendations 

· Teaching aids and materials necessary for efficient work with pupils 

Description of the modified curriculum for transitive classes is presented in the monthly reports of June and July 2005.

Description of outputs and results 

The teaching plans and curriculum have been elaborated for 1st and 2nd grade of the transitive class within the courses of the Slovak language and literature with components: language, reading, writing and literature component, Maths, Basics of sciences, Music, Art, Physical education and Technical skills development (only for 2nd grade). 

The teaching plan for 1st and 2nd grade of the transitive class (number of lessons/hours, composition of courses within a teaching week) has been developed in parallel. The curriculum for teachers and teacher assistants was in details presented during the technical-methodical seminar in August 2005. 

The objective of the technical-methodical seminar was to inform the participants, teachers and teacher assistants of SPS and PS, about the curriculum for the transitive classes (1st and 2nd grade) and procedures for its use as well as on the development of time-thematic plans for the transitive class. The thematic areas, which a teacher can creatively develop and make more concrete within time-thematic plans were provided in the curriculum for 1st and 2nd grade of the transitive class.  

Evaluation of the activity 

The teachers and teacher assistants of the transitive classes got familiar with the parts and specificities of the teaching plans and curriculum for the transitive classes (1st and 2nd grade). They are able to use the terminology and content of pedagogic documents properly. 

The teachers and teacher assistants acquired skills needed for development of the time-thematic plans while taking into account individual needs and individual characteristics of pupils. Ongoing monitoring of using the teaching plans and curriculum was carried out by the project experts and guaranteed the quality and efficiency of the educational process in the transitive class. This positive trend is also indicated by the evaluation results of the quality of work of the experts during the project implementation. The psychologists cooperating with the schools were also informed about the teaching plans and curriculum on the seminar „Pedagogic approach oriented on a pupil that was held as a part of the cooperation plan. 

3.2. Selection and preparation of the proper learning and teaching methods

Objectives of the activity

Elaboration of appropriate teaching methods for the transitive classes was from the beginning planned within the general objectives as: 

· Necessary part of the successful implementation of the project – integrated education of Roma children, 

· Part of the creation of conditions for children from socially disadvantaged development for acquiring the educational content of the standard primary school. 

Within the specific objectives, the aim of the preparation and selection of the teaching methods was the elaboration of concrete teaching procedures, which would be suitable for children from socially disadvantaged environment and would be implemented by using the delivered special teaching devices delivered under separate contract. 

The objective was also to train the teachers and teacher assistants in the field of understanding and application of the teaching and learning methods for transitive classes in order to enable them to use it in the work in the schools. The teaching methods for the transitive classes are complementary to the curriculum for the transitive classes. The curriculum defines the content of the educational process and the methods specify the forms and procedures to be applied. 

Description of implementation of the activity

In the preparatory phase, the expert team produced an overview of specialised literature in order to collect and identify teaching methods appropriate for the transitive classes. Consequently, based on the qualitative analysis of the content of available literature, the team defined key attributes of successful teaching methods. By using the qualitative analysis, three key factors were identified: 

· Democratic, humanistic class management based on partnership 

· Individual approach to a pupil

· Emphasis on a class as group and community 

The additional factor, with lower correlation, was relation of methods to real life, experiences of a child and its cultural specifics. 

Within the democratic, humanistic management of class based on partnership, it showed that it is necessary to ensure the teaching and learning environment, which is based on democratic principles and mutual respect between teacher and pupil. The teaching methods, from pedagogic and psychological point of view, should respect pupils and should be relevant to their needs. Teachers should use them in a way so that they can be of emotional and social support to pupils during the educational process. The methods should support a positive perception of education by pupils as well as teachers. They should be based on partnership, joint problem solving and respect principles of equality. Pupils will discover how to learn, will find motivation to improve their own cognitive and psycho-social abilities and capacities.  

Within the individualised approach to a pupil, the successful educational process should be creative and differentiated by instructions taking into account the content and teaching strategies. It is favourable to include a method of offering the actual stimulus: part of educational content is selected, presented to a pupil and the requirements are gradually being increased as well as the method of immediate use: it includes the meaning of the activity to a pupil: reward, importance and utilisation in everyday life in the environment that is relevant to a pupil. An adequate organisation of educational influences (impacts), requirements and experiences comes from the principle of acceptance of previous development of a pupil and its conditions. Evaluation of pupils should be accommodated, modified, with use of the alternative forms of evaluation. From the psychological perspective, the individual approach to a pupil includes methods for development of a pupil’s self-confidence, self-awareness, self-esteem and courage, methods for taking responsibility for own behaviour, methods for acquiring the learning skills and motivation for learning and self-realisation. 

Emphasis on the class as a group and community is a factor, which within the methods proposes using efficient instructional strategies that bring the group into common learning. It supports those approaches that allow respecting the various groups of pupils within the heterogeneous group. 

It concerns a project group teaching, cooperative teaching and learning centres as ways for using the interactive strategies. From the psychological aspect, teaching of social skills, methods for creation of a community in the class, joint problem solving using the rules, development of positive attitudes of pupils in the class – in order to develop an identity, contribution and responsibility.

After defining the key components of the methods, the project team started with the preparation of appropriate teaching methods, elaboration of the material, which became a basic methodological instrument for the teachers and teacher assistants working in the transitive classes. In order to understand the interrelations between social-emotional development and school success of pupils, (i.e. if we want pupils to absorb the more difficult information and to develop in terms of cognition) it is necessary to stimulate their psychosocial development. This supposition is applied in the wide context: accepting individual approach to pupils, focusing on their specific educational needs, cooperate with parents, utilizing an intensive assistance of teacher assistants, enlarging individual opportunities and developing the potential of pupils to cooperate. The other important methodological precondition, taking into account educational needs of pupils in the transitive class – the target group of the project, was using the participative and experiencial methods that integrate content into the relevant rational and authentic experiences. The content of individual chapters of the material is therefore based on this philosophy aiming at achieving the most efficient global impact on improvement of conditions for education of socially disadvantaged children. Pedagogic and psychological aspects are interconnected.  

Description of outputs and results 

The output of the activity is material Teaching and learning methods in transitive classes of special primary school and in classes integrating pupils in standard primary school, which represents one of the key outputs of the project (presented in the annex 2).  

The material defines objectives and main principles of education in the transitive classes. The objectives determine that teaching/learning environment should be based on the democratic principles, applied methods should respect developmental stages of pupil’s personality and content of education should focus on education of pupils, so they understand the meaning of learning in the context of life and are able to successfully participate in the society. Care, communication, relations and community are the principles that provide good basis for increasing knowledge and are base of conceptual work with pupils in the transitive classes. Their use in interaction between teacher and pupils, among pupils, integration of general educational and social content of information is presented in the form of activities in a class such as morning sessions or class sessions. 

Applying the democratic style of interaction and class management, we definitely consider useful this approach since it allows the teachers to work efficiently with the new curriculum and develop cognitive and psychosocial skills of pupils in a way they are able to develop their potential and growth of personality. Therefore, we indicated characteristic and consequences of applying individual styles in the chapter From dominance of a teacher to a focus on a pupil (see the Teaching and learning methods in transitive classes in annex 2). 

The teacher is responsible for intellectual stimulation and creation of emotional and developmental environment for pupils and plays a number of roles in a class. He/she is the one who supports and motivates pupils, makes an assessment of pupils, is an example and solves various educational situations in the class. The teacher instructing in a class, such as the transitive class, has a lot of responsibilities. The teacher needs to acquire new skills in order to use it progressively in everyday work. That was the reason for inclusion of these skills and forms of creation of pupil oriented classes into the material: by including modification of teaching/learning environment, organisation of work, using teaching aids, taking responsibility for own learning, demonstration of proves of learning, using the learning centres, proposals for class layout. 

Development of social skills is important for increasing the efficiency of learning, social competences of pupils and group cohesion in the transitive class. The approaches and techniques how to develop 5 groups of social skills of pupils were presented to teachers: skills how to understand and respect myself and others, empathy skills, communication skills, cooperation skills and skills developing responsibility.

Evaluation of school results of pupils has also its own specificities in the transitive class. We suggested using alternative methods, which are more focused on the positive aspects of a pupil than on mistakes s/he makes, provide feedback, reflect on cooperation and active relation between teacher and pupil, underline importance of learning, but also emotional and social development of a pupil and are accepted by pupil and their parents. The set of evaluation sheets of a pupil forms a part of the material.  

Cooperation with a family is an important component contributing to the success of the adaptation of children in the school and her/his school success. Families usually realise the importance of education and support the efforts of the school. If the school success is not important for family, it is also not important for a pupil as well. Therefore, it is important to cooperate with parents to the maximum extent. We provided a number of possibilities how to stimulate the cooperation between the school and family: communication between school and parents, voluntary involvement of parents in the educational work, support of home preparation of a pupil, benefits of cooperation, plan of cooperation with parents and other adults. Finally, in the publication we present an example of processing of thematic block “bread” including examples of lesson plans that illustrate to teachers the application of presented methodology in practice. 

To sum it up, the material Teaching and learning methods in transitive classes contributes to the improvement of conditions for education of socially disadvantaged children in the transitive class through ensuring the implementation of new educational form for transitive classes – the modified curriculum. It highlights the main philosophy of the modified curriculum and its use in the school and represents a transfer of innovative content of education to the final user – a pupil.  

Evaluation of the activity 

The objectives related to elaboration of the material “Teaching and learning methods in transitive classes” were accomplished. The manual was developed and submitted to the teachers in written form. At the same time, the content was presented and trained during the technical-methodical seminars for the teachers and teacher assistants. The participants of the training from the special primary schools and standard primary schools, in classes of whom the pupils from the transitive classes should be integrated, had an opportunity to acquire practical skills for using the most effective methods in the educational process. The teaching methods using the set of special teaching devices, delivered within the Phare project and supporting the efficiency of the educational process were presented to the teachers.  

An adequate use of the methods in the practice was supported and facilitated via the work of experts in the school environment: consultations, observation of teaching, mentoring, social and psychological support and stimulation of cooperation between the schools, parents and local communities. 

Equally important fact is to ensure the sustainability of the project. The main outputs of the project:

· Curriculum for 1st and 2nd grade of transitive classes

· Teaching and learning menthods for transitive classes of special primary school and in classes integrating pupils in standard primary school

· Individual Education Plans

· Transitive class: Practical guidance book for working with pupils from socially disadvantaged environment

This materials will definitely contribute to the sustainability of the project, however it is necessary to adopt the respective legislation related to implementation of model of transitive classes. It is worth to consider also the alternative to establish transitive classes in standard primary schools in future. 

3.3. Working in the school environment 

3.3.1. Work in the special primary schools 

Description of key tasks and activities of the experts 

The activities of the expert team in the environment of the special primary schools focused on:

· Contacting all relevant partners and establishment of communication channels,

· Complex analysis of the special primary schools/classes’ environment,

· Assessment of readiness for establishment and functioning of the transitive classes, 

· Assistance in establishing the transitive classes, 

· Support provided to the special primary schools, 

· Mentoring and guidance provided to the teachers of the transitive classes, 

· Consultations for teachers and psychologists of the special primary schools, 

· Supporting the cooperation between both types of schools and parents/communities, 

· Implementation of out of school activities in both types of schools, 

· Monitoring of the implementation of the transitive class model,

· Ongoing evaluation of interventions and quality control.  

Description of outputs and results 

During the project implementation (14 months), all objectives and tasks of the expert team were accomplished. In the period of April – June 2005, the risks related to establishment of the transitive classes in the special primary schools were intensively addressed – the key issues were the placement of pupils into the transitive class, the methodology used for communication with parents of children that were supposed to attend transitive class. The difficulty in these activities lied especially in persuading the parents to acknowledge that proper education of their children is important for their future. 

Based on the processing of the statistical data from all schools involved in the project during the analytical phase, outcomes that formed a basis for development of plans for cooperation with family and community, development of cooperation with PPAC and primary schools were produced. Quantitative processing provided information about the educational preconditions, behaviour and success of Roma children from socially disadvantaged environment in the special and standard primary schools, as they were perceived by the teachers. These information significantly determined selection and consequent adaptation of appropriate educational/teaching methods and instructional strategies for the transitive class. 

In the following months, July – August 2005, we worked on the development of appropriate developmental educational environment of the transitive class as well as the school. The transitive classes were established and were suitable for the needs of the educational process. Learning environment was created in a way that it supports cultural diversity and is attractive not only for children from majority population but also reflects the needs of children from socialy less stimulating environment. In the classes with suitable conditions in terms of space that allowed variably place the furniture and equipment, active learning centers were created. In number of classes, the centers were created temporarily in order to motivate and stimulate interest of children to get to know new things. In the school year 2005/2006, the transitive classes were established in all 20 special primary schools and the educational process was organised according to the developed curriculum for the transitive classes. The experts regularly visited the schools and monitored functioning of the transitive classes, solved the problems that occurred and provided professional guidance to the pedagogic personnel of the transitive class during the school year. 

With the support of the expert team, the schools implemented out of school activities, which were aimed at strengthening or creating a closer cooperation with partner primary schools, opened the schools to parents of children and motivated them to cooperate and participate in the education of their children. The lessons opened for public were carried out in the selected schools (depending on location). They focused on providing the information and presentation of model of the transitive class in the respective region, presentation of work of children, teacher and teacher assistant in the classroom and exchange of experience between teachers working in the transitive classes within the region. 

Evaluation of the activity 

“The work in the school environment” was implemented in line with the project objectives defined in the Terms of Reference. The transitive classes were established and successfully function. The integration of children, in most of the schools, will be realised in September 1, 2006. 

3.3.2. Work in the standard primary schools 

Description of key tasks and activities of the experts 

The activities of technical assistance/experts focused on:

· Complex analysis of the standard primary schools/classes environment

· Assistance provided to the teachers at the selected standard primary schools

· Methodical provision of the integration of re-diagnosed children

· Tutoring of re-diagnosed children integrated into the standard primary schools

· Consultations provided to teachers of the standard primary schools

Description of outputs and results 

The teachers and teacher assistants at primary schools were trained in classes where children from the transitive class will be reintegrated. The teachers were provided with consultations regarding the problems with learning and managing children’s problematic behaviour in the education process. We have also been working on the elimination of prejudice against the pupils from the special primary schools expressed by the children from the standard primary schools and on the creation of intercultural school environment. Partner primary schools were invited to the implementation of common out of school activities aimed at getting the pupils and their parents from both classes to know each other. At several schools, regular visits of pupils of the classes took place in both, in special and in standard primary school (once in special and the next time in standard primary school).  

Evaluation of activity

The objectives laid down in the Terms of Reference were successfully achieved and partner schools are prepared to integrate re-diagnosed children. At the primary schools, the environment and conditions indicate the success in the implementation of the project objectives in case the recommendations are respected. In most of the schools, the integration of children will be implemented by September 1, 2006. The teachers are acquainting with its methodology, and its individual steps are stated in the Practical guidance book.

Identified problems and risks related to the process of integration of pupils into standard primary school:

· Integrating classes often do not have needed devices (aids), which are favourable for education of re/integrated pupils,

· Integrating classes in many cases do not have specialists available to solve specific educational needs of reintegrated pupils – special pedagogue and school psychologists as permanent school staff, 

· The maximum number of pupils in the integrating class should be 16. 
3.4. Cooperation between special and standard primary schools 

3.4.1. Special primary schools and standard primary schools

Objectives of cooperation

A part of the successful re-integration of pupils from the transitive classes of the special primary schools into the standard primary schools is an effective cooperation between pedagogues, children and parents from both types of schools.

The project team at the special primary schools and the standard primary schools involved in the project has carried out the analysis of cooperation among schools. Based on the findings – in cooperation of teachers and assistants from both types of schools –Cooperation Action Plan was developed (available in schools) involving the integration of multicultural education into the contents of didactics of all teaching courses (see transitive class curriculum), integrated forms of activities – the school theatre, leisure activities – sports, cultural events, introduction of traditions, rituals within school celebrations, school events as well as social skills training, were developed. 

Cooperation among the special primary schools participating in the project was implemented in the area of professional education of pedagogues and assistants from both types of schools as well as in the form of out of school activities according the interest and needs.

The aim of the cooperation between the special primary school and the primary school is to create multicultural educational environment reflecting Roma culture and individual differences among children and families as the pre-condition for understanding the complexity of real problems in the integration/re-integration as well as for selecting effective methods and approaches to education of socially disadvantaged children. This concerns creation of an inclusive environment in the class with special focus on the Roma social and cultural characteristics – this leads to implementation of multicultural education. 

Description of outputs and results of cooperation

In the course of the whole project, the expert team has actively participated and monitored actual cooperation among schools in relation to the integration of pupils: 

· Teachers and teacher assistants from both types of schools participated in technical-methodical seminars, which, besides professional knowledge, focused on the discussion and exchange of experience between participants from various locations. Teachers from the standard primary schools should have acquired specific skills, which are applied with children in the transitive class.

· In some sub-regions, technical-methodical seminars took place in transitive classes of the special primary schools. The participants at the seminars were the teachers and teacher assistants of both types of schools and other relevant partners (municipal council/ municipal office members, media, community centre employees, psychologists, etc.)

· The Open Door Days – sample lessons and mutual visits of schools were held at special primary schools and primary schools

· Both types of schools cooperated in utilising the curriculum within time-thematic teaching plans, individual educational plans, etc.

· Within the out-of-school activities, lots of common activities were implemented. The teachers and teacher assistants and children from both types of schools participated on these activities including the sports day, carnival, winter holidays celebrations, environmental education and traditions – horse breeding and care, memorial sites visits, theatre performances, concerts, trips outside, etc.)

· School cooperation was also developed and the teachers from the primary schools directly observed pupils during the educational process in the transitive classes. The pupils that were to be integrated have visited primary schools together with the teachers and transitive class teacher assistant.

3.4.2. Schools, parents and communities

Objectives of cooperation

In the given area, the task of the expert team was:

· To create multicultural teaching environment reflecting Roma culture and individual differences among children and families

· To develop the participation of families, family and school partnership

· To support cooperation between both types of schools and parents/communities

· To support the arrangement of out-of-school activities with the participation of parents, children and respective community members

Description of outputs and results of cooperation

In the initial phase of the project, the expert team analysed the existing cooperation with the family and community, identified actors at local level for further cooperation - field social workers, community centres workers, community leaders, who might be helpful in the implementation of the project and its objectives. 

The school and class environment was modified by the expert team so that it would be open to pupils’ parents. The key issue was the relative secretiveness of school as a system towards parents of Roma pupils and consequently, parent’s resignation demonstrated as a lack of interest in their child school career and cooperation with school. School had to start accepting parents as partners in the process of educating their children. In the communication between family and schools, we promoted putting emphasis on positive news about a child rather to report on its problematic behaviour and failures. Parents’ perception of the school is often based on their own failure, so they are not interested in cooperation. If their child is successful and they are informed about it, they change their attitude toward the school as institution.  

The pedagogic staff participating in the project was provided with information on the best practices in the area of cooperation on a school-family-community axe during personal visits in the schools and consultations provided to the teacher in the transitive and integrating class, but also during technical-methodical seminars. The project succeeded in the activating collaboration between school and family of the pupils attending the transitive class, opening the school as a system and arousing Roma parents’ courage and interest in participating in education of their children. Teachers and teacher assistants who took part in technical-methodical seminars also have skills needed for building of an intercultural environment within the class and school, reflecting and strengthening ethnic identity of children, so that mutual ethnic prejudices between Roma and non-Roma pupils are eliminated.

Concrete plans on the involvement of children’s parents in transitive class activities have been developed and out-of-school activities focused on the involvement of parents in the education process of their children in the transitive class and elimination of prejudices against school and pedagogues were supported. 

The objectives set out in this field were acomplished: open the school system for children’ families, motivate pedagogues and parents to cooperate, change mutual attitudes of teachers, assistants and parents. We have also created the inventory of thematic out-of-school activities encouraging the involvement of families.

3.4.3. Schools and psychologists (RICPP)

Objectives of cooperation

Cooperation of schools with psychologists involved in the project represented one of the crucial parts of the project. The activities of the experts were aimed at: 

· Mapping the starting position regarding the cooperation of school and PPAC.

· Persuade psychologists from PPAC for cooperation in the implementation of the project.

· Providing necessary consultations to psychologists acting in the transitive class.

· Familiarising psychologists with the application of new diagnostics in practice, with a specific focus on children in transitive classes.

· Implementing technical-methodical seminars for psychologists, the main idea of which was to provide them with information related to the project objectives and strategy.

Description of outputs and results of cooperation

In the project inception phase, all Pedagogic-Psychological Advisory Centres, which RICPaP has cooperated with in verifying the newly developed diagnostic methodologies for children from socially disadvantaged environment (under Phare project SR 0103.01), were addressed and personally visited by experts. 

There was active cooperation with psychologists working in PPACs; however inflamed discussion on the importance of establishing a transitive class at selected special primary schools took a place before the actual cooperation started. Some psychologists considered establishment of such a class as an attack against their prefessionalism. They had a feeling that required rediagnosing and using the newly developed test batteries for socially disadvantaged children puts into question their competence to diagnose children. After explaining the objectives and methodologies to be used, we eliminated the initial mistrust, cooperation became active and psychologists took part in three technical-methodical seminars.

The first seminar focused on introducing the project strategy, development of multicultural and intercultural competences – abilities, knowledge and approaches to accept cultural and ethnic specificities of Roma and we presented newly developed modified curriculum for transitive classes. 

The second seminar was performed with an active participation of PhDr. Eva Farkašová, CSc. from RICPaP. The psychologists had the possibility to discuss RR screening differential diagnostics and obtained information necessary for becoming competent to intervene in problems in the education process in a transitive class during the project and after its completion. They are able to provide social support to a teacher and teacher assistant and to actively support the integration process of pupils from transitive class, using their knowledge and professional authority.

The third seminar provided the psychologists with the possibility to communicate with teachers and teacher assistants of schools involved in the project, to establish broader collaboration, which was not limited to one location, and to obtain information about new and effective strategies of cooperation with parents of Roma children and children from socially disadvantaged environment.

Information on delivery of the training for psychologists can be found in the monthly reports of November, December 2005 and January 2006.

The PPACs’ psychologists are fully competent to act in order to sustain the project ideas. The fact that the teachers and psychologists were provided with the possibility to move their interactions from a formal (professional) level to non-anonymous, highly human interactions is considered as the basis for the development of cooperation between school and advisory centre. Personal contacts support successful integration of a child since they change the solely professional interest in a child and its situation to approach oriented on all people involved in the process of integration. 

3.4.4. Other relevant partners

Other partners that collaborated and permanently communicated with the project team were also involved in the project implementation: 

· Section of Human Rights and Minorities of the Slovak Republic Government Office (main project beneficiary)

· Ministry of Education of the Slovak Republic (main project beneficiary) 

· Office of the Plenipotentiary of the SR Government for the Roma Communities

· Research Institute for Child Psychology and Patopsychology (project technical guarantee)

· State Pedagogic Institute (provided comments to selected project outputs).

· Project Steering Committee  (listed in annex 4)

· Founders of the special primary schools involved in the project

· Founders of the standard primary schools involved in the project

· Teachers and teacher assistants

· Local non-governmental organisations

· Community centres

· Parents of children from transitive classes

· Communities in locations, where the project was implemented

· Broader professional public

3.5. Individual educational plans

Objectives of the activity

The Individual Education Plans (hereinafter referred to as IEP) is an essential element within the systems of supporting interventions and services assuring optimal education of a pupil with special educational needs into the standard school environment. IEP is a document about pupils with special educational needs for those who participate in their education. 

The goal of utilising IEP for pupils in a transitive class is improving the education process of pupils, adapting education contents and forms to individual pupils reflecting their needs and also possibilities and conditions provided by the school system, with regard to health, social and other conditions. IEP come out from the current pupil’s level, builds upon his/her current knowledge and imposes adequate requirements on him/her, allows him/her to progress subject to his/her individual abilities and needs, contributes to the teacher’s work improvement, to the improvement of an attitude towards a pupil. 

Description of the implementation of the activity

IEP have been developed in connection with the teaching plans and curriculum taking into account adequate education strategies, procedures and methods that are the basis for differentiated education of pupils from socially disadvantaged environment. The basis for the development of IEP for pupils from a transitive class was pupil’s pedagogic/special pedagogic and psychological diagnostics.   

IEP for children from a disadvantaged environment covers:

· Pupil’s anamnesis data

· Information from experts (conclusions and recommendations from special pedagogue, psychologist, doctor, etc.)

· Description of the family environment (childcare, family social relationships, housing conditions), school environment (cooperation between school and family, sociability and social relationships of a child in school, child’s achievement, school attendance)

· Date of enrolment to school

· Course (e.g. registry of concrete approaches and steps taken within the course, in which pupil needs assistance, modification of number of lessons, modification of transmission of information in selected courses, etc.) 

· Objectives

· Individual activity contents

· Modification of the pupil’s education process

· Verbal assessment

· Provision of assistance (Who? How?)

· Problems with behaviour (diagnostics, educational strategies)

· Child motivation

· Interests, skills, talent

Description of outputs and results 

At the seminars, the teachers and teacher assistants got familiar with parts of IEP and its importance for the transitive classes, with data processing procedures, presentation of compact and logic system of diagnostics and solving pupils’ educational issues, with the progress and creation of an individual school and home action plan on solving problems regarding the pupil’s behaviour. 

The experts focused on observing pupils during the educational process, monitoring of IEP and assistance in developing IEP within individual categories (courses, problems with behaviour), as well as on the development of school and home action plans for parents.  

The teachers and assistants from the standard primary schools and pupils’ parents were also continuously acquainted with the development of IEP and results achieved.

So far, integration of two pupils from transitive classes into standard primary schools took a place. Based on the re-diagnosing, one pupil was integrated into standard primary school class in Piešťany and one in Hanušovce nad Topľou. In both cases IEP of such pupils became part of their pedagogic documentation and is further implemented. 

The psychologists got also familiar with IEP during the training – Pupil oriented pedagogic approach. They use such knowledge in cooperation with schools and in the approach to individual children and their parents within the personal contacts.

Evaluation of activity 

Currently, teachers in cooperation with teacher assistants process and adjust information in the IEP form for every child from the transitive class. In IEP, they take into account the actual results of the diagnostic testing of pupils. They serve for purposes of their continuous assessment and appraisal. 

The parents of pupils are permanently informed about the pupil requirements and teaching methods, on partial success and potential skills of their children. Regular lectures with participation of experts and following discussions are organised for parents. In many cases, parents showed their interest in information about school results of their child, gradually they were more involved in the school and out of school activities, however it was necessary constantly motivate them, emphasise the need and benefit of cooperation. In our opinion, they do not lack interest, but it is rather an accepted stereotype. 

Cooperation with experts (psychologists, special pedagogues, pediatrists) in area of IEP continues. In many cases, the cooperation in development, monitoring and implementation of IEP has deepened and intensified and resulted in more frequent contacts between professionals (visits, discussions, phone calls, common interest in a pupil). 

RICPaP supervision will form further methodological and practical element in the process of ongoing evaluation of individual results and educational process progress in transitive classes in the future. 

3.6. Training of teachers and teacher assistants 

3.6.1. Training of teachers and teacher assistants from both types of schools 

Objectives of the activity

The main objective of the activity was to:

· Train teachers and teacher assistants from the selected special primary schools in the area of specific teaching methods implementation, reintegration modules, special care, first aid, educational integration, multiculturalism, etc.;

· Develop and introduce training modules to make teachers and assistant teachers from standard primary schools, where the successfully re-diagnosed pupils will be located, familiar with methods of education of children with special educational needs.

The round of technical-methodical seminars consisted of six two-day blocks, 16 hours each. Seminars were organized on a regular basis – approximately once a month – taking into account the fact that the project team needed some time for programme preparation and development. The total number of participants – 20 special primary school teachers, 20 teacher assistants from the special primary schools, 19 primary school teachers, 19 special primary school teacher assistants – they were divided into 2 groups (Prešov, Košice).

Information acquired from the participants, training needs analysis and experience represented the basis for further development of content and methodology of the training programme. The specific content and methodology have been elaborated during the project implementation. The project experts have reacted to the evaluated training needs. 

Evaluation and monitoring of activities helped in tracking the progress and provided information necessary for identification of participants´ training needs. At the end of each day the activities performed during the day were evaluated (daily monitoring). Evaluation took place at the end of each seminar by filling in the evaluation sheet. Part of the training consisted of examining the knowledge acquired by the participants during their educational process and the subsequent reflections of experience and their evaluation. 

The information on delivery of the seminars for teachers and teacher assistants is in detail presented in the monthly reports from August 2005 till March 2006. 

Description of implementation of activity

1st Technical-methodical seminar for primary school and special primary school teachers and teachers assistant

Topic:

Introduction to multicultural education and presentation of modified curriculum 

Date:

30 – 31 August 2005 

Content:

· Multicultural competence of a teacher and teacher assistant

· Differentiation of teaching and learning from the point of view of the pupils’ cultural differences

· Introduction of modified curriculum for the needs of transitive classes

· Consideration of individual needs of pupils. 

Results achieved:

· Evaluation of own culture and objective awareness of its influence on others

· Acquired knowledge on culture of families they co-operate with, and inclusion of their culture in the class work

· Understanding of differentiated instructions

· Personality development of each child as an independent, identical, autonomous and responsible personality able to find an adequate self-realization and able to accept others in accordance with ethics of the respective culture

· Orientation in terms and content of modified curriculum for the transitive classes

· Making oneself familiar with parts and particularities of the curriculum for the transitive classes (1st and 2nd grade)

· Acquiring of skills in development of time and theme plans in accordance with modified curriculum taking into account the individual needs of pupils and their specificities.

2nd Technical-methodical seminar for primary school and special primary school teachers and teacher assistants
Topic:

Building positive social atmosphere and environment in school 

Date: 

26 – 27 September 2005

Content: 

· Academic concepts of social atmosphere building

· Social and cultural particularities of the Roma child in school

· Small social group and its dynamics

· Positive social atmosphere building techniques

· Class management and school success of pupils

· Diagnosing the pupils’ behaviour

· Interventions and conflicts resolution

· Co-operation and inclusion in the class

Results achieved:

· Ability to work with the class as a small social group, to adopt and to be able to use an adequate class management style adapted to the situation

· Having skills necessary for building a positive social atmosphere in the class

· Knowing the influence of social and psychological intervention and development techniques in a real small social group

· Ability to correctly identify and diagnose behaviour of pupils in the class

· Ability to intervene in a competent way in case problems and conflicts arise in the class

3rd Technical-methodical seminar for primary school and special primary school teachers and teacher assistants 

Topic:

Pedagogical and psychological pupil-oriented approach

Date:

20 – 21 October 2005

Content:

· Teaching accommodation – strategy and technique of confluent reading  

· Methods for development of personality of a pupil

· Active approach to learning – literacy models

· Dramatotherapy implementation in the transitive class

Results achieved:

· Application of newly acquired interactive teaching methods within own teaching process and competence to use them for children on various development levels

· Realising the influence of asking the question on the way the pupils think 

· Development of specific plans for testing new effective programs in the school practice  

· Acquired skills in using relaxation techniques

· Ability to identify determinants of pupils’ exhaustion

· Skills in using activities focused on attention strengthening

· Application of methods for creative and humanitarian education focused on strengthening of effective motives for learning

4th Technical-methodical seminar for primary school and special primary school teachers and teacher assistants 

Topic: 

Individual educational plans

Date: 

7 – 8 November 2005

Content:

· Pedagogical/special pedagogical diagnostics – observation, assessment scale

· Individual educational plan/program – importance – scheme – components

· Particularities of application of the individual educational plan in the transitive class

· Plan of school educational problems: components, design and procedure in implementation

· Systematic diagnosing of behaviour

· New intervention strategies and techniques in case of educational problems in school

Results achieved:

· Ability to select and use the components of pedagogical and special pedagogical diagnostics in the transitive class as a starting point to IEP

· Acquired complex theoretical and practical information on IEP

· Acquired new possibilities of IEP application

· Acquired practical skills in processing individual procedures and provided interventions within IEP

· Acquired new intervention techniques and problem solving strategies in behaviour of own pupils

5th Technical-methodical seminar for primary school and special primary school teachers and teacher assistants 

Topic:

Partnership and co-operation of school, family and community 

Date:

12 – 13 January 2006

Content:

· Partnership of school, family and community

· Projective technique. Role plays on topics from situations in the school and in consultancy practice 

· Co-operation forms between school and family

· Plans for effective co-operation between school, parents and community

Results achieved:

· Understanding the importance and support of co-operation between family and school

· Acquiring the principles of building atmosphere of mutual support between family and school

· To know and acquire practical strategies and methods of getting to know family, school, community and their needs

· Facilitation and acquirement of several forms of co-operation between teachers and parents, to hold a dialog, solution of educational problems of scholars, problem solution in school through dramatotherapy

· Acquirement and application of knowledge necessary for elaboration of plans for effective co-operation between school, family and community  

· To know the possibilities of co-operation with family through drama (theatre) art

6th Technical-methodical seminar for primary school and special primary school teachers and teacher assistants  

Topic:

Multicultural and personal competences of teacher and teacher assistant 

Date:

16 – 17 February 2006

Content:

· Forming multicultural awareness

· Achievement of multicultural education content standards

· Anti-biased education in the school practice 

· Skills to solve complex problems in school 

· Integrity and teacher’s personal life philosophy

· Psychology of health, relaxation techniques

· Intercultural communication 

Results achieved:

· To know and acquire practical strategies and methodology in implementing anti-biased education in the school practice

· Acquirement of critical thinking in the area of biases and discrimination in personal and work life

· To be able to defend oneself in case of discrimination and to teach it others, too

· To be able to maintain mental balance, to seek social support

· Acquirement of burn-out syndrome prevention principles

Interactive methods and procedures with practical exercises were used at the seminars. The participants received basic study materials regarding individual topics. Similarly, specific examples were presented on how to use the equipment that special primary schools received through delivery of supplies within this project (subject of different contract) effectively. 

During the seminars, the experts recommended the participants to implement new elements in the pedagogical process and provide assistance and advice during visits at both types of schools. The project experts encouraged the teacher assistants to continue in further education (completing the secondary school, possibilities for university study, grant and scholarship possibilities etc.) and to acquire appropriate skills and qualification to carry out this profession. 

The main role of teacher assistant is to facilitate educational process and adaptation of pupils to school environment. The ideal situation for a Roma pupil is if the teacher assistant is also Roma because s/he represents identification example (model), person ethnically and culturally close to a child and present in the school environment. At this moment, the teacher assistant working in the school should have completed secondary education (till 2010 there is exception for those who are completing their secondary education and already working as teacher assistant) and should have a certificate from accredited organisation. 

3.6.2. Training of psychologists cooperating with the schools 

Objectives of the activity

The part of creation of conditions for successful implementation of the transitive classes educational model was the engagement and training of experts co-operating with special primary schools and primary schools involved in the project in the field of psychology. The psychologists were expected to:

· Diagnose and suggest the pupils meeting the criteria of the transitive classes;

· Co-operate with the schools during the school year and to assist in solving professional issues of teaching process, education, co-operation with parents;

· Diagnose intellectual abilities and general potential of pupils attending the transitive classes during or after the school year, and to consider the appropriateness of their integration into the standard primary school;

· Where necessary, to suggest and recommend the involvement of other experts in the interest of school success and complex child care;

· After integration of pupils and attendance in the primary school to assist the school and teachers in adaptation of the pupils and in stimulating the integration process within their competence.

In order to ensure the fulfilment of the mentioned tasks and to strengthen the psychologists´ qualification and skills, a system of three two-day seminars was prepared and implemented. The seminars were held in the period of November 2005 till January 2006 (more information is presented bellow).

Description of implementation of the activity

The project experts within the cooperation with the psychologists, already at the beginning of providing diagnostics and selection of pupils to transitive classes, established contacts with respective psychologists, mainly employees of pedagogic-psychological advisory centres, and motivated them to collaborate and assist to the teachers at schools. 

On the basis of the background information regarding psychological assistance to concrete schools and identification of the educational needs of psychologists, the training programme for psychologists cooperating with schools involved in the project was prepared. All members of the project team participated in the delivery of the training according to their expertise in order to assure multidisciplinary cooperation in areas like pedagogy/special pedagogy/psychology and efficiency of the training. The main goal was to prepare and motivate psychologists to assist the teachers in transitive classes at the special primary schools and classes with integrated pupils at primary schools. 

I. Technical-methodical seminar for psychologists 

Topic: 

Multicultural competences

Educational approaches in a transitive class

Date:

3 – 4 November 2005

The psychologists like everybody could be influenced by cultural stereotypes; we therefore considered developing their multicultural and intercultural competences, i.e. abilities, knowledge and approaches accepting cultural and ethnic specificities of Roma ethnic, their traditions and cultural identity, awareness of their own prejudices and its regulation in their work as the starting point. We also considered very important to introduce to psychologists newly-developed modified curriculum, teaching methods and approaches proposed for their utilisation in a transitive class, and to familiarise them with the key intention in the maximum possible scope, to take into account individual needs of pupils in the education process. It should be reflected in differentiating the education process so that the maximum efficiency of the educational process is achieved. 

II. Technical-methodical seminar for psychologists

Topic: 

Assurance of successful integration from the special primary schools into the standard primary schools

Date:

5 – 6 December 2005
The second technical-methodical seminar for the psychologists was held with the aim to involve them in the process of providing successful integration of pupils from special into standard primary schools. In cooperation with RICPaP as the organisation responsible for RR screening methodology implementation, we prepared, for psychologists, information on particularities of Roma children coming from social disadvantaged environment and on utilisation of new diagnostics methods in the work with them. We also informed them about possibilities of assistance to teachers in the work with Roma pupils in a class and about interventions and solutions of educational issues in the transitive classes and classes with integrated pupils. In the process of school humanisation, the integration and inclusion strategies, which are actually effective especially in the education process of Roma children from the socially less stimulating environment, are preferred. Current education trends require that pupils with special educational needs are as less isolated as possible. Integration is successful only when self-trust of pupils, positive relations between teacher and pupils is improved, and when all pupils are allowed to be a contribution for the class. 

III. Technical-methodical seminar for psychologists

Topic: 

Partnership and cooperation between school, family and community 

Date:

12 – 13 January 2006 
In order to strengthen the cooperation between psychologists and pedagogues from special and standard primary schools, we prepared a common technical-methodical seminar for both groups on the identification and development of opportunities and forms of partnerships / cooperation between school, family and community. Teachers, teacher assistants and psychologists had the possibility to obtain and acquire practical strategies of familiarising with the family, community and their needs and to build desired relationships with families. Within the training, we also introduced to participants a model of consultation and advisory process between the family and school and modes of effective mutual communication interactions. We also considered as important that they have the possibility to acquire knowledge for developing plans of effective cooperation between school, parents and community. 

The detailed information on delivered seminars for psychologists can be found in the monthly report of November and December 2005 and January 2006.

Description of outputs and results 

The result of the activity was the realisation of three technical-methodical seminars for the psychologists cooperating with the schools involved in the project, which took place in Košice and Prešov. 

The expert team considered the following themes as the most important for the training of the psychologists and included them in the content of the first technical-methodical seminar: 

· Anti-biased education, acceptance of the cultural heterogeneity, development of intercultural understanding and intercultural competences, 

· Introduction the modified curriculum and teaching and learning methods for 1st and 2nd grade of transitive classes, 

· Instructional strategies, selection of teaching aids, specificities of applying the individual educational plan (IEP) in the transitive class and areas for involvement of the psychologists. 

The content of the second technical-methodical seminar consisted of the following topics: 

· Psychological diagnosing of Roma children, overview, ability to apply and evaluate results of the newly developed diagnostic instruments, 

· Specifics of personality of Roma children from less stimulating social environment, 

· Work of a teacher in a class with integrated pupils, psychologist as social support to the teacher, application of the strategies against burn-out of the teacher, 

· Interventions and solving educational problems in the transitive classes and in the classes with the integrated pupils. 

The basic components of content of the third technical-methodical seminar for psychologists with teachers and teacher assistants were: 

· Understanding of the importance, socialisation and support to cooperation between family and school, 

· Facilitation and acquiring new forms of cooperation between teacher and family/community, 

· Forms of cooperation of the school, family and psychologists in conducting interviews, solving educational problems and problematic situations in the school aiming at facilitation of the changes in the social environment of a child, 

· Opportunities for cooperation with family through drama. 

Each participant of the seminar obtained studying materials, which serve as information and teaching material. The result of the activity was fulfilment of the intentions related to the training/seminars represented in the description of the implementation of the activity and acquiring the knowledge in the above mentioned areas.  

Evaluation of activity 

The psychologists could play an important role and become strong assistants of the schools in the education of children in the transitive classes and their integration into the standard primary schools. A well prepared psychologist is able to provide the teacher, pupils and parents with professional methodical and advisory assistance, and is a good social support to them. The aim of the seminars was to stimulate the desired and relevant competences of the psychologists. The psychologist should be in relation to a child care, an important member of the expert team, should be able to identify the needs for involvement of other experts and cooperate with them.  

Seminars for psychologists accomplished their objective in terms of organisation, content and transfer of knowledge. We expect that the psychologists will use their knowledge and assist the teachers in solving of the every day situations of the school practice, guiding and supporting them in the transforming content of education to children in the most appropriate ways and instruments when respecting the developmental-psychological principles, individual approach and satisfying their educational needs including monitoring and updating of the individual educational plans. They should pay attention to the fact that they also would respect the ethical principles (confidentiality, informed consent) in providing the consultancy and support the teachers and teacher assistants in promoting and respecting the human rights and rights of a child during the whole educational process. 

However, we are aware of the constrains of the psychological assistance to the school. The psychologists, which are employees of the pedagogical-psychological advisory centres or special-pedagogy advisory centres, have various work tasks; therefore they can pay only limited, but not required attention during the school year to special and standard primary schools. The solution might be a hiring a school psychologist for each school as we propose and recommend in the Practical guidance book. 

3.7. Elaboration of the Practical guidance book 

Objectives of activity

The aim of the elaboration of the Practical guidance is coming from the general and specific project objectives. For the successful implementation of the integrated education system for Roma children, it is important to be, inter alia, also supported by the Practical guidance book, which serves as the source of information on how to work with children from the socially disadvantaged environment. 

The Practical guidance book provides relevant proposals and serves to all partners involved in the process on the transitive class implementation and integration of re-diagnosed children into the standard primary schools. 

The interconnection to further activities within the project context was in providing training for teachers and teacher assistants from both types of schools, the content of which was concentrated on the most important topics included in the guidance book and experts’ work in the school environment, which allowed identification the key topics and their presentation in the guidance book. 

Description of implementation of activity

The first step in implementing this activity was study of relevant technical publications and their following analysis. In parallel, the experts intensively worked in the standard and special primary schools environment, where they provided assistance. Training of teachers and teacher assistants was also systematically provided. The content of the Practical guidance book was conditioned by the work connected with transitive classes, concrete areas related to the integration process, as well as content of the training programme. As part of the monthly report, the authors submitted to the beneficiaries an overview of the topics included in the guidance book contents and, consequently, elaborated its final version, while they intensively cooperated in order to use technicalities of their professional knowledge (psychology, pedagogy, special pedagogy, didactics) and to achieve the synergic effect.

Description of outputs and results 

The objective of the activity was accomplished and the material entitled Transitive Class: Practical Guidance Book for Working with Pupils from Socially Disadvantaged Environment developed.
The Practical guidance book presents and characterizes the transitive class as a functional, so far missing component between the special primary school and standard primary school, which allows professionally defined integration in the transition of a pupil from the special pedagogic care system into the standard education system. It determines criteria for pupils, for which this educational forms are designed for, contents, extent and methods as well as the pedagogic documentation of the transitive class. It also specifies the procedure of the pupil transition and qualification of experts working with pupils. 

Moreover, in the Practical guidance book, psychological characteristics of a pupil attending transitive class are presented. The criteria for school readiness of a child, adaptation to school, stated specificities of his/her physical, cognitive and psychosocial development with regard to individualities of a child from a socially disadvantaged environment are also presented. The aim of the material is to show to readers the individuality of the child attending the transitive class, with his/her developmental and cultural specifics.

A part of the Practical guidece book is devoted to the learning as the process of acquiring knowledge, skills and habits. The teachers and teacher assistants can be informed about the possibilities on how to motivate their pupils to learn, specific developmental learning disorders, and mainly on corrective programmes, intervention approaches in respect of specific developmental learning disorders and methods of successful learning in a transitive class. 

The educational process in the transitive classes forms the content of the fourth chapter of the guidance book. Special attention is paid to the atmosphere in the class, which is the basis for success of the educational process, active teaching, creative drama and interactive teaching methods in the multiethnic environment. As the pupils’ behaviour, motivation and discipline are, in many cases, barriers to the effective management of the educational process and class, part of the book is dedicated to teacher’s interventions in solving problems with pupils’ behaviour. Firstly, the pragmatic and functional diagnostics of problems with behaviour is presented, then concrete strategies helping the teacher and assistant in the management and solution of these problems, and, finally, strategies regarding encouraging the pupils, which act as the prevention against the unwanted behaviour of pupils and support to the positive pupils’ behaviour. 

The last chapter also contains characteristics of needed personal and professional competences of the teachers and teacher assistants in the transitive class, with focus on their professional growth, intercultural features, partnership between school and family and personal integrity. Well prepared and personally mature teacher and his/her assistant are, besides pupils, the most important factors determining the success in implementation of the transitive class as well as the integration process.

The important parts of the Practical guidance book are its annexes, which intentionally form one third of the content. They offer the overview of schools and pedagogic-psychological advisory centres involved in the project, overview of topics of the implemented training programme and relevant legislation, which provides a full picture of the project. Individual Education Plans for Pupils from Disadvantaged Social Environment developed by experts especially for its utilisation in transitive classes and classes with integrated pupils represent also a part of the material. The annexes offer the verified activities and exercises, suitable for daily application in work with pupils in the transitive class, what fulfils the purpose of the Practical guidance book. Along with characteristics of school maturity of a Roma child entering school without a prior training, they also involve:

· Examples of didactic games;

· Activities of social-psychological training in a transitive class;

· Activities focused on strengthening concentration and on relaxation;

· Dramatic games and exercises;

· Example of network planning;

· Learning-in-team strategies;

· Intercultural competences of a teacher;

· Teacher’s Action Plan for Parents Involvement;

· Self-assessment check list on a pupil environment;

· Teacher’s self-assessment in families’ involvement.

The guide has an ambition to integrate in its content the most important experience and results of experts, acquired on the basis of the theoretical proficiency and practical implementation of the project, intensive work in the environment of the special primary schools. From this point of view, it is an original work. It provides concrete characteristics of personality of a pupil attending the transitive class and surrounding environment. The proposed activities and practical procedures for solving daily school practice challenges can help partners involved in the transitive class process to cope with difficult situations and prevent them. From this perspective, the content of the publication has also the supportive and motivational functions and contributes to improve the conditions for education of the socially disadvantaged children in the transitive class.

Evaluation of activity 

The planned objectives related to this activity were met. The Practical guidance book is the sound and original material capitalising theoretical and practical experience of the experts’ team. It is the fruitful source of information, proposals, procedures and activities on how to collaborate with children from a socially disadvantaged environment in a transitive class, which are presented to readers involved in the process of the implementation of transitive classes and integration of children into primary schools in the friendly-use form using concrete examples.

Its content was created on the basis of the work of the experts’ team in the environment of special primary schools and identification of the most important thematic areas, as well as through the implementation and feedback of training for teachers and assistants from both types of schools. 

The Practical guidance book includes both, the teaching methods of the transitive class and psychological and pedagogic knowledge in order to achieve as much effective educational process as possible. Its development - and further usage is very important for the sustainability of the project in schools after completion of work of the expert team. 

3.8. Presentation of the project results and outcomes

Information and publicity of the project

Publicity and information has been an inseparable part of the project implementation. The objective was to ensure high publicity of the project within the public and non-governmental sector, Roma and non-Roma communities and other important partners.  

One level of the information represented in the regular monthly reports was on the progress achieved within the project implementation. It was submitted to the project beneficiaries and after their approval published on the web pages of the Section of Human Rights and Minorities, SR Government Office. 

On the local level, the publicity and information was implemented through direct communication with the relevant project partners, teachers and parents, Roma and non-Roma community. The professional public in the locations, in which the project was implemented, was informed via methodological-pedagogic centres.  

In the special primary schools (as well as the standard primary schools involved in the project), we co-organised following activities and events in order to ensure the information and publicity of the project in the following ways: 

· Presentational seminars and methodical days,  

· Open door days,

· Days of Roma culture, 

· Contest of pupils of the special and standard primary schools in various fields of art and literature, 

· Sport days for pupils of the special and standard primary schools, 

· Christmas sessions for Roma and non-Roma community. 

Information was provided also to the media.  

Presentation of project outputs and results 

Presentation of the outputs and results of the project was implemented during the project implementation. The main activity in this field was organisation of the final seminar, in which the outputs and results of the project were in detail presented to the professional public. 

Final presentation seminar

Date: 

May 26, 2006

Place:

Prešov, Methodological-pedagogical centre/ROCEPO
Objective:
To inform the wider professional public about the implementation of the project produced outputs and results achieved in context of the given objectives
Target groups:


· Directors of standard and special primary schools

· Teachers from standard and special primary schools

· Teacher assistants from standard and special primary schools

· Psychologists

· Non-governmental organisations

· Project beneficiaries

· Other professional public

All outcomes (materials) are available on the internet. 

4. proposals and recommendations

· Modification in the Act no. 29. from 1984 C.o.L. on System of primary and secondary schools (School Act) as amended, approval of respective executive legal provisions in relation to the transitive classes in special primary schools,  

· Re-assessment of the school integration and special educational needs from point of view of pupils coming from socially disadvantaged environment, definition of indicators of socially disadvantaged environment, 

· Consequent modification of Methodological instruction no. 3/206-R from 24 January, 2006 on implementation of the school integration of pupils with special educational needs in primary schools and secondary schools - the Ministry of Education SR,  

· Change in the approach to financing schools and school facilities in relation to supporting programmes of school integration of children and pupils from socially disadvantaged environment, 

· Provision of school psychologist function in primary and secondary school with pupils coming from socially disadvantaged environment, 

· Provision of school special pedagogue, school psychologist and teacher assistant with knowledge of the mother language and culture of pupils in the classes of primary schools integrating pupils from special primary schools, 

· Strengthening of intercultural competences of pedagogic staff in the whole educational system through multicultural education and education to social justice (factor conditioning the acceleration of the school success of Roma pupils, expression of acceptance of national identity of pupils in family, language, culture and history level), 

· Implementation of the further education and training of teachers and teacher assistants according the content of technical-methodical seminars developed for the project by involving trained lecturers (trainers), 

· Strengthening the methodological support to schools and school facilities for education of children and pupils with special educational needs from the aspect of social integration,  

· Implementation of specificities of the transitive classes into study programmes in relevant pedagogic faculties, 

· Development of a competency profile of a pupil in reading literacy within the preparation of the national curriculum. To ensure transformation of requirements in reading literacy into specific objectives of individual courses and their consequent implementation into educational standards,

· Ensuring the support to further cooperation of the special primary schools with the standard primary schools in area of integration of Roma pupils. Create “model/example schools of integration” for dissemination of a good practice, create a web publication, 

· Development of an intensive system to support school attendance of pupils from socially disadvantaged environment. Introduce school buses (experience from EU Member States, analysis of expenditure),

· Strengthening the cooperation of schools with families and parents of pupils since this is one of the critical factors of school success of pupils,

· Considering the alternative of establishing transitive classes within the standard primary schools, 

· Continue in close cooperation with participating PPACs and the individual psychologists after the project is finished. 
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6.2. Annex 2 – Main project outputs

· Curriculum for 1st and 2nd grade of transitive class of special primary school 

· Teaching and learning methods in transitive classes of special primary school and in classes integrating pupils in standard primary school 

· Transitive class: Practical guidance book for working with pupils from socially disadvantaged environment

All the outcome materials can be found on the web pages of the Slovak Republic Government Office http://www.mensiny.vlada.gov.sk/.
Annex 3 – Project monthly monitoring reports 

Note: 

The project monthly monitoring reports cover the whole implementation period of the project from April 2005 till May 2006.

The activities performed in the month of April 2005 are reported in the Inception report and the Final report covers the activities performed in April and May 2006.

All the reports can be found on the web pages of the Slovak Republic Government Office http://www.mensiny.vlada.gov.sk/.
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