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1 introduction 

In general, Roma children experience little success in schools in Central and Eastern Europe. Much research has been done on the socio-economic conditions that contribute to their academic failure. Little attention has been paid to the pervasive institutional biases that force Roma children out of school and on to the streets. Furthermore, very few models of successful education have been developed for Roma children.

It is commonly accepted belief in Central and Eastern Europe that many Roma children are “mentally handicapped,” are language-delayed and/or have disabilities such as dyslexia, or dysgraphia. The vast majority is then placed in special education institutions for the “mentally handicapped” or segregated into remedial classes in mainstream schools. In both cases, the academic expectations are much lower for Roma children than for children in mainstream education. Recent studies indicate that as many as 75% of Roma children in the Central and Eastern Europe region are in special schools (School Success for Roma children, Step by Step Special School Initiative Interim Report Open Society Institute NY, 2001). 

Placement in special primary schools is determined by tests administered by psychologists and special committees. They are given in the majority language, a language that many Roma children do not speak or understand well. As the tests often use materials that are outside the children’s experience, these tests are culturally and linguistically biased.

In Slovakia, only recently implemented research project „ Reintegration of socially disadvantaged children from special schools into standards basic schools Phare SR 0103.01“has focused on the development of new diagnostic methods and tools (i.e. test batteries) oriented on more bias-free assessment of Roma children in initial classes of special primary schools and on a level of school eligibility of children who had to begin their school attendance. The developed testing materials are appropriate for both age categories of children (5-7 and 6-10) and can serve as preliminary norms for assessment of Roma preschoolers and for the performance assessment of pupils in initial classes of special primary school with regards on possibilities of their reintegration into standard school where they would not be segregated and marginalized (RR Screening).

Before that “school readiness tests” were administered in the national language and normalized by the majority culture. Although some Roma speaks official languages, many speak Roma language at home. This is also disadvantage of Roma children when beginning school attendance. 

Economics may play also an important role on placement of Roma children into special education institutions. Roma families may place children in special primary schools due to the fact of better conditions (higher financial contribution per capita/“normatives“) available for special education. Pursuant to the Act no. 597/2003 CoL. of November 6th 2003, on financing primary schools, secondary schools, educational facilities, special primary schools have higher financial contribution (normative) than primary schools and because of lower number of pupils also better conditions to assist parents in applying for various social benefits (catering subsidy, travel costs, educational materials and scholarships for children coming from families with low income).

On international level a lot of research has examined the socio-economic conditions that contribute to their academic failure, very few models of successful education have been implemented. The Step by Step Roma Special Schools Initiative developed and tested a model that focuses on creating conditions that foster educational success for Roma children in the early years of school and their integration to the standard primary school.

This pilot project, supported by the Open Society Institute in New York, has been in existence since the fall of 1999 in special schools in Bulgaria, Czech Republic, and Slovakia and in special schools and remedial mainstream classes in Hungary. The project operated under the auspices of the national Step by Step NGOs that are all members of International Step by Step Association. Slovakia was presented by Nadácia Škola dokorán, which implemented the project known as Reintegration of the Roma students from socially and educationally less stimulating environment in special schools into majority population schools settings. 

The project was based on the conviction that some Roma children could have been in some case misplaced in special education system. The project began with the hypothesis that, given appropriate conditions for learning, some of Roma children are capable of academic achievement to the level of mainstream curriculum standards. 

Since the basic premise of the project was a significant number of Roma children in special schools are not “mentally handicapped”, the approach, by necessity, was a personalized on that emphasized the following components: 

· Building commitment among school staff to recognize the maximum potential of the children, 

· Developing teamwork at all levels of the project, 

· Regularly and actively supervising teachers and teacher assistants on a professional basis, 

· Emphasizing the professional development of all school staff, and committing to and objective and systematic evaluation research process. 

· Cooperation with parents of children of transitive classes and the communities the children are coming from. 

The educational model was founded on the experience of validated educational practice. The key components of the model were: 

· High expectations for success, coupled with the use of mainstream primary school curriculum to replace the special school curriculum, 

· The Step by Step early childhood methodology as the vehicle for delivering curriculum and supporting parental involvement,

· Anti-bias education for all teachers, teacher assistants and administrators in the project, 

· Appropriate methodologies for second language learners, and 

· Placement of a Roma family coordinator/teachers assistant at each site to assist in the classroom, act as a role model for children, integrate Roma language, culture, and history into the curriculum, and severe as a liaison between the family and the school.

In summary, the project was designed to provide several alternatives to approach the problem, especially focusing on the individual plans for children. The fundamental purpose of this “experiment” was to test, through use of and objective and systematic evaluation process, the hypothesis that Roma students can succeed to the standards of mainstream education given the appropriate conditions for learning. It was recognized, however, that within the project classes, there may indeed be some students who have lower cognitive ability and, therefore, would not be expected to achieve mainstream standards.  

In summary, learning from the project not only confirms the hypothesis that some Roma children are misplaced and that many Roma children in special education settings can be academically successful. Project results also provide insight into some of the condition that support school success for Roma children and their integration into standard primary school. The project can be also considered as “laboratory of solutions” for addressing the issues related to successful reintegration and providing relevant curricular/methodological changes, proposals for municipalities and regional offices to effectively address the problem and proposals for legislative changes for the Ministry of Education.   

In Slovakia project “Better conditions for Roma Self-Realization in the Education System – SK0002.01 was the example of prevention to the misplacement of Roma children in special schools by delaying the school enrolment establishing preparatory classes and strengthening the pre-school education of Roma children. 

The elaborated working materials, the way of improvement of required skills of teachers, teacher assistants and Roma mothers, compensation of material needs of Roma families will be used in creation of concept of integrated education of Roma children in standards primary schools. 

Taking into account the activities of the Ministry of Education and Research Institute of the child Psychology and Pato-psychology addressing the problems of Roma children that are misplaced in the special school, establishment of transitive classes in special schools and strong professional cooperation with standard primary school is a first institutional step towards the further integration of the Roma children.  

Creating appropriate legislative system, starting to eliminate an institutional prejudice is the only way to start with an effective social inclusion of Roma minority in Slovakia. 

2 OBJECTIVES

2.1 Overall objectives:

The Terms of Reference for the project defines the overall objectives as follows:

· Successful implementation of the integrated system for education of Roma children,

· Creating conditions for children from socially disadvantaged environment to acquire standard education/enabling them to reintegrate from special schools into the standard primary schools. 

2.2 Specific objectives:

The specific objectives of the contract are:

· To implement specific teaching methods/techniques using special supporting teaching materials in the transitive classes attended by children with social disadvantages and special educational needs;

· To implement the process of integration of re-diagnosed pupils to the standard primary schools in methodological way. Pupils are supposed to be educated via individual approach with respect to their special educational needs also in the standard primary school;

· To create plans of effective using of the community and education resources in the relevant localities, to propose a plan for work with the parents and their involvement in the process of education and school attendance of their children and to implement this plan as co-ordinated cooperation with Roma parents in the selected locations;

· Training of the teachers and Roma teacher assistants of the selected special schools on implementation of the specific teaching methods, the implementation of the reintegration modules, special care, first aid, educational integration, multiculturalism; etc.

· To develop and to implement in practice training modules for training teachers of the standard primary schools where successfully re-diagnosed pupils will be placed in methods of educating children with specific needs and in reintegration;

· To elaborate a practical guidance book on acquiring information and using the results of the inquisitions from audiologists, special pedagogues, child psychologists, etc. and to distribute it;

· To organise presentations of the project outcomes for teachers, teacher assistants and employees of Pedagogic-Psychology Advisory Centres and to place recommendations for improvement of the integration process in locality.

2.3 Results to be achieved

The Consultant is expected to achieve the following results:

· Implementation of the educational form of transitive class provided; specific teaching methods (as defined in the Chapter 4.2 of the Terms of Reference) for the transitive classes introduced to both types of schools,

· Process of integration of re-diagnosed pupils to the standard primary schools in the methodological way implemented,

· Plans of effective using of the community, education and schooling resources created; plans of involving parents in their children education and integration created and distributed and put into practice,

· Teachers and teacher assistants of the special schools trained,

· Training to standard primary schools in their preparation for the integration of children from special primary schools provided and assistance in integration of re-diagnosed children to the standard primary schools by means of individual approach provided. Teachers and teacher assistants of the standard primary schools trained,

· Practical guidance book elaborated and distributed to schools involved and recommendations for the improvement of the integration process at Slovak schools submitted to the relevant parties,

· Presentations of the project outcomes and recommendations for improvement of the integration process in locality provided.

3 inception phase of the project implementation

3.1 Project background 

Current state of affairs in the field of education of Roma children
The project accomplishes the key political criteria for the Slovak Republic in the field of social inclusion. 

One of the most disturbing segregation trends for Roma children is their huge over-representation in special schools for the mentally handicapped children. Pupils in the primary school system who self-identified as Roma, 39% attended schools for the mentally handicapped in the school year 2003/20004. (Needs Assessment Study for the Roma Education Fund – Background paper on the Slovak Republic, World bank) 

Additional information on the presence of Roma children in special primary schools can be derived from the UNDP Roma Human Development Project research in 2001. Researchers found that in segregated Roma settlements as many as 30 % of families had one or more children in special school. In integrated Roma communities, this share was only about 5 %.

Looking at the data from districts school departments and individual schools in Slovakia, it is clear that the overall number of students is falling every year, although the number of Roma children starting their compulsory education is growing. The 62.44% representation of Roma students in the tenth year of compulsory education shows that Roma students more often have to repeat some elementary school grades. 

At present, education attainment of the Roma minority continues to differ significantly from the majority population. According to Census 2001 data, 48% of those who declared themselves as Roma had no education, or only attended primary school (count also include those who did not finish it, although the number is not specified). 

A survey conducted by the State School Inspection in 2002/2003 among schools educating the children from socially disadvantaged background found that about 22% of primary school pupils in the sample and 8% of special schools pupils were repeating a grade at the time.

This is frequently a result of the unpreparedness of teachers to educate Roma children and the lack of preparedness of Roma children for the education process in primary school. 

Educators agree that the curricula are very demanding for all children. Teachers therefore let children sometimes repeat grades, preventing them from completing primary education. Children are then motivated to leave school as soon as they complete their mandatory school requirement in order to contribute to the family budget by receiving social assistance. 

Solving the complexity of the problems with quality of education of Roma children we have to mention the teacher’s profile, the level of their professional development. 

The most extensive information resource is a specialized survey of teachers aimed at pupils from disadvantaged backgrounds carried out by the SSI in 2002/2003.

The following findings of the survey are as follows: 

· 68% of primary school teachers and about 50% of special school teachers met qualification requirements for the given type of school

· 95-99% of schools do not use the Roma language in teaching at all 

· Average grades of pupils from socially disadvantaged backgrounds in grades 1 – 4 in Math and Slovak language were between 2 - 4 and in grades 5-9 between 3-4.

In some of the cases of segregated schools described by NGOs, there were significant differences in school conditions and the availability of learning materials between Roma and non-Roma classes. 

Demographic trends in the Roma population
Many experts point to the high representation of younger age groups in Roma population (age 0 – 14). 

Given the significantly differing developments of the Roma population, we must take into account the rising share of Roma children on total children population, in particular in the context of their integration in the education system. 

The sociological research shows the living conditions of most Roma children are not suitable, their situation in segregated and semi-segregated/separated settlements is unsatisfactory. 

The current research counted 1575 living areas that are considered by the majority population as Roma. Out of this, in 772 municipalities and towns the communities are integrated in the majority population. There is 149 segregated settlements, which are located at the borders of town/municipality or outside of town/municipality and do not have access to water infrastructure.    

The employment rate (unlike the unemployment) also closely correlated with the degree of residential segregation. For Roma living in the segregated settlements, the only types of jobs available for them are some seasonal. Those involved in public work programs in recent years were usually street cleaners or forests rangers or employed in informal sector involving in activities like salvaging and selling scrap metal, petty trade, or doing other community services. 

In identifying the causes of lower participation and poor performance of Roma children in education, available assessments point to a number of key factors: 

· Socio-Economic Deprivation

· Language Barriers

· Cultural Barriers

· Discrimination in the Education System 

Many of the discriminatory practices represent discrimination not necessarily on and ethnic basis but rather on the basis of social deprivation. 

3.2 Current conditions for the project implementation 

Reforms and changes in the educational system
In the field of the education a little has been done to in the reform of format and content of primary school curricula since the 1990’s. There exist a fairly broad consensus articulated in the government’s Millennium document that the education system has en excessive focus on memorization and overload children at primary school age. In addition, the pace of teaching often does not allow for individual attention and thus sidelines children with special needs. 

The government program calls for curricular reforms and the Ministry of Education was to appoint a curricular council in 2003. These efforts are, however, progressing very slowly and it is not clear when any reform will take place. 

However, experts broadly agree that curricular reform presents an opportunity to change the requirements in a way allowing schools to better accommodate children who are far above or below the average, thus presumably reducing the pressure to move disadvantaged children who would at present “slow down” the educational process into special education streams. 

All schools are required to establish an “education advisor” who is formally in charge of tasks of school advice provision on issues of education, upbringing and professional orientation of pupils, as well as problems and delinquency of children. 

In theory, they should serve as one of the first points of assistance to children with special needs (educational). Similarly to the system of education advisors, schools are required to have a special pedagogue to assist children at the school with special educational needs. The special pedagogue is in charge of preparing individual education plans as well as advising parents and other teachers. However, effective capacities for providing individualized assistance to pupils are limited both by capacity and the quality of these professionals. 

There are recognized deficits in the quality of teachers ascribed to the remuneration conditions and age structure, as well as the quality of further training of teachers. Increasing the capacity of teachers to work with students with special educational needs (including children from socially disadvantaged environment) can be accomplished by further training of teachers through different methods.

Given the current state of primary schools in Slovakia a portion of Roma children coming from socially disadvantaged environment are unable to partake in primary education without some form of remedial assistance.

Currently, the Ministry of Education is finalising the draft of the New School Act, which is expected to be discussed at the session of the Slovak Government in October/November 2005.

Introduction of “zero class” and preparatory classes 

This has been recognized by the creation of the so-called “zero class” education. Effects of “zero class” were measured in a research carried out by ROCEPO and the Pedagogical Faculty of University of Prešov. The “zero class” used in practice also involves a Roma teacher assistant.

Preparatory classes exist in special primary schools or in regular primary schools with special classes. These classes are intended to prepare children with special educational needs for entry into primary school (both special and standard). 

Children are placed into preparatory classes by a psychologist but the decision between zero class and preparatory class is often based on availability. 

Special primary schools for mentally handicapped pupils with educational variant A can have preparatory class (Edict no. 364/2003 Ministry of Education, art. 8 (6)) and primary school has usually 9 grades with the possibility to establish a zero class (Act no. 408/2002 CoL., art. 6 (1)). There is an important difference in the curricula of the preparatory and zero class. Overall, the numbers of preparatory classes are very low and the total number of pupils attending them is only few hundred. 

The use of teacher assistants or Roma teacher assistants is along with “zero class” the key form of compensatory measures recognized by the Slovak legislation. 

Preschool education in kindergartens

The preschool education can significantly improve the preparedness of the children for primary school education and it is a key factor of their future education attainment.

At present, Roma children represent only 0,79 % of children attending the preschool/kindergartens (according to the statistics of Institute of Information and Forecasting in Education, 2003). 

Pedagogic-Psychology Advisory Centres
The state maintains a network of Pedagogical-Psychological Advisory Centres (PPACs). The PPACs, traditional advisory centres, are charged with carrying out psychological and pedagogical diagnostics and care (therapy). 

The testing of “school preparedness” is carried in several ways:

· In pre-schools in some districts PPACs carry out screenings of children

· When parents register their child for mandatory primary school attendance at the age of six, the teacher carrying out the registration can recommend to the parent that the child be kept out of school an extra year, enrolment in pre-school for the remainder of the school year or refer the child for further diagnostics, usually to a PPAC

· On some occasions, PPAC psychologists are present during primary school registration and can carry out diagnostics of all or some children

· Children can also be referred to PPACs by paediatricians or at the parent’s request.

An identical network exists of Special Pedagogical Advisory Centres. Special Pedagogical Advisory Centres are supposed to cooperate in education of children with special needs. 

The PPACs have already started carry out the diagnosing of pupils from the target group, to select children for the transitive classes to be established in the special schools and also will contribute to observation on implementation in schools involved. The diagnosing of the children is supposed to be finished by the end of June 2005.

The important input of the psychologist of PPACs will be in the process of monitoring, evaluation and upgrading of the individual education plans for the children and verification of individual progress under the supervision of RICPP.

Technical assistant experts will closely cooperate with the psychologists to fit appropriate instructional strategies for successful implementation of the integrated system for educating Roma. 

High numbers of Roma children placed in special primary schools
Still a number of mechanisms exist that allow the school system to segregate problematic pupils. In general, Roma children are some of the largest population affected by this fact.

Standard primary schools in Slovakia are heavily focused on encyclopedic knowledge. The workload is quite heavy. By law and practice, the child is expected to perform homework, implicitly requiring parental assistance. Many Roma children from weaker social background perform poorly due to a family environment and domestic situation not conducive to home study. There is also the problem of insufficient parental support – long-term unemployed parents often fail to provide and appropriate daily regime for children. 

The mandatory curricula and traditional teaching methods require teachers to cover extensive amounts of material in limited time. Pupils who slow down progress are seen as a nuisance. Roma children unable to keep up with the workload and the environment are therefore moved out of the system.

These children can either be immediately placed in separate special schools (often predominately Roma and located in the vicinity of segregated communities), in special classes of regular schools (either detached in separate buildings or integrated with other classes) or even in separate regular classes (again sometimes placed in separate buildings close to Roma communities). In the latter case, the children do not need to be diagnosed as mentally handicapped. 

Some Roma children are transferred into special schools or classes with a mental handicap diagnosis after or during attending “zero class” or 1- 4 grades of primary school. Although the placement should be accompanied by the formulation of the individual educational plan and continued treatment by psychologists and special pedagogues, in practice many children receive little special attention.

Special schools and special classes for the mentally handicapped pupils are considered inferior to regular primary school education. Successful completion does not allow attendance of regular secondary school with the exception of special vocational schools. 

Although formally, repeated diagnostics is possible and mandatory, cases of children transferring from special schools to regular schools are extremely rare. The new diagnostic tools developed and distributed within the project “Reintegration of socially disadvantaged children from special schools into regular primary schools, Phare 0103.01” are now being used in practice under the supervision and monitoring of RICPP. Production of further tests and training of psychologists represents a simple and cost-effective intervention to decrease the number of Roma children in special primary schools.

The present system of normative financing, which allocates three times the amount of funding per child in regular school for each child in a special school, creates significant fiscal space for the transfer of children from special schools into regular schools. A scheme can be designed with appropriate parameters to create incentives for municipalities to attract children misplaced in special schools. The room exists thanks to the generous allocation for children with special needs, which makes them an attractive proposition for regular schools.

Challenges and opportunities for integration of Roma children
Language barrier interventions are between the other components, which influence the Roma children performance. One of the frequently cited reasons for weak performance of Roma children in early schooling is the insufficient knowledge of the Slovak language and the lack of education in Roma. 

The strategy for teaching Roma language, literature, culture and history, being prepared by the State Pedagogical Institute anticipates broader introduction of the teaching of Roma language and literature in primary schools only in the year 2007. 

RICPP has found that Roma children often do not speak either of the languages (Slovak or Roma) at a sufficient level for learning. 

The other domain of Roma children integration is the multicultural an intercultural activities. Multicultural education is presently not a significant part of school curricula of teacher training. The introduction of multicultural approaches to the teaching of subjects in general is a potentially beneficial measure for the Roma. Some achievements have been made in the field of development of multicultural curricula within the previous Phare project 9905.02 “Minority tolerance programme”. 

The State Pedagogical Institute is supposed to prepare a National Plan of Human Rights Education, which would define activities to implement multicultural education and their cost. 

In present we can follow some demand-side interventions, which are focused on working with the Roma communities to raise interest in and access to formal education through different social benefits. A change in Slovak social system introduced in 2003 tied the payment of certain child benefits to school attendance. For children with lackluster attendance the school is required to report to the municipality, which can then become a “special beneficiary” receiving the child support and allocating it according to the children’s needs for the purchase of clothing, school aids, food, etc.

While the number of children in the Slovak school system has been continually falling due to demographic decline over the past decade, the number of Roma children is on the rise. Hence schools in some areas are in severe capacity problems. 

Transportation of children to other schools with fewer children can offer several advantages: it can promote integration and reduce segregation, while allowing Roma to attend better schools. 

In 2004 was completed a PHARE financed project “ Reintegration of socially disadvantaged children from special schools into standard primary schools”. The project developed and experimentally verified a set of alternative diagnostic tools designed to eliminate cultural and social biases. The verification on a limited sample found that using new diagnostics some 10% of children in special schools could immediately be reintegrated and a further 40 % are wrongly placed, although their reintegration would be highly problematic.

The new tests have been made available to all district Psychological Pedagogical Advisory Centers, which are now formally required to use them. However, RICPP has reported that due to insufficient financing, there are problems with distribution. For districts with high Roma population, one set of tools my not be sufficient to allow the testing for all children who need it. 

Financing of the schools
In 2003 the Slovak Government introduced a fundamental change in the financing of primary and secondary schools, replacing financing based on ad hoc negotiations and the so-called historical or incremental principle with per capita based financing. 

The financing reform feeds into the recent decentralization of competencies over primary education. The responsibility for primary school was given to municipalities. 

Special schools, which are not founded by municipalities but by self-governing regions, are allocated three times the amount per child in regular schools. This formula also applies to special classes in regular school and individually integrated children with special need in regular schools. 

The evolution of powers over schools in combinations with normative financing creates new interesting incentives with respect to placement of Roma children and children in general in special schools. By allowing the transfer to a special school the head of a school loses the finances attached to the child. While it is too early to judge the impact of these measures on Roma children in the education system, it is likely that we will see in the treatment of Roma children by primary schools. 

The normative financing system creates room for active desegregation measures: schools can be motivated by the appropriate setting of normatives to take steps to integrate Roma children with other children. 

Due to the fiscal window of opportunity that exist for children placed in special schools such measures could even potentially be fiscally neutral at the central level. The cost difference per child year between primary school and special school based on presently valid normatives is between 41,766 Sk and 53,420 Sk. 

The State School Inspection has carried out a number of thematic inspections in recent years focused on special schools, special classes and pupils with special needs in general.

The most recent document concerning to the integration of Roma children is the Conception of Roma children and Young people Integrated Education including Secondary and University Education Development. The conception focuses on preparation of teachers, teacher assistants and tutors, development of new educational materials and curriculum transformation. The SR Government Resolution no. 498, May 2004, approved it.

3.3 Activities implemented during the Inception phase

Activities implemented during the inception phase followed the basic requirement to analyse all aspects relevant to the establishment of transitive classes.

The main purpose was gathering of information and it’s processing in order to prepare a detailed work plan and methodology for the further interventions reflecting the needs of the target groups. The activities related to the inception phase started immediately after the signature of the project contract. 

The collection of primary and secondary data and information for the analysis was done through:

· data collection in special and primary schools

· interviews with pedagogical staff

· analysis of pedagogical and psychological records of pupils

· interviews with all relevant partners involved in the project

· classroom observation

· questionnaires for teachers and teacher assistants

· overview of relevant pedagogical documents

· overview of existing legislation/legal provisions

Description of activities performed during the inception phase

1. Contacting all relevant partners and establishment of communication channels:

· Collection of the contact details the relevant partners involved in the project

· Internal meetings with representatives of ECO and NSD in order to agree upon the approach for contacting the partners and collection of data and information

· Division of the schools between the project experts

· Presence at the project kick off meeting

· Initial contacts with the special and standard primary schools participating in the project via personal visits, communication via telephone and email 

· Agreement on the dates of the personal visits of the experts in the schools

2. Complex analysis of the special primary schools/classes environment:

· Elaboration of the outline of the structured interview to be used during the meetings in the special primary schools

· Elaboration of the questionnaires for the collection of the primary and secondary data from the schools 

· Visits of the special primary schools and meeting with the directors and pedagogic staff

· Introduction of the project and its objectives

· Establishment the contacts, communication channels and identification of other potential partners active in the locations and communities 

· Quantitative and qualitative analyses of school environment

3. Complex analysis of the standard primary schools/classes environment:

· Elaboration of the outline of the structured interview to be used during the meetings in the standard primary schools

· Elaboration of the questionnaires for the collection of the primary and secondary data from the schools 

· Visits of the standard primary schools and meeting with the directors and pedagogic staff

· Introduction of the project and its objectives

· Establishment the contacts, communication channels and identification of other potential partners active in the locations and communities 

· Quantitative and qualitative analyses of school environment

4. Assessment of the preparedness and readiness of the transitive classes

· Visits of the special primary schools and standard primary schools and observation of the conditions for establishment of the transitive classes

· Preliminary evaluation of the data gathered during the inception phase 

· Assessment of the various aspects related to the establishment of the transitive classes in the schools 

· Analysis of the existing legislation, methodological, pedagogical and psychological documents for the special education

5. Analysis of the cooperation between schools and parents/communities/other partners

· Elaborations of questionnaires and interviews

· Visits of the special primary schools and the standard primary schools 

· Distribution of questionnaires and interviews

6. Inventory of the existing models/approaches for educations of soc. disadvantaged children

· Collection of the materials and documents related to the education of the socially disadvantaged children and education of the children with special educational needs

· Studying of the materials and preliminary assessment of its relevance to the model of transitive class to be introduced within the project

· Analysing the results of experimental verifications

· Familiarising with results and outcomes of the previous Phare projects and other projects in the field of education of Roma children in the Slovak Republic

· Analysis of the sociological data of the locations 

7. Ongoing evaluation, monitoring of all information and data collected during the inception phase

· Collection of the data and information necessary for the carrying out the complex analysis to serve as a basis for the detailed intervention plan 

· Processing of the gathered data and its preliminary assessment 

· Identification of the missing data and its further collection

· Sharing the experiences between the experts

· Training needs assessment of teachers and teachers assistants of the special and standard primary schools

8. Ongoing information exchange with project team according to the implementation of project activities

· Participation in the meetings (kick off meeting, internal project team meetings)

· Permanent contact and communication with the project experts (telephones, email)

· Reporting on the activities performed and progress achieved

9. Development of detailed work plan based on the results of the analysis

· Preparation of the detailed work plan of the next steps based on the preliminary analysis

Division of the schools between the experts

Key expert no. 2 – Daniela Čechová

Special primary schools in:

· Košice – Rovníková 

· Košice – Inžinierska

· Košice – Odborárska

· Veľké Kapušany

· Pavlovce nad Uhom

Standard primary schools in:

· Košice – Galaktická 

· Košice - Družicová

· Košice – Železiarska

· Kráľovský Chlmec

· Pavlovce nad Uhom

Key expert no. 3 – Miroslava Čerešníková

Special primary schools in:

· Zborov

· Spišská Belá

· Chminianske Jakubovany

· Stará Ľubovňa

· Markušovce

Standard primary schools in:

· Zborov

· Krížová Ves

· Chminianska Nová Ves

· Stará Ľubovňa

· Markušovce

Key expert no. 3 – Katarína Majzlánová

Special primary schools in:

· Piešťany

· Hnúšťa

· Jelšava

· Lučenec

· Hanušovce nad Topľou

Standard primary schools in:

· Piešťany

· Hnúšťa

· Jelšava

· Lučenec

· Hanušovce nad Topľou

Key expert no. 4 – Alica Petrasová

Special primary schools in:

· Prešov

· Jarovnice

· Lipany

· Trebišov – M.R.Štefánika

· Trebišov – Poľná

Standard primary schools in:

· Prešov

· Jarovnice

· Lipany

· Trebišov

Outputs from the Inception phase

· Contact details of the relevant partners involved in the project 

· Contacts with the partners and communication channels established

· Initial visits and observations performed

· Preliminary assessment of the conditions in the special and standard primary schools 

· Preliminary assessment of the of the preparedness of the schools for an establishment of the transitive classes

· Structured interviews carried out and questionnaires distributed and partly collected

· Preliminary analysis of the cooperation between the schools, parents, communities and other partners

· Analysis of the best practices, outcomes of the previous projects

· The first proposal for legislative amendments 

· Detailed work plan presented in the Annex 2 of the Inception report

· Overview of relevant pedagogical documents performed

· Inventory of the existing models/approaches for education of children with special educational needs

· Inception report

3.4 Main conclusions from the inception phase

According to the Terms of Reference, there are 20 special primary schools and 19 standard primary schools involved in the project. 

Potential changes of the participating schools

As a result of ongoing cooperation with the Ministry of Education and the Office of Government, the newly identified problems related to the school capacity to effectively participate in the project, the experts started the immediate intervention towards some selected schools.

In some cases arose the issue of potential change of the participating schools (e.g. standard primary school in Košice-Galaktická, partner school of special primary school in Veľké Kapušany, etc.)

Based on the results from the school visits (interviews/questionnaires), the creation of the supportive conditions for integration of Roma pupils requires the following standards:

· Positively influence the interaction between the school and Roma pupils 

· Promotion of family participation

· Promotion of meaningful learning by using a variety of developmentally appropriate methods and materials that stimulate individual development and encourage social cooperation 

· Establishment of multicultural learning environment that reflects the Roma culture and individual diversity of children and families.

3.5 Preliminary proposals for legislation amendments 

Create new forms of the school integration:

· Implementation of the transitive classes in the special primary school system.

· Provision of integration of children with special educational needs, particularly the pupils from the special primary schools attending the transitive classes into the classes with other pupils at the primary schools in order to avoid their secondary segregation by creating separate classes, resp. their placement into special classes.

· Enable the pupils of the transitive classes to learn according the specially modified curriculum, not according to the curriculum for the special primary school for the children with mental handicap.

· Individual educational program is the part of the obligatory documentation of a pupil attending the transitive class. 

· For the pupils of the transitive classes and for pupils with special educational needs integrated into primary schools provide necessary technical equipment and teaching aids and to confirm its using. In the transitive classes at special primary schools and classes with integrated pupils at primary schools create positions for the school psychologist, school special pedagogue and teacher assistant.

· The maximum number of the pupils in the class with integrated pupils at primary schools should be 16. 

· Provide the pupils of the transitive classes at special primary schools and pupils integrated to the classes at the primary schools with whole day care and education (including the meals and out of school education during 5 working days of the week) 

To complete the definition of the ‘integrated pupil’: 

Integrated pupil is also a pupil with special educational needs that was accepted to the primary school based on the result in the RR screening performed by the pedagogical-psychology advisory centre.

4 main project activities

4.1 Development of modified curriculum for the transitive classes 

Taking into account the main objective of the project, the integration/reintegration of Roma children from special primary schools into standard primary school, we propose the development the modified curriculum of mainstream education strengthening with the basic social skills and competencies.  

This will definitely require professional and personal development of the teachers of transitive classes and acquiring proper skills and competences during the training sessions and methodological supervision. The experience shows that this point is difficult one since the teachers must adopt the idea that children considered to be mentally handicapped would not be harmed by higher, but adequate expectations as they are intelligent and capable to cope with the content, and have different potential. Teachers need to be able to reflect and anticipate the social needs and flexible development of their teaching accordingly. 

Our core expectations on the modified curriculum:

· Respect differences between individuals, 

· Stress on multicultural dimension of education as well as anti bias education and learning of “official language” as second language,

· Taking into account the each child’s developmental requirements and potential, specific abilities, skills and knowledge,

· Eliminating the negative consequences arising from child’s background or environment,

· Modified curriculum design - modular based individual subjects / to correspond to the topics of the curricula and include the contents of the subject matter of the curricula, expected knowledge, skills and competencies of students with regard to the contents, and methodological recommendations and teaching aids and materials, which are necessary for effective work with pupils, 

· Development of the core social skills and competences.

The key approaches to be followed by the project team in the process of curriculum development are: 

· Causal approach is based on respecting student’s experience and current needs, differentiation of requirements, repeated revision of information, emphasizing the information, e.g. by means of instructive media. The subject matter is divided into certain steps and its revision helps to find out if students understand it.

· Interdisciplinary approach is about using other specialists´ knowledge and their cooperation at solving problems.

· Socio-integrating approach emphasises the need to respect child’s environment and is aimed at social integration and normalizing of his/her life.

· Corrective and developing approach – in terms of this approach we organize curative and pedagogical trainings, which help to develop experience, sensual perception, speech, motoric sensors, graphomotorics.

· Activating approach is based on the principle of discovering pupil’s abilities and resources, development and stimulation not only of those areas in which he falls behind but also his potential abilities – musical, physical area.

Technical assistance team members will participate in the process of preparation of the modified curriculum for transitive classes. The curriculum must reflect the special educational needs and requires and professional input not only from standard and special pedagogue, but also from the psychologists. The modified curriculum will be regularly discussed with the beneficiaries in the process of its preparation. The curriculum will be based on the outcomes of the previous Phare financed programmes, particularly projects in the field of education of Roma children from the Financial memoranda 1999, 2000 and 2001. 

The modified curriculum will respect the individual educational needs of the children; provide a space for individual plans for children. It will allow by using the proper strategies, differentiating instructions to make instructional accommodations and modifications for individuals and groups pupils. 

The final version of the modified curriculum should be ready by the mid of August, so the teachers will able to get familiar with it before the start of the new school year when we expect the transitive classes to be established. The curriculum will be in details presented and discussed in the first training, so teachers and mainly children can fully benefit from the introduction of modified curriculum immediately.

4.2 Selection and preparation of the proper teaching methods

The children entering the transitive class (6 – 7 years old) will discover how to learn, how to improve their cognitive, social and emotional abilities. The teaching methods must to respect and include the cultural particularities like the relation to the space, to the time, to the usefulness of the school knowledge.

The teaching methods will be developed in cooperation of all project experts in order to ensure the appropriateness from the pedagogical and psychological point of view. The process of selection and modification of methods to the particular needs the transitive classes will be based on the methods already proven to be effective and enriched by the experiences from similar activities in other EU member states, but fully respecting the actual special needs of children.

Their effective use in the environment of transitive classes can be guaranteed by well-trained educational staff – teachers and teacher assistants. They should acquire the needed skills and competences during the training sessions organised by the project, so they will be able to use the methods appropriately according to a student’s needs (what skills individual methods can develop). Moreover, the project team will supervise and consult the application of the teaching methods in the educational process of Roma students in transitive classes.

We take the opportunity to present the key teaching methods to be used in the transitive classes. Differentiating instructions for students in the transitive classroom in regards of curriculum content and instructional strategies:

· Making instructional accommodations and modifications – to reach diverse group of learners and individual pupils,

· Using varied effective instructional strategies that help pupils acquire information and skills – explicit instruction- strategy instruction,

· Using varied, effective instructional strategies that engage pupils in learning together / support to heterogeneous grouping practices, peer-mediated instruction, teaching social skills,

· Assessment accommodation, guiding principles, modified and alternate assessments

We propose also other suitable methods:

· Subject matter chosen in relation to the environment the child is familiar with

· Method of strengthening self-confidence – development of pupil’s suppositions and gradual undertaking of responsibility for his behaviour and support of his position in a group.

· Method of emotional and social support – it is based on acceptance and gracious attitude to pupils ignoring their school results.

· Creation of a positive attitude

· Development of creativity

· Drama (drama therapy) - can be used as an effective teaching method for other subject areas, as well as being an important subject in its own right. Some pupils, who have difficulty grasping a concept through traditional teaching methods, will understand the concept when it is taught through drama. Drama is learning through experience whether it is social or personal development or educational process. 

We would like to propose to complete the originally proposed methods by the following ones: 

· Method of offering current stimuli – that part of subject matter is chosen, which the child is familiar with requirements are gradually raised.

· Method of immediate use - includes the purpose of each activity for a child (appreciation, meaning, and use in everyday life...).

· Method of organizing educational influences, requirements and experiences - is based on the principle that educational influences should accept student’s previous development and living conditions.

· Method of creation of positive perspective - supports pupil’s orientation on activities and ability to overcome difficulties.

The proposed teaching methods are supposed to ensure a complex development of child attending the transitive class via development of the following skills:

Communication skills

· Problem solving

· Project teaching

· Role playing and simulation games

· Games

· Dramatisation, drama

· Talking, dialogues and discussions

Creating classroom community

· Morning meetings

· Classroom rules and methods for routine classroom activities

· Methods of socialisation

Social and cognitive skills

· Cooperative learning 

· Learning centres – ways to use interactive strategies

· Portfolios

The teaching methods used in the transitive classes should aim also at the development of the following areas

· Self-awareness, self-confidence and courage

· Social interest, contribution and responsibility

· Learning skills, motivation to learn, self-efficacy.

Teachers will teach social skills throughout their teaching process by incorporating their social skills training knowledge into everyday classroom life. They serve as a model for a child and together with teacher assistants they model positive, social appropriate behaviour. 

4.3 Working in the school environment

The project team will immediately after the projects start work closely with the project schools in order to facilitate the introduction and implementation of transitive classes and process of integration of re-diagnosed student to standard primary schools. The successful implementation of the project will require active involvement of the experts in the schools during the overall duration of the project.

The key aspects of the experts’ work directly in the school environment have been described in previous parts in relation to the individual project activities. Therefore, in this part of the project proposal we focus only on the highlighting the other aspects of the work of experts in the school environment, which were not described in detail. In general the cooperation with the project schools and other relevant partners will be based on the regular visits/meetings. Therefore, the experts will visit each school once a month and meet with pedagogic staff, psychologist and other experts. Of course, in urgent cases, the experts will visit the school/meet the expert ad-hoc.

This is an overview of the activities of project experts to be performed in the school environment:

· Assistance to establishment and functioning of the transitive classrooms

· Guidance provided to the pedagogical staff of transitive classes

· Mentoring

· Facilitating the professional vision and professional learning

· Continual learning focused on interaction

· Structured conversations

· Teaching and learning portfolio

· Initiating a peer tutoring system 

· Reflection Journal – self assessment

· Consultations for the pedagogic staff and psychologists

· Support to cooperation between schools

· Assistance provided in the process of integration of children to standard primary schools in methodological way

· Monitoring of implementation and on-going evaluation

· Quality control

Assistance to establishment and functioning of transitive classes

We expect to start with the activities related to the establishment of transitive classes even during the inception phase, during which we analysed into what extend the classes are prepare and what is the time schedule. Later on the main task of the project experts will be focused on the regular monitoring and communication with relevant partners responsible for establishment of transitive classes. Based on the monitoring and regular contacts with schools, the experts can in advance identify the “critical” factors and problems that occurred. The progress of establishment against the time schedule will be included in the project reports. 

The equipment for the transitive classes is to be purchased and delivered to the schools under the separate supply contract by the end of May 2005.  

During the Inception phase and the school year, the experts in relation to the establishment and functioning of the transitive classes will focus on:

· Creation of the proper physical environment in the transitive classrooms using the delivered equipment

· Supervising the introduction of the transitive class model in methodological way

· Providing support and consultations to the schools in strengthening the cooperation

· Initiating the regular working meetings with relevant partners involved in the project.

Guidance provided to the pedagogical staff of transitive classrooms

The guidance will be provided to the pedagogic staff of the transitive classes (classes with integrated re-diagnosed students) during the regular expert visits and during the common meetings of the relevant experts from other institutions involved in the project. The pedagogic staff will additionally have an opportunity to communicate with the experts via telephone and email in order to immediately consult the problems and difficulties.

The interventions will focus on:

· Acquiring skills for effective use of the modified curriculum and appropriate teaching methods in transitive classes

· Development of cooperation between the school, parents, families and communities, which will be an important factor of the project success

· Acquiring skills for creation and upgrading individual educational plans of children in transitive classes as well as children integrated into standard primary schools

· Facilitating the cooperation with the psychologists and other professionals

Mentoring

The assistance provided through the mentoring will primarily focus on:

· Facilitating the professional vision and professional learning

· Continuous learning focused on interaction

· Structured conversations

· Teaching and learning portfolio

· Initiating a per tutoring system

· Personal journal for reflection and self-assessment 

Consultations for the pedagogic staff and psychologists
The services and consultations to the pedagogic staff and psychologist must have following attributes:

· Regular and structured 

· Child (pupil) oriented

· Problem solving oriented

· With an active involvement of experts

· Aimed at building capacity in the schools

Support to cooperation between schools

The experts have already started and will continue in providing support to the cooperation between the schools based on the concrete programme for cooperation on various levels:

· Institutional – formal agreement on cooperation between the founders of the schools

· Technical (professional) - teachers of both types of schools will benefit from the exchange of knowledge and experience

· Operational – the pedagogical staff from one school can help colleagues of the partner school

· Common activities – for children, parents, communities and pedagogic staff

Assistance provided in the process of integration of children to standard primary schools 

One of the key instruments for assurance of the integration/re-integration of the Roma pupils from transitive classes into standard primary schools in methodological way is the organisation of common the training sessions for teachers and teacher assistants from both types of schools.

We expect that additional assistance to be provided in the process of integration of pupils to standard primary school in following areas:

· Individual Educational Plans,

· Special pedagogy,

· Psychology,

· Creation of proper classroom environment,

· Individual approach to education of a student with specific educational needs.

Monitoring of implementation and on-going evaluation

The well-established monitoring system will enable the project to assess the actual progress in individual activities from the beginning of the project implementation. Respectively, it will provide valuable information about progress toward defined goals and input for decision to take correctional measures to ensure efficient and effective implementation.

An evaluation framework will be developed based on inception phase outcomes.

A system of quality control will be implemented from the beginning of the project and will have the following elements:

· High expectations of all staff for project success,

· Monthly school visits by the experts and other professionals,

· Monthly reports by the experts with feedback from the schools including action plans for the month,

· Systematic and regular data collection focused on elements of the educational model and desired outcomes with articulated indicators of success,

· Regular management meetings, and

· A formal feedback system for all aspects of the project.

Evaluation framework

· School attendance

· Academic achievement

· Standardized test in Slovak language and math 

· Quality control (observation)

· Level of individualization

· Learning environment

· Family participation

· Teaching strategies

· Planning and assessment

· Professional development – Teachers and teacher assistants 

· Social inclusion

4.4 Cooperation between special and standard primary schools 

For the introduction of the transitive classes, it’s necessary to establish a common work between standard primary schools and special primary schools, respectively between the children of attending the transitive classes and children attending the standard primary schools from the beginning of the schools years. The preparation for the cooperation and agreement on concrete activities can take a place between the May and August 2005, and will be followed up by the implementation of common activities during the school year. 

Common work of the various partners in the location will be based on the plans for cooperation developed by the technical assistance experts. This will be a “guide” providing the framework of cooperation for an improvement of conditions for education of children (as well as concrete examples) and at the same time offering a space to respect the specificities of the community/location.

The project team will facilitate the meetings between the representatives of the schools, and later on actively participate and monitor the actual cooperation between the schools with regards to the integration of students. 

We will develop an action plan for cooperation between the two types of schools with defined main forms of cooperation and recommendations for activities creating conditions for integration of children from transitive classes. We see a several fields of cooperation between both types of schools:

· Cooperation between the founders of the schools,

· Cooperation between the pedagogic staff of the schools,

· Participation of pedagogic staff from both types of schools in the training sessions,

· Cooperation in the process of integration/re-integration of Roma students into standard primary schools,

· Cooperation with the other relevant partners,

· Common activities of the pupils,

· Common activities with the parents/community (Roma and non-Roma)

The common activity between the both schools is very beneficial to the teachers, special teachers and teacher assistants. We propose that a teacher from local standard school will regularly at least once a month visit pupils in a local special primary school. In this way, they could develop a better understanding of real difficulties (complexity) of integration/re-integration of socially disadvantaged children. In turn with new experience and new skills, they could better respond to the individual educational needs of students in standard primary schools. 

This is also the reasons why we propose to organise most training sessions for pedagogic staff of both types of schools. The teachers from standard primary schools should acquire a specific skills and competences very similar to those a teacher in transitive class needs. 

The cooperation will enable the standard primary school teachers to discuss the issues related to integration of children from transitive classes with their colleagues from special primary schools as well as psychologists. 

The central part of the cooperation should be action plan for integration of students. It should be built on four pillars of education:

· Incorporating of multicultural education into the contents of each subject’s didactics (history, geography, essays, reflections, art, competitions, prizes).

· Common discussions on various topics: coexistence, differences, cultural heritage, in ethics lessons, lessons with the class teacher, club activities.

· Integrated forms of activities – school theatre, out-of-school activities – sport, cultural events, introducing of traditions, rituals at school celebrations, school events.

· Training of social skills – learn how to express one’s feelings, active listening, problem solving, assertive and pro-social behaviour techniques (worksheets, interactive games and techniques).

4.5 Individual educational plans 

The individual educational plan is a very important document for students with specific educational needs and for those who are involved in educating them. Done correctly, the plans should improve teaching, learning, and results. Each child's IEP describes, among other things, the educational program that has been designed to meet that child's unique needs.

The preparation of the individual education plans for the students of transitive classes will be a key instrument for the their development according to the their potential while following the modified curriculum and applying the appropriate teaching methods. The individual educational plans will be based on the results of diagnostic testing and designed in a way to support the development of the desired skills and competences of a student for education as well as elimination/rehabilitation of the identified deficiencies. All project experts will closely cooperate and methodologically supervise the elaboration of the individual educational plans of students of transitive classes and its regular updating (monthly basis) taking into account their achievements. The pedagogical staff of the schools will acquire during the training sessions to necessary knowledge and skills to apply the teaching methods when implementing the (IEP) and later on the project will provide them with support.

The activities related to the preparation of the individual educational plans would definitely call for:

· Cooperation of pedagogue, special pedagogue and psychologist

· Comparative study of existing materials from previous projects

· On-going assessment of individual achievements (academic performance, school attendance and parent involvement)

Contents of the individual educational plans (IEP)

The diagnostic testing will take a place under the professional supervision of the RICPP and the project experts will consult all conceptual questions of principle importance with the RICPP in sufficient advance. PPACs actively participate in the diagnostic testing of children to follow and verify the individual progress of the pupils from the target group. The first part of diagnostic testing is being taken at this moment ( till the end of June 2005) and the second one will take a place approximately in January 2006.

IEP will take into account the results of the first diagnostic testing and will serve as a part of pupil’s portfolio for ongoing evaluation and assessment. 

The IEP must include certain information about the pupil and the educational program designed to meet his or her individual needs related to its education. The IEP has to cover: 

· Current performance 

· Annual goals 

· Special education and related services 

· Cooperation with other student 

· Dates and places  

· Transition service needs  

· Needed transition services 

· Measuring progress and Participation in ongoing assessment.

Individual educational plans works effectively when everyone comes prepared and eager to work in a spirit of collaboration. 

Individual educational programme will respect also the current living conditions and potential resources of each student of the transitive class. It will require a certain modification of syllabus, topics determination, gradual fulfilment of tasks, etc.

When cooperating with parents, it is crucial to inform them about the requirements and the teaching methods, to motivate them by referring to partial success and potential abilities of their children.

In terms of counselling service, we intend to closely cooperate with other relevant specialists (psychologists, special pedagogues, paediatricians) for lectures and discussions with pupils´ parents.

Experts on psychology will work with teacher and special pedagogue on creating individual school and home action plan for solving behavioural and emotional difficulties of a student. The project team will actively contribute to preparation of the school action plans for teachers and Roma teacher assistants as well as home action plan for parents. 

Special attention needs to be given to the part of assessment. RICPP supervision will provide an additional facilitation according to the ongoing assessment of individual achievement and progress in the methodological and practical ways. 

4.6 Training of teachers and teacher assistants 

The training programme for teachers and Roma teacher assistants will be the main forum for capacity building of the pedagogic staff to acquire the necessary skills for an effective implementation of the transitive classes. 

As we mentioned above, we propose to organise common seminars for pedagogic staff of special and standard primary schools together. This will allow us to transfer the knowledge related to the education of students with special educational needs also to teachers from standard primary schools with perspective of integration of re-diagnosed children into standard primary schools. At the same time, the training sessions will provide an excellent opportunity for teachers and teacher assistant from both types of schools to get to know each other and establish professional relations. The definite benefit of common training activities will be the common knowledge base and common approach to education of children in the transitive classes and in case of proven re-diagnoses also to integration/re-integration of student to mainstream education. The close cooperation of pedagogic staff of both types of schools, psychologists and other relevant partners will support the process of integration/re-integration of individual pupils. 

At this moment, we foresee organisation of 6 training sessions, each of them will be 2 days long. The organisation of training will follow the preparation/development of modified curriculum, selected teaching methods, plans for cooperation between the schools, plans for cooperation between the schools and parent/families and communities since the aim of the training will be to build a capacity professionally and effectively use the introduced instruments for transitive classes in practice. The first training should take a place in late August/beginning of September and will be organised on monthly basis. After each module of the training programme, the project team will provide a consultations and methodological guidance to pedagogic staff of transitive classes as well as standard primary classes with integrated children. Significant part of the training sessions will be dedicated to discussion and experience sharing with other participants (from other locations).

Regarding the training for psychologists, we would like to organise a parallel sessions for groups of psychologists in the same venues of teachers’ and teacher assistants’ training. Their programme will consist of solely “psychological part” and part of the sessions will be together with pedagogic staff. 

The location for organisation of training sessions will be specified during the implementation period of the project, but will take into account the accessibility of the place by participants coming mostly from Eastern and Central Slovakia.   

All members of the project team will actively participate in the preparation of the training content as well as in delivery of the training. In case an expert in specific field is needed, the consortium will ensure his/her presence at training in order to provide the maximum information for the participants. Participants will evaluate the sessions after each module via questionnaire and propose also topics of their interest for next training sessions. The level of satisfaction with the quality and content of the training programme will be included in the regular reports.  

At this stage, bellow we listed the key thematic areas to be covered during the training programme:

· Learner-centred pedagogical approach, special care 

· Instructional strategies for students in transitive classrooms, planning and gathering support from requested field such as audiology, special pedagogy, rehabilitation, speech therapy, etc. based on the student specific needs,  (see point 2 – 2 training sessions), 

· Creation of an inclusive environment in the classroom, with particular reference to the Roma social and cultural characteristics - multicultural education

· Individual educational plans

· Partnership and cooperation of the school, family and community

· Organisation and management of the educational process in cooperation with teacher assistant and supportive staff

Additionally we provide a proposal for some specific themes to be addressed in the training, however the list is not exhausting and will be completed after the completion of the training needs analysis:

· Multicultural education

· Successful socialization of ethnic, racial and religious groups in schools

· Prejudice and stereotypes in classroom environment

· Intercultural communication and mediation

· Multicultural competencies of the teacher, teacher assistant

· History of Roma

· Cultural specifics of Roma

· Maintenance of human right and rights of child in the educational process

· Respecting family culture of Roma children  

· Learner centred pedagogical approach, special care

· Active and independent learning approach, individualization 

· Development of cognitive functions

· Active communication

· Critical thinking

· Special care

· Individual educational plans

· Development of the basic structure and needs assessment

· Short and long term goals 

· Inventory of learning opportunities

· Role of parents and professionals 

· Partnership and cooperation of the school, family and community

· Development of common vision

· Roles of individual partners in education of children

· Communication tool kits

· Parent and community involvement on classroom and school level

· Building positive social atmosphere and climate in the school

· Creating inclusive learning environment

· Appreciation of cultural differences

· Mediation and conflict resolution.

The proposal for the content and individual themes will be presented to the beneficiaries during the month of July. Detailed modules will be developed continuously and after the delivery of the training will be completed taking into account the experiences from the training sessions. 

Specifically for the psychologists of relevant PPACs, we intend to intensively cooperate with the Ministry of Education and Research Institute of Child Psychology and Pato-psychology in defining the content of the training, however the topics should be as foreseen in the Terms of Reference and enriched by the actual needs of psychologists:

· Methodological background of integration/re-integration process,

· Process of integration of Roma students from transitive classes to standard primary classes,

· Introduction of new diagnostic methods,

· Application of new diagnostics in practice, specifically related to transitive classes, etc. 

4.7 Elaboration of the practical guidance handbook

The content of the practical guidance book should serve as a source book for the relevant partners involved in the process of implementation of transitive classes and integration of re-diagnosed children into standard primary schools. The content of the book will be in considerable extent determined by work related to the transitive classes and specific fields related to the process of integration/re-integration of students (audiology, special pedagogy, rehabilitation, speech therapy, etc.) as well as content of the training to be delivered within the project. 

Before the actual elaboration of Practical guidance book, we suggest that the contractor will submit to the beneficiary (Ministry of Education), the outline of the content of the topics/themes to be covered with justification. The elaboration of book will start after the approval of the proposed content.

Besides, the areas specified in the Terms of Reference and above, the Practical guidance book may include topics related to child psychology with specific focus on personality of children coming from socially disadvantaged environment such as:

· Cognitive, emotional, social and personality development of the relevant developmental stages: 1. preschool age 2. younger school age with the particular stress on the issues related to school readiness,

· Specifics of Roma children,

· Role of family in development of child’s personality,

· Intervention, preventive and supportive strategies for teachers, teacher assistants, school and counsellor psychologists,

· Methods of managing problem situations in a transitive classroom,

· Acknowledged methods of successful learning,

· Stimulation programme for improving an atmosphere in the classroom,

· Programme concentrated on learning disorders,

· Drama method - use of drama education and drama therapy in educational process,

· Basis of educational aesthetics - practice based on simple exercises appropriate for children who fall behind in terms of their educational abilities,

· Behaviour disorders (neurotic behaviour, antisocial development),

· Problems with communication and social relationships,

· Unsatisfactory response to common educational appeal, 

The members of the project team are committed to contribute to the Practical guidance book and communicate with the specialist in other relevant fields in order to prepare a handbook for the professionals working with students attending the transitive classes.

The final version of the Practical guidance book will be published and consequently distributed to the relevant partners during the final phase of the project implementation.

4.8 Presentation of the project results and outcomes

The required materials for transitive classes will be prepared and developed during the preparatory phase in order to secure their effective use in the classes from the beginning of the school year (1 September, 2005). However, the practical work in the school environment and experience in transitive classes can imply a necessity to update/modify the proposed materials. In the final phase, the experts will prepare final versions of the materials with incorporated changes and modification based on the requirements of practice in relation to effective functioning of transitive classes. The key beneficiary (Ministry of Education) will receive well in advance the final versions of the materials for commenting/approval. Consequently, the materials will be published and ready for distribution.

The main forum for presentation of the final materials developed within the project together with the other project outcomes and results should be final seminar/conference of the project. The final seminar/conference should take a place at the beginning of April 2006 and its main target groups will be:

· Founders and school management

· Pedagogic staff (teachers and teacher assistants)

· Psychologists of PPACs

· Professional public

The seminar/conference will be organised in close cooperation with the Ministry of Education and Research Institute of Child Psychology and Pato-psychology. 

Summary of the experiences and information gained during the project implementation

At the same time the final event organised by the project can provide an opportunity to present the information and experiences gained during the project implementation. This should not be limited only to the project team, Ministry of Education and RICPP. Valuable source of information will be the relevant partners (educational actors) involved in the establishment and implementation of transitive classes. Therefore, we propose that a part of the seminar/conference will have a form of working groups, in which the experts from relevant fields will discuss on the transitive classes and their personal experience. This can be a valuable source of information directly from “ground” to be taken into account when formulating the proposals and recommendations for future actions. 

Formulation of the proposals and recommendations for follow up activities

The proposals and recommendation provided by the project can be a source of very useful information for the main beneficiary when deciding about the future actions. Therefore, we feel obliged to sufficient resource to this part of the project assignment. When formulating the proposal and recommendation following information should be reflected:

· Experience of the project team in the field,

· Results of monitoring, on-going evaluation and quality control of the processes related to the implementation and functioning of transitive classes,

· Opinions and experiences of stakeholders (pedagogic staff, psychologists, parents, communities),

· Experience of the staff of RICPP

The first version of the proposals and recommendations will be presented during the final event and the final version will be a part of the final report of the project.

Distribution of the outcomes

The published materials developed by the project will be distributed to the final beneficiaries/users in the April 2006. Before the actual distribution, the project will prepare a list of persons/institutions that should receive a copy of the final outcomes. The list should not be limited only to the schools and PPACs directly involved in the project implementation, but should include also the other professional public facing the similar problems.

Delivery of the final report

Based on our experience and proven effective practice with implementation of Phare projects, the project team will elaborate a final report and will submit it to the beneficiary in advance. This would provide a sufficient time for commenting and incorporation of the comments of the beneficiary to the final version of the report. 

All experts will contribute to the final report based on the outline/structure accepted by the beneficiary. The report will include also the all previous report delivered by the project – inception report and monthly reports.

Public relations

The PR activities about the project and its outcomes will focus on:

· Providing information to wider public during the meetings and events in the individual locations

· Establishing contacts with relevant national and regional media (print, radio, TV) and regularly inform them on the project implementation and events

· Organisation of the presentation of the project outcomes and results with press conference

· Publishing the information about the project on the web pages of the beneficiaries.

5 implementation of the project

Institutional cooperation as a key instrument 

Effective coordination of the cooperation with all institutional partners involved in the project will be crucial point for the success of the project implementation. The Terms of Reference identifies the following partners (besides MoEd and OG, SHRM):

· Research Institute of Child Psychology and Pato-psychology

· Pedagogic and psychology advisory centers

· School founders (Regional self-governments and municipalities)

· 20 Special primary schools

· 19 Standard primary schools

Other institutions that will be actively involved in the project, but not mentioned in the Terms of Reference are:

· State Pedagogical Institute

· Regional offices 

· Regional school offices

· Local NGOs

The precondition of the constructive cooperation is the understanding of the project objectives by all partners, clearly defined roles and competences of individual institutions as well as their commitment to actively participate. 

According the Terms of Reference the project addresses the following target groups:

· Socially disadvantaged children attending the transitive classes

· Special primary schools teachers and teacher assistants

· Standard primary schools teachers and teacher assistants

· Psychologists of the PPACs

· Children attending the transitive classes

· Parents of the children attending the transitive classes

· Communities in the selected locations

Duration of the project 

The duration of the project is 13 months (from April 2005 till April 2006).

Ad-hoc anticipation of the legislative amendments 
However, the Terms of Reference foresees that “the experts place recommendations for improvement of the integration process at the Slovak schools and in connection with the net of special education and sustainability of the transitive classes” as one of activities related to the theoretical preparation, the team was asked during the kick off to formulate preliminary proposals and recommendations in relation to integration of Roma children into regular primary schools. The main reason is to provide an input for possible inclusion into the New school act, which is being drafted. 

5.1 Proposed approach for the project implementation

The general approach to the project implementation is based on the basic premise that a high number of Roma pupils placed to the special primary schools are not mentally handicapped, but their schools failure has a social and cultural origin. In other words, most Roma children coming from socially disadvantaged environment would be able to attend standard primary schools and could have a good academic performance given they are properly educated using the suitable curriculum, effective teaching methods and competent pedagogic staff. This should be provided by the model of transitive classes aimed at better responding to their specific educational needs.

The overall approach to the project implementation 

The overall objectives and tasks imply that the overall approach has to emphasize the following components:

· Building commitment among pedagogical staff to recognize the maximum potential of the children examined with the new diagnostic tool (new testing batteries of school readiness and differential diagnostics),

· Developing teamwork at all project levels,

· Regular and active supervising teachers of special and standard primary schools on a professional basis,

· Emphasizing professional development for all school staff,

· Commitment to an objective and systematic monitoring and evaluation process and quality control.

Proposal for the key components of the model of transitive classes
The new educational model should be based on the previous experience and effective educational practices:

1. Instructional strategies for children and pupils of transitive classes:

· Differentiating instruction, making instructional accommodation and modifications of curriculum

· Using a variation of effective instructional strategies that help pupils acquire information and skills and engage them learning together,

· Differentiating instructional assessment.

2. The Step by Step early childhood methodology as a vehicle for delivering the curriculum,

3. Methodological materials developed by the Phare project “Better conditions for Roma self-realisation in the education system – SK0002.01” in the following areas:

· Language and communication

· Motoric and graphomotoric skills

· Cognitive and mental processes

· Social and emotional development

· Reading and writing 

· Mathematics

· Aesthetic and motional development

4. Anti-bias education for all teachers, teacher assistants and administrators involved in the project,

5. Appropriate methodologies for second language learners,

6. The placement of a teacher assistant in each school participating in the project.

The “Step by Step” methodology is based on the following principles:

· Educational practices need to be developmentally appropriate,

· The approach to teaching in the classroom should be child-centred and based on individualisation,

· Skills are developed in activity centres through presentation of integrated thematic concepts,

· Learning is an active process rather than passive one,

· Parents are partners in their children’s education.

The basic premise of bias free education is that the academic performance of pupils will improve if educators adopt a bias free approach. This approach requires educator to:

· Examine their own biases and explore how these manifest themselves in their work and every day life, leading to an understanding of how these attitudes and beliefs profoundly affect the academic success of the pupils,

· Develop inter-cultural understanding and knowledge of Roma communities,

· Develop tools to reach out to Roma communities and make them feel welcome in the schools,

· Understand how dominant culture reinforces myths and stereotypes that are detrimental to children’s learning.

Appropriate methodologies are needed for second language learners since many Roma children enter school without proficiency in the language of the school; the model includes methodologies that strengthen their skills in the official language. The methodology is based on the following tenets:

· Increased proficiency in the first language (mother tongue) facilitates the development of second language skills

· Cultural relevance is absolutely essential

· Emphasis is placed on the use of the whole language.

A special element of the model is the placement of Roma teacher assistant as an additional adult who comes from the same community as children in each class. The role of the RTA is to:

· Assist in the classroom (often translating for children who do not speak the official language),

· Serve as a role model for the children,

· Integrate Roma language, culture and history into curriculum

· Serve as a liaison between the family and school.

5.2 Assumptions and risks 

Assumptions related to the project implementation as defined in ToR:

· Regular school attendance of Roma children

· Effective cooperation between special primary schools and standard primary schools

· Strong commitment of teachers, pedagogues, psychologists and experts concerned 

· Effective cooperation of stakeholders

· Involvement/strong commitment of municipalities/self-government and school administrators 

· Effective cooperation with Roma parents

Additional assumptions related to project implementation:

· Good cooperation between special and standard primary schools, sharing the experiences,

· Cooperation between all relevant partners involved in the project implementation and affecting its success,

· Delivery of the equipment to be purchased within the separate supply contract to the schools before the start of the schools year,

· Commitment of teachers to foster the process of integration/re-integration of Roma children,

· Active engagement of the school directors, pedagogical staff and psychologists in the improvement of conditions for education of Roma children,

· Realisation of the inappropriateness of special primary schools for education of socially disadvantaged children without mental disability, 

· Participation of pedagogic staff in training in order to acquire new skills and competences,

· Minimal fluctuation of the pedagogic staff and psychologists working in the selected schools,

· Conditions for replacement of children from transitive classes to standard primary schools during the school year,

· Conditions for individual approach to re-integrated children in the standard primary schools created,

· Good understanding of the role of individual organisations within the project,

· Effective communication between the partners,

· Active cooperation of the parents of children,

· No substantial changes in the relevant legislation.

Risks affecting the execution of the contract as defined in the ToR:

· Indifference of the Roma parents in their children’s education

· Lack of special individualized care and respective approach to the pupils reintegrated from the special primary school in the environment of a standard primary school/lack of cooperative approach among local authorities

· Deficiencies in the cooperativeness of the self-governments and/or school administrators

· Delayed delivery of the equipment

Additional risks related to project implementation:

· Resigning of the schools from participation in the project and necessity to identify new ones, 

· Delays in the delivery of the equipment to the selected schools, which can negatively affect the work in the transitive classes,

· Unexpected problems related to the establishment of the transitive classes that might cause the delays,

· Indifferent attitudes of some organisations involved in the project,

· Reluctance of the schools to accept the new methods and approaches,

· Low level of cooperation between the relevant partners,

· Negative attitudes of the majority society towards the integration of Roma children in the standard primary schools,

· Difficulties of implementation of individual educational plans in standard primary schools

· Absence of the Roma teacher assistant in the schools

· Low motivation of Roma parents to actively cooperate with the school,

· Conflicts between the Roma communities and majority population in locations that can negatively affect the project activities.

5.3 Methodology

The methodology applied for the project implementation must enable the project team and relevant partners professionally address the given objectives with respect to the specific educational needs of the key target group – socially disadvantaged children and at the same time to be sufficiently flexible to promptly respond to the unexpected situations.

Complex analysis as basis for effective interventions 

The project interventions and activities will be based on the detailed analysis of:

· Specific educational needs of the children in transitive classes

· Methods for integration of Roma children into mainstream education

· Teachers and teacher assistants’ training needs

· Psychologists’ training needs

· Cooperation between the schools, parents and communities

· Situation in special primary schools

· Situation in standard primary schools

· Teaching environment in the transitive classes

· Existing legislative framework for an introduction of transitive classes

· Requirements for effective functioning of the transitive classes

The required data for the carrying out of the analysis will be collected and gathered in various ways, mainly via:

· Data collection in the schools 

· Classroom observations

· Structured interviews with pedagogical staff and school directors

· Questionnaires for teachers and teacher assistants 

· Interviews with relevant partners

· Overview of the relevant pedagogical documents and legislation

· Assessment of the pedagogical and psychological records of the children 

The most of the work related to complex analysis of the environment for introduction of the transitive classes will be done during April and May 2005. However, some areas will have to be constantly analyzed during the implementation of the project, mainly related to the integration of socially disadvantaged children with specific educational needs into standard primary schools and requirements for effective introduction of transitive classes model into the practice. The experts will elaborate corresponding evaluation reports that will be presented as a part of the project reports. 

Preparatory activities 

Based on the detailed analysis of the current state of affairs and the actual needs of the target groups, the experts will start developing appropriate methods and instruments. The most of the outputs to be effectively used for the introduction of the model of transitive class in the selected locations should be finalized by the end of September 2005. The key outputs of the preparatory phase are:

· Modified curriculum for the transitive classes

· Draft of the proposal for legislative amendments 

· Teaching methods for the transitive classes established in the special primary schools

· Teaching methods for standard primary schools with integrated/re-integrated children

· Methodology for re-integration of children into standard primary schools

· Plans for cooperation of special primary schools with parents and community

· Plans for cooperation of standard primary schools with parents and community

· Plans for cooperation between special and standard primary schools

· Content of the training program for special primary schools teachers and RTAs

· Content of the training program for standard primary schools teachers and RTAs

· Content of the training program for psychologists

 This so-called preparatory phase should last till September 2005, however the preparation of the practical guidance book and recommendation for the implementation of model of transitive class is scheduled till the February / March 2006. 

Working in the school environment
The activities to be performed directly in the schools and communities will overlap with the preparatory phase. Assistance and guidance provided to the schools in the process of introduction of the transitive classes will be the key instrument for the proper application of the newly developed methodologies and methods for the benefit of the socially disadvantaged children. The main areas of the project interventions in the school environment can be defined as follows:

· Assistance in establishing and functioning of the transitive classes

· Active involvement in the preparation of the individual educational plans for the children and its monitoring 

· Guidance of the pedagogical staff of the special and standard primary schools

· Mentoring

· Consultations provided to the school directors, pedagogical staff and psychologists

· Support to the cooperation between the schools

· Active participation in fostering the cooperation between the schools, parents and communities

· Methodological assistance in the process of integration of the children into standard primary schools

· Monitoring of implementation and evaluation

· Quality control

The activities in the schools will be performed for the whole duration of the project implementation, but mainly after the start of the school year 2005/2006.

The main findings and experience will be gathered and presented in the form of complex recommendations for future actions in the field of reintegration of Roma children into the mainstream education (further implementation of transitive classes). The proposals and recommendations will be gathered on the following levels:

1 Institutional level

2 Level of Content

3 Legislative level

The project team was requested at the kick off meeting to provide the first draft of the proposals for the legislative amendments as a part of the Inception report. This proposal will be regularly updated in order to reflect identified needs for effective functioning of transitive classes in the legislative framework.

5.4 Resources

Human resources
	Position
	Original input (wd)
	Proposed input (wd)

	Team Leader
	150
	150

	Expert on psychology (1)
	220
	220

	Expert on psychology (2)
	220
	220

	Expert on special pedagogy
	220
	220

	Expert on standard pedagogy
	220
	220

	TOTAL
	1030
	1030


Proposals for replacement of experts

The consortium leader informed the beneficiary about unavailability of the originally proposed expert for the position of Team leader, Mrs. Christine Marchand. Due to the unexpected serious accident of her husband she had to immediately return to the France and will not be able to perform the tasks of the Team leader in the project anymore. 

The consortium leader has promptly prepared an official request for replacement of the Team leader with full justification and submitted it to the Ministry of Finance, CFCU for its approval. The request for addendum to the contract was accompanied with CV of the new proposed Team leader and identification of the budgetary modifications.

The new proposed expert for the position of the Team leader in our opinion fulfils all criteria for this position and is definitely capable to manage the project. Moreover, the expert is available to immediately after the approval of the addendum join the project team and start to work. Since she is of Slovak nationality, she will need minimum time to get familiar with the project and its objectives as well as the current situation in this field. 

The consortium leader has officially appointed a project manager Mr. Linck who replaced the original project manager (Mr. De Facq) to facilitate the smooth implementation of the project and its activities. The project manager will be based in the Brussels (Belgium) and will communicate directly with the beneficiaries on the issues related to the administration of the contract. Besides that the project manager will be permanently in contact with the project team, mainly Team leader in order to support an effective fulfilment of the assigned tasks. The operational issues, regular communication and official submission of the reports will be responsibility of Mrs. Oszlányiová (backstopping).   

Indicative expert input in working days over the project duration
	EXPERTS
	Total Input
	1
	2
	3
	4
	5
	6
	7
	8
	9
	10
	11
	12
	13

	Team Leader
	Eva Končoková
	150
	0
	12
	15
	13
	13
	13
	13
	13
	10
	10
	12
	13
	13

	Key Expert No 2
	Daniela Čechová
	220
	15
	20
	18
	20
	20
	16
	16
	15
	15
	16
	17
	17
	15

	Key Expert No. 3
	Miroslava Čerešníková
	220
	17
	15
	15
	21
	21
	16
	16
	17
	15
	19
	18
	15
	15

	Key Expert No 4
	Katarína Majzlánová
	220
	14
	15
	18
	19
	19
	17
	17
	17
	16
	16
	17
	18
	17

	Key Expert No 5
	Alica Petrasová
	220
	13
	17
	18
	20
	20
	19
	19
	18
	16
	16
	16
	17
	11


5.5 Outputs

Project reports
	Outputs
	Date/Month

	Draft Inception Report (IR)
	May 1, 2005 – in English only

	Final version of IR
	Within 10 calendar days from the receipt of comment in English and Slovak language

	Draft Monthly reports
	To be submitted on monthly basis, 5th day of each month in English language

	Monthly reports
	Within 10 callendar days from the receipt of comment in English and Slovak language

	Draft Final Report (FR)
	April 1, 2006 – in English only

	Final Report
	One week from receiving comments on draft Final Report


Other outputs
	Outputs
	Date/Month

	Anticipation of the legal amendments (in IR)
	1st May 2005

	Final analysis of the schools
	End of May 2005

	Modified curriculum - draft 
	End of August 2005

	Proposal for teaching methods in transitive classes
	End of August 2005

	Proposal for teaching methods in standard primary schools
	End of September 2005

	Methodology for re-integration of children into standard schools
	End of September 2005

	Plans for cooperation of special primary schools with parents and community
	End of September 2005

	Plans for cooperation of standard primary schools with parents and community
	End of September 2005

	Plans for cooperation between special and standard schools
	End of September 2005

	Content of the training program for special primary schools teachers and RTAs
	End of September 2005

	Content of the training program for standard primary schools teachers and RTAs
	End of September 2005

	Content of the training program for psychologists
	End of September 2005

	Draft of the practical guidance book
	December 2006

	Final version of the practical guidance book
	February 2006

	Delivery of the training programs 
	August 2005 – Febr. 2006

	Proposals and recommendations 
	March 2006


6 organisation and management of the project

6.1 The project team

The project team consists of the following experts:

· 1 Team leader

· 2 Experts in psychology

· 1 Exert on special pedagogy

· 1 Expert on standard pedagogy

The experts have been assigned the tasks according to their field of specialisation, professional experience and academic background. All of them have experience with working with the socially disadvantaged children and other project target groups, some of them have even been participating in the previous Phare projects. The most of the activities have to be performed in close cooperation of the experts on psychology with the experts on pedagogy (standard and special). This approach enables quality assurance from the pedagogical and psychological point of view.

6.2 Communication

Due to the complexity of the project and the high number of the partners involved in the project implementation, the successful implementation will require an effective communication. This will definitely contribute to the better coordination of the activities and avoiding the misunderstandings and overlapping. 

As stated in the Terms of Reference, the contractor has obligations to communicate with:

· Project steering committee – presence of the contractor representative and project experts at the project steering committee meetings,

· Communication with the beneficiaries – direct communication with the Office of Government and the Ministry of Education on the project implementation and progress achieved, 

· Communication with RIPCC and PPACs – in order to secure the proper cooperation mainly in relation to diagnostics of the students of transitive classes,

· Communication with the schools and relevant partners – for establishment and proper functioning of the transitive classes.

The inception phase served as basis for the establishment of the contacts and communication channels between the project and the main beneficiaries (MoEd and OG, SHRM) and final beneficiaries (special and standard primary schools). In the next period, the project will contact and agree the ways of communication with other relevant partners involved in the project. Toward each of the specified partners, the consortium has different responsibilities, so the forms of communication are being selected accordingly. The most frequent ways of communication are/will be:

· Personal visits

· Working meetings

· Telephone/fax 

· Email

· Letters

6.3 Monitoring and reporting

The project team will perform the monitoring of the activities related to the introduction of the transitive classes in the selected areas. The monitoring data will be collected, consequently evaluated and presented on the regular basis in the form of the project reports according to the following time schedule: 

· Inception report – to be delivered after 1 month of contract signature (1st May 2005),

· 11 monthly reports (given the project lasts for 13 months as foreseen) – to be delivered not later than 5th day of the following month,

· Final report – delivered before the end of the project (we propose 1st April 2006).

The reports will be distributed to all the organisations as specified in the Terms of Reference and updated during the kick off meeting.

The permanent monitoring of the implementation should ensure that project is on the right track during the whole period of its implementation. Moreover, the important obstacles and unexpected situations that might endanger the achievement of the project objectives will be immediately reported to the beneficiaries and further consulted.

6.4 Quality assurance

A system of quality control will be implemented from the beginning of the project and will have the following elements:

· High expectations of all staff for project success,

· Monthly school visits by the experts and other professionals,

· Monthly reports by the experts with feedback from the schools including action plans for the month,

· Systematic and regular data collection focused on elements of the educational model and desired outcomes with articulated indicators of success,

· Regular management meetings, and

· Formal feedback system for all aspects of the project.

7 Annexes

7.1 Annex 1 – Project implementation time plan 

	
	Interventions
	1
	2
	3
	4
	5
	6
	7
	8
	9
	10
	11
	12
	13

	1
	Inception/Analytical Phase 
	
	
	
	
	
	
	
	
	
	
	
	
	

	1.1
	Contacting all relevant partners and establishment of communication channels
	
	
	
	
	
	
	
	
	
	
	
	
	

	1.2
	Complex analysis of the special primary schools/classes environment
	
	
	
	
	
	
	
	
	
	
	
	
	

	1.3
	Complex analysis of the standard primary schools/classes environment 
	
	
	
	
	
	
	
	
	
	
	
	
	

	1.4
	Detailed training needs analysis of the target groups (teachers, RTA and psychologists)
	
	
	
	
	
	
	
	
	
	
	
	
	

	1.5
	Assessment of the transitive classes preparedness
	
	
	
	
	
	
	
	
	
	
	
	
	

	1.6
	Analysis of the cooperation between schools and parents/communities/other partners
	
	
	
	
	
	
	
	
	
	
	
	
	

	1.7
	Evaluation of all information and data collected during analytical phase
	
	
	
	
	
	
	
	
	
	
	
	
	

	1.8
	Inventory of the existing models/approaches for education of soc. disadvantaged children 
	
	
	
	
	
	
	
	
	
	
	
	
	

	1.9
	Detailed work plan based on the results of the analysis 
	
	
	
	
	
	
	
	
	
	
	
	
	

	2.1
	Preparatory phase – special primary schools
	
	
	
	
	
	
	
	
	
	
	
	
	

	2.1.1
	Assistance to the establishment of the transitive classes
	
	
	
	
	
	
	
	
	
	
	
	
	

	2.1.2
	Development of the modified curricula for the purposes of the transitive classes
	
	
	
	
	
	
	
	
	
	
	
	
	

	2.1.3
	Preparation and development of the appropriate teaching methods for transitive classes
	
	
	
	
	
	
	
	
	
	
	
	
	

	2.1.4
	Elaboration of the plans for effective cooperation with parents and communities
	
	
	
	
	
	
	
	
	
	
	
	
	

	2.1.5
	Preparation of the training programme for special primary schools teachers and RTAs
	
	
	
	
	
	
	
	
	
	
	
	
	

	2.1.6
	Preparation and monitoring of individual education plans of students
	
	
	
	
	
	
	
	
	
	
	
	
	

	2.1.7
	Preparation of the training programme for psychologists working with special primary schools
	
	
	
	
	
	
	
	
	
	
	
	
	

	2.2
	Preparatory phase – standard primary schools
	
	
	
	
	
	
	
	
	
	
	
	
	

	2.2.1
	Preparation of plan for cooperation between special and standard primary schools
	
	
	
	
	
	
	
	
	
	
	
	
	

	2.2.2
	Development of the methodology for re- integration of children into standard primary schools
	
	
	
	
	
	
	
	
	
	
	
	
	

	2.2.3
	Preparation and development of the appropriate teaching methods for re-integrated children
	
	
	
	
	
	
	
	
	
	
	
	
	

	2.2.4
	Elaboration of the individual educational plans for each re-integrated child
	
	
	
	
	
	
	
	
	
	
	
	
	

	2.2.5
	Plans for cooperation between standard primary schools with parents and community 
	
	
	
	
	
	
	
	
	
	
	
	
	

	2.2.6
	Preparation of the training programme for standard primary schools teachers and RTAs
	
	
	
	
	
	
	
	
	
	
	
	
	

	2.2.7
	Preparation of the training programme for psychologists working with standard primary schools
	
	
	
	
	
	
	
	
	
	
	
	
	

	2.3
	Preparatory phase – Practical guidance book
	
	
	
	
	
	
	
	
	
	
	
	
	

	2.3.1
	Collection of the relevant information and practices 
	
	
	
	
	
	
	
	
	
	
	
	
	

	2.3.2
	Drafting the practical guidance book
	
	
	
	
	
	
	
	
	
	
	
	
	

	2.3.2
	Publishing and distribution of the practical guidance book to relevant partners
	
	
	
	
	
	
	
	
	
	
	
	
	

	3
	Working in the school environment 
	
	
	
	
	
	
	
	
	
	
	
	
	

	3.1
	Support provided to the special primary schools
	
	
	
	
	
	
	
	
	
	
	
	
	

	3.2
	Assistance to the establishment and functioning of the transitive classes
	
	
	
	
	
	
	
	
	
	
	
	
	

	3.3
	Mentoring and guidance provided to the pedagogical staff of transitive classes
	
	
	
	
	
	
	
	
	
	
	
	
	

	3.4
	Consultations for the pedagogic staff and psychologists of special primary schools
	
	
	
	
	
	
	
	
	
	
	
	
	

	3.5
	Facilitation of cooperation between both types of schools and parents/communities 
	
	
	
	
	
	
	
	
	
	
	
	
	

	3.6
	Implementation of out of school activities in both types of schools 
	
	
	
	
	
	
	
	
	
	
	
	
	

	3.7
	Strengthening the cooperation between special and standard primary schools
	
	
	
	
	
	
	
	
	
	
	
	
	

	3.8
	Assistance provided to pedagogic staff of standard primary schools in integration of children
	
	
	
	
	
	
	
	
	
	
	
	
	

	3.9
	Ensuring the integration/re-integration of re-diagnosed children in methodological way
	
	
	
	
	
	
	
	
	
	
	
	
	

	3.10
	Tutoring of the re-diagnosed children integrated in the standard primary schools
	
	
	
	
	
	
	
	
	
	
	
	
	

	3.11
	Consultations provided for pedagogic staff of the standard primary schools
	
	
	
	
	
	
	
	
	
	
	
	
	

	3.12
	Monitoring of the implementation of model of transitive classes 
	
	
	
	
	
	
	
	
	
	
	
	
	

	3.13
	On-going evaluation of the interventions and quality control
	
	
	
	
	
	
	
	
	
	
	
	
	

	4
	Delivery of the training 
	
	
	
	
	
	
	
	
	
	
	
	
	

	4.1
	Delivery of the training programme for teachers and RTAs of special primary schools
	
	
	
	
	
	
	
	
	
	
	
	
	

	4.2
	Delivery of the training programme for teachers and RTAs of standard primary schools
	
	
	
	
	
	
	
	
	
	
	
	
	

	4.3
	Delivery of the training programme for the psychologists (PPACs)
	
	
	
	
	
	
	
	
	
	
	
	
	

	5
	Final phase 
	
	
	
	
	
	
	
	
	
	
	
	
	

	5.1 
	Presentation of the outcomes/outputs to professional public
	
	
	
	
	
	
	
	
	
	
	
	
	

	5.2 
	Distribution of the project outcomes to relevant partners
	
	
	
	
	
	
	
	
	
	
	
	
	

	5.3
	Formulation of the proposals and recommendations for future actions
	
	
	
	
	
	
	
	
	
	
	
	
	

	6
	Project management 
	
	
	
	
	
	
	
	
	
	
	
	
	

	6.1
	Communications with the relevant partners/beneficiaries
	
	
	
	
	
	
	
	
	
	
	
	
	

	6.2
	Monitoring and on-going evaluation (quality assurance)
	
	
	
	
	
	
	
	
	
	
	
	
	

	6.3
	Regular reporting on the progress of the project 
	
	
	
	
	
	
	
	
	
	
	
	
	

	6.4
	Participation at project steering meeting and other meetings
	
	
	
	
	
	
	
	
	
	
	
	
	

	6.5
	Project visibility
	
	
	
	
	
	
	
	
	
	
	
	
	


7.2 Annex 2 – Institutions and individuals consulted during the inception phase

	Date
	Name of person
	Institution
	Position
	Topic

	12/04/05
	Jana Kviečinská
	Office of Government
	Director General of Section of Human Rights and Minorities
	Kick off meeting – project implementation

	12/04/05
	Kinga Novotná
	Office of Government
	Director of Project Coordination Department, SHRM
	Kick off meeting – project implementation

	12/04/05
	Ľubomír Lehuta
	Ministry of Education
	Director of Department (Phare)
	Kick off meeting – project implementation

	12/04/05
	Júlia Štepánková
	Ministry of Education
	Sector Aid Coordinator
	Kick off meeting – project implementation

	12/04/05
	Simeon Jurtinus
	Ministry of Education
	Senior Programme Officer 
	Kick off meeting – project implementation

	12/04/05
	Eva Farkašová
	RICPP
	Researcher, contact point for the project
	Kick off meeting – project implementation

	12/04/05
	Dagmar Kopčanová
	RICPP
	Researcher, contact point for the project
	Kick off meeting – project implementation

	12/04/05
	Sofia Daskalova
	Office of Plenipotentiary for Roma Communities
	Officer
	Kick off meeting – project implementation

	12/04/05
	Martina Galabová
	Ministry of Finance
	CFCU Task Manager
	Kick off meeting – project implementation

	12/04/05
	Soňa Gabčová
	Office of Government
	Task manager of Aid Coordination Unit
	Kick off meeting – project implementation

	25/04/2005
	Dr. Smoroňová 
	Special primary school in Spišská Belá.
	School director 
	The initial meeting, introduction of the project and gathering the information about the school

	25/04/2005
	
	Standard primary school in Krížova Ves 
	School director
	Contact via telephone, introduction of the project and gathering the information about the school

	25/04/2005
	Mgr. Zdena Petríková 
	Special primary school in Stará Ľubovňa
	School director
	The initial meeting, introduction of the project and gathering the information about the school

	25/04/2005
	
	Standard primary school in Stará Ľubovňa
	School director and Deputy director
	The initial meeting, introduction of the project and gathering the information about the school

	25/04/2005


	Mgr. Jana Lukáčová 
	Special primary school in Zborov
	School director
	The initial meeting, introduction of the project and gathering the information about the school

	25/04/2005
	
	Standard primary school in Zborov
	School director
	The initial meeting, introduction of the project and gathering the information about the school

	20/04/2005
	Miroslav Majtán
	Special primary school in Piešťany
	School director
	The initial meeting, introduction of the project and gathering the information about the school

	20/04/2005
	
	Standard primary school in Piešťany
	School director
	The initial meeting, introduction of the project and gathering the information about the school

	21/04/2005
	Viera Sitarčíková
	Special primary school in Lučenec
	School director
	The initial meeting, introduction of the project and gathering the information about the school

	22/04/2005
	Jana Krištofová
	Special primary school in Hnúšťa
	School director
	The initial meeting, introduction of the project and gathering the information about the school

	22/04/2005
	
	Standard primary school in Hnúšťa
	Teacher
	The initial meeting, introduction of the project and gathering the information about the school

	28/04/2005
	Božena Pribulová
	Special primary school in Hanušovce nad Topľou
	School director
	The initial meeting, introduction of the project and gathering the information about the school

	28/04/2005
	
	Standard primary school in Hanušovce nad Topľou
	School director
	The initial meeting, introduction of the project and gathering the information about the school

	29/04/2005
	Viera Horváthová
	Special primary school in Jelšava
	School director
	The initial meeting, introduction of the project and gathering the information about the school

	29/04/2005
	
	Standard primary school in Jelšava
	School director
	The initial meeting, introduction of the project and gathering the information about the school

	19/04/2005
	
	Special primary school in Jarovnice
	Deputy school director
	The initial meeting, introduction of the project and gathering the information about the school

	19/04/2005
	Mr. Bugna
	Standard primary school in Jarovnice
	School director
	The initial meeting, introduction of the project and gathering the information about the school

	20/04/2005
	Mrs. Borovská
	Special primary school in Prešov
	School director
	The initial meeting, introduction of the project and gathering the information about the school

	26/04/2005
	Mrs. Lepáková
	Special primary school in Lipany
	School director
	The initial meeting, introduction of the project and gathering the information about the school

	26/04/2005
	Mrs. Fabiánová
	Standard primary school in Lipany
	School director
	The initial meeting, introduction of the project and gathering the information about the school

	28/04/2005
	Mr. Gaľa
	Standard primary school in Prešov
	School director
	The initial meeting, introduction of the project and gathering the information about the school

	29/04/2005
	Mrs. Antoničová
	Special primary school in Trebišov - Poľná
	Deputy school director
	The initial meeting, introduction of the project and gathering the information about the school

	29/04/2005
	Mrs. Magurová
	Special primary school in Trebišov – M.R.Štefánika
	School director
	The initial meeting, introduction of the project and gathering the information about the school

	29/04/2005
	Mrs. Babjaková

Mr. Kriško
	Standard primary school in Trebišov
	School director

Deputy schools director
	The initial meeting, introduction of the project and gathering the information about the school

	22/04/2005
	 Karol Fízeľ

Adela Čumová

Katarína Atanasová,

Ervín Kompuš
	Special primary school in Košice - Inžinierska
	School director

Teacher

Teacher

RTA
	The initial meeting, introduction of the project and gathering the information about the school

	22/04/2005
	Michal Močársky

Zuzana Hudáková
	Special primary school in Košice - Odborárska
	School director

Teacher
	The initial meeting, introduction of the project and gathering the information about the school

	22/04/2005
	Eva Biela

Júlia Fujdalová
	Special primary school in Košice - Rovníková
	School director

Teacher
	The initial meeting, introduction of the project and gathering the information about the school

	22/04/2005
	Štefan Lukács
	Standard primary school in Košice - Družicová
	School director
	The initial meeting, introduction of the project and gathering the information about the school

	22/04/2005
	Vladimír Čáni
	Standard primary school in Košice - Želiarska 
	School director
	The initial meeting, introduction of the project and gathering the information about the school

	22/04/2005
	Henrieta Kalapošová
	Standard primary school in Košice - Galaktická 
	School director
	The initial meeting, introduction of the project and gathering the information about the school

	22/04/2005
	Mária Kavečanská
	Regiona school office
	Methodologist
	The initial meeting, introduction of the project and gathering the information about the school

	25/04/2005
	Katarína Hurková

Dana Hudáková
	Standard primary school in Kráľovský Chlmec
	School director

Deputy school director
	The initial meeting, introduction of the project and gathering the information about the school

	25/04/2005
	Ildikó Verešová
	Special primary school in Veľké Kapušany 
	School director
	The initial meeting, introduction of the project and gathering the information about the school

	26/04/2005
	Jozef Sabo
	Special primary school in Pavlovce nad Uhom
	School director
	The initial meeting, introduction of the project and gathering the information about the school

	26/04/2005
	Julius Morovský

Nadežda Pešlová
	Standard primary school in Pavlovce nad Uhom
	School director

Deputy school director
	The initial meeting, introduction of the project and gathering the information about the school


7.3 Annex 3 - Overview of the relevant legislation and documents

Laws:

· Law no. 29/1984 C.o.L. on the system of primary and secondary schools (the School act) as amended and supplemented 

· Law no. 29/1984 C.o.L. on the system of primary and secondary schools (the School act) as amended and supplemented according to Heading XV, § 32a, par.(1) of the Law no.365/2004 C.o.L. on equal treatment in some areas and on protection against the discrimination and on the amendment and supplement of laws (the Antidiscrimination Act)

· Law no. 428/2002 C.o.L. on protection of personal data

· Law no. 596/2003 C.o.L. on school administration in the Slovak Republic

· Law no. 597/2003 C.o.L. on financing the primary schools, secondary schools and school venues and normatives

· Law no. 71/1967 C.o.L. on administrative procedures 

Edicts of the Ministry of Education of the Slovak Republic

· Edict of the Ministry of education, youth and sports no.  212/1991 C.o.L. on special schools according to Edict of the Ministry of Education no. 63/2000 C.o.L. and Edict of the MoEd. No. 364/2003 C.o.L. and Edict of the MoEd. no. 49/2004 C.o.L. 

· Edict of the MoEd. no. 41/1996 C.o.L. on pedagogical and professional competence of the pedagogical staff as amended and supplemented 

· Edict of the MoEd. no. 80/1991 C.o.L. on secondary schools as amended and supplemented

· Edict of the MoEd. no. 43/1996 C.o.L. on details about the guidance and guidance institutions 

· Edict of the MoEd. no. 353/1994 C.o.L. on preschool institutions according to Edict of the MoEd. no. 81/1997 C.o.L.

Methodological instructions

· Methodological instructions on upbringing and education of the pupils with developmental disoders in education in primary and secondary schools no. CD-2004-12003/23597-1:095

· Methodological instructions on assessment and classification of the pupils with developmental disorders in education in primary and secondary schools

· Methodological instructions on assessment and classification of the pupils with special educational needs in standard primary schools no. 6164/96 – 153 

· Methodological instructions on assessment and classification of the pupils of primary schools no. 2489/1994-211

· Methodological instructions on upbringing and education of the pupils with developmental disorders in education in primary and secondary schools no. CD-2004-12003/23597-1:095 

· Methodological instructions on assessment and classification of the pupils of primary schools no. 2489/1994 

· Methodological instructions on assessment and classification of the pupils with autism no. CD-2004-15173/30667-1:095

· Methodological instructions on introduction of position of teacher assistant in preschool institutions, primary schools and special primary schools no. 16312002

Other materials

· Pedagogical-organisational instructions for schools, school institutions, bodies of the state administration in the educational system and regional self-government bodies for the school year 1995/1996, 1996/1997, 1998/1999, 1999/2000, 2000/2001, 2002/2003, 2004/2005

· Information-methodological material on the integration of children with special educational needs into primary schools no. 1437/1999 - 4 

· Information-methodological material approved by MoEd. by decision no. CD-2004-12004/23602-1:095 (Pupil with deficiencies of behaviour in primary and secondary school)

· Information-methodological material approved by MoEd. no. 260/1999-44 (Role of the school special pedagogue in primary school)

· Educational program of the pupil with special educational needs at primary school – program for pupil with disorder of communication skills approved by MoEd. no. 317/97-153 

· Agreement on rights of child

· Guidelines to evidence of individually integrated children and pupils with special educational needs into classes of kindergartens, primary and secondary schools no. 370/2001-44

· Conception of integrated education of Roma children and youth, including secondary schools and university education development

Relevant pedagogical documents

· Teaching plan for 1-4 grades of the primary school for the pupils with learning disorders approved by decision of the MoEd. no. 320/1993

· Teaching plan for 5-9 grades of the primary school for pupils with developmental learning disorders approved by the MoEd. no. 2780/98-4

7.4 Annex 4 – Situation in the schools involved in the project

City/municipality: Pavlovce nad Uhom

	Special primary school

	Conditions for establishment of transitive class
	Excellent. The school is very well materially as well as personally and very motivated to project participation. 

	Conditions for cooperation with standard primary school
	The schools are situated in a close distance to each other in the centre of the village Pavlovce nad Uhom. Collaboration between schools is considered to be good. However, in the present the relationships between schools are relatively distant, both schools fight for pupils, which is caused by huge emigration of the local Roma people, the whole families, to the western European countries

	No. of teacher assistants/available for transitive class
	1 - yes

	State of selection of children for transitive class
	Until now 5 pupils have been selected, PPAC in Michalovce 

has been working on the other diagnostics and our working plan is to enlarge the class to 8 pupils till the end of June.

	Delivery of the equipment
	Equipment has been delivered

	Overall assessment of the preparedness of the school
	excellent

	Cooperation psychologist
	The school psychologist works at the school and collaboration is considered to be on the highest level.

	Cooperation with parents
	Communication with parents on a high level - 85 %.

	Cooperation with community
	On very good level - 60 %.

	Other active partners
	School office in Pavlovce nad Uhom - excellent collaboration, readiness and help

	Potential problems
	It is expected that in individual cases there will be problems with obtaining parents consent to integration of their children to the Primary school


	Standard primary school

	Conditions for integration of re-diagnosed children
	Excellent conditions, materially, spatially as well as personally

is integration prepared

	Conditions for cooperation with special primary school
	The schools are situated in a close distance to each other in the centre of the village Pavlovce nad Uhom. Collaboration between schools is considered to be good. However, in the present the relationships between schools are relatively distant, both schools fight for pupils, which is caused by huge emigration of the local Roma people, the whole families, to the western European countries (since September 1st, 2004, till April 2005 more than 100 pupils from primary school have been emigrated with their parents ).

	No. of teacher assistants/available for integrative class
	3 - yes

	Overall assessment of the preparedness of the school
	The school has been very well selected from all points of view and is prepared to integrate children, because of its long-term experience with the preparatory class, there is a kindergarten as a part of primary school and there is a class for pupils with special education needs in the school as well.



	Cooperation psychologist
	PPAC in Michalovce - 80 %

	Cooperation with parents
	Less than average - 30 %

	Cooperation with community
	Satisfactory

	Potential problems
	Reluctance of parents to involve their children in Primary school


City/municipality: Košice - SPS Rovníkova a PS Družicová

	Special primary school

	Conditions for establishment of transitive class
	Excellent. Transitive class has been created, teacher staff is motivated and competent

	Conditions for cooperation with standard primary school
	Collaboration between schools is expected to be with no problems. The schools are situated in a close distance.

	No. of teacher assistants/available for transitive class
	2 - yes

	State of selection of children for transitive class
	There is 8 pupils in the class of the 1st grade (prospective transitive class).

	Delivery of the equipment
	delivered

	Overall assessment of the preparedness of the school
	The school is very well-prepared to implement model of the transitive class.

	Cooperation psychologist
	Collaboration with PPAC Košice IV. and Regional PPAC on a very high level - 90 %. 

	Cooperation with parents
	On a very good level - 70 %

	Cooperation with community
	Good

	Other active partners
	-

	Potential problems
	Reluctance of the parents to agree with integration of their children to the primary school.

The school is interested in keeping the transitive class and in teaching pupils by using the transitive curricula.


	Standard primary school

	Conditions for integration of re-diagnosed children
	Very good. The school is generally prepared, teacher for the integrative class has already been selected

	Conditions for cooperation with special primary school
	Excellent

	No. of teacher assistants/available for integrative class
	0 - no

	Overall assessment of the preparedness of the school
	The school is well-prepared for integration



	Cooperation psychologist
	Very good collaboration with PPAC PPP Košice IV. 

	Cooperation with parents
	good - 60 %

	Cooperation with community
	poorer

	Potential problems
	-


City/municipality: Košice ŠZŠ Odborárska a ZŠ Želiarska

	Special primary school

	Conditions for establishment of transitive class
	Excellent. The school is materially and personally very well-prepared.



	Conditions for cooperation with standard primary school
	Collaboration between schools from the point of view of readiness of both schools is regarded as very good.

There exists a problem with the distance of the PS, because the local transportation provides the services there in long intervals.



	No. of teacher assistants/available for transitive class
	2 - yes

	State of selection of children for transitive class
	Transitive class has been established in the first grade it consists from 9 pupils.

	Delivery of the equipment
	delivered

	Overall assessment of the preparedness of the school
	The school was very well selected and is able to implement the model of transitive class. The teacher has been suggested

to implement special method of reading (splývavé čítanie), which she has been using very effectively, into transitive curriculum.

	Cooperation psychologist
	Excellent collaboration with PPAC Košice I.

	Cooperation with parents
	Good collaboration with parents

	Cooperation with community
	-

	Other active partners
	

	Potential problems
	It is expected that parents will not agree with commuting their children to the PS for the problems with transportation as well as for financial reasons.

The school is interested in keeping the transitive class and in teaching pupils by using the transitive curricula.




	Standard primary school

	Conditions for integration of re-diagnosed children
	Excellent

	Conditions for cooperation with special primary school
	On a high level regarding teaching staff and its motivation

	No. of teacher assistants/available for integrative class
	0 - but the school is in the process of requesting one post for AT

	Overall assessment of the preparedness of the school
	The school is well-prepared, spatially and personally as well.

	Cooperation psychologist
	Excellent - PPP Košice I.

	Cooperation with parents
	Poorer - 20 %

	Cooperation with community
	No contacts

	Potential problems
	The school has a low number of pupils and is endangered by setting aside from the school net.

Commuting pupils from SPS Odborarska because of transportation reasons (1 bus per 1 hour) is complicated.


City/municipality: Košice ŠZŠ Inžinierska a ZŠ Považská

	Special primary school

	Conditions for establishment of transitive class
	The school is prepared materially and personally for creating transitive class.

	Conditions for cooperation with standard primary school
	The schools are located in a close distance which is positive and collaboration is perspective.

	No. of teacher assistants/available for transitive class
	6 - yes

	State of selection of children for transitive class
	Selection of children is in the process. There is active cooperation established with the director of

PPAC Košice II. a special pedagogue.

	Delivery of the equipment
	delivered

	Overall assessment of the preparedness of the school
	The school is well-selected (it is the biggest SPS in Slovakia). The school has classes both in Lunik IX and in Inzinierska. Because of no collaboration with PS in Lunik IX, the nearby Inzinierska partner primary school  has been selected.

	Cooperation psychologist
	Collaboration with PPAC Košice II. on a very high level

	Cooperation with parents
	10 %

	Cooperation with community
	Poor, children comes from very poor living conditions

	Other active partners
	

	Potential problems
	If selection of children from Lunik IX is made by psychologists, it is evitable to arrange for them a person as a guide and cover their and his/her travel costs.

Children comes from very poor and socially backward families and the complicated collaboration with parents is expected.


	Standard primary school

	Conditions for integration of re-diagnosed children
	Suitable

	Conditions for cooperation with special primary school
	Very good as regards relationships and distance.

	No. of teacher assistants/available for integrative class
	1 - he will be participate in the integrative class

	Overall assessment of the preparedness of the school
	School is prepared and the teacher for the integrative class has been selected.

	Cooperation psychologist
	Excellent

	Cooperation with parents
	Good

	Cooperation with community
	-

	Potential problems
	.


City/municipality: Veľké Kapušany

	Special primary school

	Conditions for establishment of transitive class
	Good, the school is prepared and staff is motivated, however the classrooms are small in the building.

The class with the Hungarian teaching language has been selected for the reason that Roma people in V. Kapušany call themselves Hungarian minority and their children do not speak Slovakian language.

	Conditions for cooperation with standard primary school
	Excellent

	No. of teacher assistants/available for transitive class
	1 - yes

	State of selection of children for transitive class
	4 pupils selected by psychologists from Regional PPAC in Košice, diagnostics and selection have been processing

through PPAC Trebišov

	Delivery of the equipment
	delivered

	Overall assessment of the preparedness of the school
	The school is prepared to successfully implementation of the model of TC.

	Cooperation psychologist
	Collaboration with Regional PPAC in Košice is excellent.

Since there is no single Hungarian speaking psychologist in PPAC in Michalovce, psychological testing has been realizing by cooperation with PPAC in Trebišove, which is complicated because of the other working tasks of the PPAC.

At the moment Ms. Čučiaková from PPAC in Trebišov was nominated and approved for the project reasons as psychologist for V. Kapušany schools.

	Cooperation with parents
	20 %

	Cooperation with community
	good

	Other active partners
	Roma activists and foundations, mainly Boh je láska

School office in V. Kapušany

	Potential problems
	Parents


	Standard primary school

	Conditions for integration of re-diagnosed children
	Suitable.

	Conditions for cooperation with special primary school
	Both schools are located in municipality of V.Kapušany in easily reachable distance. The teaching language of the transitive and integrative classes will be Hungarian.

	No. of teacher assistants/available for integrative class
	3 - yes

	Overall assessment of the preparedness of the school
	The school has been well-selected and is experienced with the work with pupils with special education needs.

	Cooperation psychologist
	Collaboration has been established in the May, it is early to evaluate objectively.

	Cooperation with parents
	Average

	Cooperation with community
	Poorer

	Potential problems
	Because of the fact that there already are pupils with special education need in the PS, in case that more children from SPS integrate into PS, the director suggests to integrate them to 2 classes in order the class teacher can cope with it.


City/municipality: Spišská Belá

	Special primary school

	Conditions for establishment of transitive class
	The school has 95 pupils, mainly children with deep mental retardation. When the school wanted to be involved in project, the teachers had chose Roma children, who come from community in Krížová Ves and were in the 1st class. In September 2005, these pupils will be in 4th class and they are not target group, primary school is not actual. In this moment, the school has no preparatory class.

	Conditions for cooperation with standard primary school
	Special primary school Krížova Ves is in the distance of 4 km from the municipality. Cooperation is at the level of communication, active cooperation is not functioning.

	No. of teacher assistants/available for transitive class
	At the school, the teacher( s assistant works.

	State of selection of children for transitive class
	In this moment, the pupils from special primary school are not suitable for integration to transitive class. We cooperate with PPP, we search the children coming to school and their diagnosis. We cooperate with primary school in Spišská Belá and Krížová Ves. If we will not find suitable pupils to transitive class until 30.06.2005, the realisation of the project will be jeopardised in this area. 

	Delivery of the equipment
	Material and equipment were delivered on 26. 05. 2005.

	Overall assessment of the preparedness of the school
	The school is prepared (personal and knowledge) for successful implementation of the model of transitive class, but it has no suitable children for integration to transitive class. Children of target group are not directly in Spišská Belá. They are integrating to preparatory class in Krížová Ves.

	Cooperation psychologist
	Cooperation with PPAC is active and effective.

	Cooperation with parents
	The cooperation with family is at low level. School is prepared for involving the parents to process of education of their children and for realisation of out school activities.

	Cooperation with community
	Communication with community is problematic, because the school is visited by children from wider surrounding.

	Other active partners
	

	Potential problems
	In this moment, the pupils from special primary school are not suitable for integration to transitive class. Only the children coming to school will be diagnosed. It is necessary to obtain the financial recourses for teacher′ s assistant.  


	Standard primary school

	Conditions for integration of re-diagnosed children
	The school Krížova Ves is able to integrate the children from transitive class in the condition that it will be possible to constitute it. Children must be from this community.  

	Conditions for cooperation with special primary school
	Cooperation is at the level of communication, active cooperation is not functioning.

	No. of teacher assistants/available for integrative class
	At the school, the teacher( s assistant works. The preparatory class is constituted in the school. 

	Overall assessment of the preparedness of the school
	

	Cooperation psychologist
	Cooperation with PPAC in Kežmarok is active. 

	Cooperation with parents
	

	Cooperation with community
	

	Potential problems
	


City/municipality: Stará Ľubovňa
	Special primary school

	Conditions for establishment of transitive class
	The school has 15 classes, the pupils are taught at 1st and 2nd grade. The school is visited by approximately  55% of Roma pupils and around 40% of them is from the socially disadvantaged environment. The school is prepared to constitute the transitive class from the existing 1st class.

	Conditions for cooperation with standard primary school
	Primary school is localised some 1000 metres from special primary school. The cooperation between the schools is functioning.

	No. of teacher assistants/available for transitive class
	At the school, there is successful Roma assistant Agnesa Pompová, which is respected by community and helps the teacher with the communication with the families of children.

	State of selection of children for transitive class
	The transitive class will be constituted from the existing 1st class (there are 13 pupils, 8 of them could be integrated to the transitive class), in the June, the pupils will be re-diagnosed with RR-screening.

	Delivery of the equipment
	Material and equipment were delivered on 26. 05. 2005.

	Overall assessment of the preparedness of the school
	The school is prepared for successful implementation of the model of transitive class.

	Cooperation psychologist
	Cooperation with PPAC is active and effective.

	Cooperation with parents
	The school cooperates with the families of children in satisfactory way, it organize out school activities, in which the parents are involved too. The head teacher evaluates the cooperation at level of 60%.

	Cooperation with community
	In the area, there is not any Roma leader of the community, but the school cooperates with Mrs. Jeleňová, which comes from the community on Továrenská street, where 17 Roma families are living.

	Other active partners
	There are also terrain social workers in Stará Ľubovňa, in the locality of Podsadok, in community social club – contact person is Ľudmila Stašáková.

	Potential problems
	In the process of the establishment of transitive class there are no problems. But it is necessary to obtain the financial recourses for teacher′ s assistant.


	Standard primary school

	

	Conditions for integration of re-diagnosed children
	The school is visited by approximately 15% of Roma pupils, They come from Stará Ľubovňa, Their families can be considered for partially integrated. The preparatory class is constituted in the school. 

	Conditions for cooperation with special primary school
	Primary school is localised some 1000 metres from special primary school. The cooperation between the school is functioning.

	No. of teacher assistants/available for integrative class
	At the school there are two teacher′ s assistants, which have the employment contract for this school year.

	Overall assessment of the preparedness of the school
	From the perspective of localisation, the school is appropriate to integrate the children from special primary school.

	Cooperation psychologist
	Cooperation with PPAC is active and effective.

	Cooperation with parents
	Cooperation with parents is not fully developed, but the school is able to organize out school activities.

	Cooperation with community
	In the area, there is not any Roma leader of the community; hence the school do not cooperate with the community.

	Potential problems
	The school is able to integrate the children from transitive class, but it is necessary to obtain the financial recourses for teacher′ s assistant. Openness of school system towards Roma community could be a problem.


City/municipality: Zborov
	Special primary school

	Conditions for establishment of transitive class
	54 pupils are teached at the school, 52 of them are Roma pupils. Total number of children is decreasing, in next 1st class, there is no child registered.  

	Conditions for cooperation with standard primary school
	Special primary school works in the same building as standard primary school, but the cooperation is complicated in recent time, it is caused by the effort of school and the founder to unite them.

	No. of teacher assistants/available for transitive class
	At the school, there is Roma assistant Marek Cina, which comes from directly community and he is respected by it; in next school year, he should work in transitive class, But it is necessary to obtain the financial recourses for his salary.

	State of selection of children for transitive class
	In June, the school management should solve the problem of diagnostic testing of children coming to school through the psychologist from PPAC.

	Delivery of the equipment
	Material and equipment were delivered on 26. 05. 2005.

	Overall assessment of the preparedness of the school
	The school is prepared (personal and knowledge) for successful implementation of the model of transitive class, ale it has no suitable children for integration to transitive class. In Zborov, there was started the education of Roma children from the socially disadvantaged environment, which seems to be ideal, resp. desirable – all children are tailing away according to diagnosis, they are integrated to preparatory class, in which they are re-diagnosed and there is a selection of children, which can handle the standard primary school.

	Cooperation psychologist
	The school is active cooperating with special-pedagogical advisory service and PPAC in Bardejov.   

	Cooperation with parents
	School organizes many out school activities, it cooperate with families of children relatively good, but it meets also with biases connected with special schools 

	Cooperation with community
	The school management cooperates actively with the member of municipal agency from the Roma – Albínom Cinom

	Other active partners
	

	Potential problems
	Pupils of special primary school are not suitable fro integration to transitive class. Children will be diagnosed after coming at the school, but diagnostic process is jeopardised by long-term illness of psychologist Dr. Ballonová. It is necessary to obtain the financial recourses for teacher′ s assistant for next school year.  


	Standard primary school

	Conditions for integration of re-diagnosed children
	The primary school is involved in PHARE 01, it has preparatory classes, it will constitute them in next school year.

	Conditions for cooperation with special primary school
	Both of schools seat in one building, the cooperation is possible. At the standard primary, there are special classes for children with mental retardation, what is perceived as a threat by special primary school.

	No. of teacher assistants/available for integrative class
	There is a teacher assistant working in the school.

	Overall assessment of the preparedness of the school
	Children from Roma community in Zborov begin school attendance at the standard primary school and they are changed up to special primary school only with diagnosis of mental. The school has the conditions for integration of children from transitive class.  

	Cooperation psychologist
	Cooperation with PPAC in Bardejov is active and effective. 

	Cooperation with parents
	The head teacher evaluates the cooperation with the family as satisfactory.

	Cooperation with community
	The school cooperates with leader of Roma community and municipal agency.

	Potential problems
	The school is able to integrate the children from transitive class in the condition that it will be possible to constitute it.


City/municipality: Chminianske Jakubovany
	Special primary school

	Conditions for establishment of transitive class
	The school is visited by 100% Roma pupils, which come from the socially disadvantageous environment, in which there are no stimulus for child( s psychics. At the school, the teacher( s assistant and special pedagogue. Pupils have satisfactory attendance and educational results.

	Conditions for cooperation with standard primary school
	Partnership primary school is in the distance of 5 km from the municipality. The process of integration to standard primary school will be problematic, because municipality Chminianska Nová Ves has own Roma community, which refuses the contact with the community in Chminianske Jakubovany. 

	No. of teacher assistants/available for transitive class
	At the school, the Roma teacher( s assistant (Gabriela Priščáková) works, who is also the coordinator in community centre.

	State of selection of children for transitive class
	Preparatory class with 10 pupils will be transformed to transitive class. Psychological re-diagnostics with RR- screening should be realised until September.

	Delivery of the equipment
	Material and equipment were delivered 30. 05. 2005.

	Overall assessment of the preparedness of the school
	The school is prepared for successful implementation of the model of transitive class.

	Cooperation psychologist
	Cooperation with PPAC is evaluated as satisfactory (50%). 

	Cooperation with parents
	The parents are members of municipal agency, they are contact persons for community. The school cooperates with motivated parents of children satisfactory. The head teacher evaluates the cooperation as satisfactory (40%).

	Cooperation with community
	Segregated Roma community has very low social level. There is almost 100% unemployment, low level of living, social-pathological behaviour; all children visit special primary school.

	Other active partners
	Community centre and civil association works near by the school.

	Potential problems
	In the process of the establishment of transitive class there are no problems. But it is necessary to obtain the financial recourses for teacher′ s assistant. Problems can be seen in the process of integration of children from transitive class to standard primary school: distance from home, biases towards Roma from this community, disagreement of parents. 


	Standard primary school

	Conditions for integration of re-diagnosed children
	The school is visited by approximately 50 Roma pupils, which are in mixed classes with other children. Only Roma pupils visit preparatory class, which was constituted first time in this school year, and special classes, in which they are taught according reduced plans of primary school. 

	Conditions for cooperation with special primary school
	Partnership primary school is in the distance of 5 km from the municipality. The process of integration to standard primary school will be problematic, because municipality Chminianska Nová Ves has own Roma community, which refuses the contact with the community in Chminianske Jakubovany. 

	No. of teacher assistants/available for integrative class
	The school has the special pedagogue and two teacher( s assistant.

	Overall assessment of the preparedness of the school
	The school management communicates with the management of special school. The school is prepared for integration of children from special school. Problem is that, the children come from municipality Jakubovany. 

	Cooperation psychologist
	Cooperation with PPAC is evaluated as satisfactory (50%). 

	Cooperation with parents
	The school cooperates with motivated parents of children satisfactory. The head teacher evaluates the cooperation as satisfactory (40%).

	Cooperation with community
	Primary school is not in contact with the community in Jakubovany. 

	Potential problems
	Problems can be seen in the process of integration of children from transitive class to standard primary school: distance from home, biases towards Roma from this community, disagreement of parents.


City/municipality: Markušovce
	Special primary school

	Conditions for establishment of transitive class
	The school is mainly visited by Roma pupils (95%), it has two buildings. The problem is the absence of gymnasium. At the school, there is constituted the preparatory class. 

	Conditions for cooperation with standard primary school
	Standard primary school is localised opposite to the building of special primary school. Conditions for cooperation are good.

	No. of teacher assistants/available for transitive class
	At the school, the teacher( s assistant and pedagogical worker works.

	State of selection of children for transitive class
	Preparatory class with 10 pupils will be transformed to transitive class. Now, the process of psychological diagnostic is running.

	Delivery of the equipment
	Material and equipment were delivered on 26. 05. 2005.

	Overall assessment of the preparedness of the school
	The school is prepared for successful implementation of the model of transitive class.

	Cooperation psychologist
	Cooperation with PPAC is active and effective. 

	Cooperation with parents
	The cooperation with family is at low level. School is prepared for involving the parents to process of education of their children and for realisation of out school activities.

	Cooperation with community
	The school communicates with community through municipal agency.

	Other active partners
	Directly in Roma community, the community centre works.

	Potential problems
	In the process of the establishment of transitive class there are no problems. But it is necessary to obtain the financial recourses for teacher′ s assistant. Openness of school system towards Roma community could be a problem.


	Standard primary school

	Conditions for integration of re-diagnosed children
	The school is prepared (personal and knowledge) for successful implementation of the model of transitive class, 

	Conditions for cooperation with special primary school
	Primary school is localised some 1000 metres from special primary school. The cooperation between the school is functioning.

	No. of teacher assistants/available for integrative class
	At the school there are teacher′ s assistants, which have the employment contract for this school year.

	Overall assessment of the preparedness of the school
	From the perspective of localisation, the school is appropriate to integrate the children from special primary school. 

	Cooperation psychologist
	Cooperation with PPAC is active and effective.

	Cooperation with parents
	The cooperation with the parents is evaluated as satisfactory.

	Cooperation with community
	The primary school was involved in PHARE 01 (constitution of preparatory classes) and started to cooperate with the community. This relation is still developing.

	Potential problems
	The school is able to integrate the children from transitive class, but it is necessary to obtain the financial recourses for teacher′ s assistant., which will work in the class with children integrated from transitive class. 


City/municipality: Piešťany

	Special primary school

	Conditions for establishment of transitive class
	Conditions for establishment of transitive class are at a good level. There is an appropriate classroom environment, equipment, pedagogical personnel, motivation of the school management and teachers.

	Conditions for cooperation with standard primary school
	Cooperation with standard primary school is intensive, the distance between both schools is cca 500 metres.

	No. of teacher assistants/available for transitive class
	There have been two non Roma teacher assistants since September, the school management wants to employ one Roma teacher assistant in transitive class.

	State of selection of children for transitive class
	So far five children have been selected for transitive class, other three are going to be diagnosed.

	Delivery of the equipment
	Material and teaching aids for the transitive class have already been delivered, the classroom is comfortably equipped.

	Overall assessment of the preparedness of the school
	Partially modified curriculum is used at school, in the first year there is a special pedagogue with an assistant. Results are adequate.

	Cooperation psychologist
	Cooperation of the school with a psychologist is at a very good level (communication, meetings,…)

	Cooperation with parents
	Cooperation with some of the parents is adequate, there are some problems with school attendance, parents bring letters from doctors. Some parents do not pay 3 Sk for board.

	Cooperation with community
	Cooperation with community takes place through Roma leaders selected from children’s parents (trips, various events,…)

	Other active partners
	The school does not cooperate with any community organizations yet. ( There are not any organizations of this kind.)

	Potential problems
	Except school attendance and board, there are no other foreseeable problems. The management suggests to solve the existing problems by means of scholarships granted for marks and attendance.


City/municipality: Hnúšťa

	Special primary school  

	Conditions for establishment of transitive class
	Conditions for establishment of transitive class are at a good level. There is an appropriate classroom environment, equipment, pedagogical personnel, motivation of the school management and teachers.

	Conditions for cooperation with standard primary school
	Cooperation with standard primary school is intensive, the distance between both schools is around 500 metres.

	No. of teacher assistants/available for transitive class
	There have been one Roma and one non Roma teacher assistants.

	State of selection of children for transitive class
	Three children have been selected for transitive class; other children are going to be tested in cooperation with OPPP.

	Delivery of the equipment
	Material and teaching aids for the transitive class have already been delivered, the classroom is comfortably equipped.

	Overall assessment of the preparedness of the school
	In the first grade there is a primary school teacher who combines with special pedagogy. He has much experience with modified curriculum.

	Cooperation psychologist
	Cooperation of the school with a psychologist is at a very good level (communication, meetings,…)

	Cooperation with parents
	Problems in terms of cooperation with families are with the attendance of children commuting from surrounding areas and parents do not have money for travel costs. It is refunded only additionally.

	Cooperation with community
	Cooperation with community takes place through Roma leaders selected from children’s parents (trips, various events,…)

	Other active partners
	Cooperation with social fieldworkers (two Roma girls) helping to cooperate with families and to organize preparatory works for lessons in the transitive class.

	Potential problems
	Except attendance (it is suggested to use one common bus) there are no other foreseeable problems with establishment of transitive class.


City/municipality: Jelšava

	Special primary school  

	Conditions for establishment of transitive class
	Conditions for establishment of transitive class are at a good level. There is an appropriate classroom environment, equipment, pedagogical personnel, motivation of the school management and teachers.

	Conditions for cooperation with standard primary school
	Cooperation with standard primary school was worse in the past but it has already improved (communication between the managements of both schools). The distance between schools is 1 km.

	No. of teacher assistants/available for transitive class
	 It has one Roma teacher assistant and one Roma teacher.

	State of selection of children for transitive class
	Four children have been selected for transitive class,  other children will be diagnosed from certain families and children with a postponed school attendance.

	Delivery of the equipment
	Material and teaching aids for the transitive class have already been delivered, the classroom is comfortably equipped.

	Overall assessment of the preparedness of the school
	At school there are adequate conditions for implementation of a transitive class model. 

	Cooperation psychologist
	The school cooperates with CVPP and PPP – our meetings improved our cooperation and communication (common aims).

	Cooperation with parents
	Cooperation with families is good. At school there are also not Roma children, contacts and communication are at a good level.

	Cooperation with community
	Cooperation with community is occasional ( common activities and events).

	Other active partners
	The school cooperates with the Community Centre through parents as well as the Roma Civic Association. 

	Potential problems
	We are not aware of any foreseeable problems.


City/municipality: Lučenec

	Special primary school  

	Conditions for establishment of transitive class
	Conditions for establishment of transitive class are at a good level. There is an appropriate classroom environment, equipment, pedagogical personnel, motivation of the school management and teachers.

	Conditions for cooperation with standard primary school
	Cooperation with standard primary school is good, the distance approximately 1 km.

	No. of teacher assistants/available for transitive class
	There has been one Roma teacher assistant.

	State of selection of children for transitive class
	So far four children have been selected for transitive class, other children will be diagnosed till the end of June.

	Delivery of the equipment
	Material and teaching aids for the transitive class have already been delivered, the classroom is comfortably equipped.

	Overall assessment of the preparedness of the school
	Conditions for establishment of transitive class are generally good – a special pedagogue, teachers´ motivation, management’s motivation, cooperation. The school management has prepared a project how to improve cooperation with parents (common activities, open lessons,..)

	Cooperation psychologist
	Cooperation with a psychologist is at a good level.

	Cooperation with parents
	Cooperation with some of the parents is adequate.

	Cooperation with community
	Cooperation with community takes place through Roma leaders selected from children’s parents (trips, various events,…)

	Other active partners
	The school cooperates with a nearby Community Centre.

	Potential problems
	At present the diagnostics of children has to be solved. Children suitable for transitive class – social disadvantage, limit of mental retardation – have been placed in primary schools.


City/municipality: Hanušovce nad Topľou

	Special primary school  

	Conditions for establishment of transitive class
	Conditions for establishment of transitive class are at a good level. There is an appropriate classroom environment, equipment, pedagogical personnel, motivation of the school management and teachers.

	Conditions for cooperation with standard primary school
	Cooperation with standard primary school is intensive, the distance between both schools is around 500 metres.

	No. of teacher assistants/available for transitive class
	There have been two Roma teacher assistants.

	State of selection of children for transitive class
	There is so far five children for transitive class selected, other children will be diagnosed till the end of June.

	Delivery of the equipment
	Material and teaching aids for the transitive class have already been delivered, the classroom is comfortably equipped.

	Overall assessment of the preparedness of the school
	The school has modified curriculum. The results of children selected for transitive class are very good.

	Cooperation psychologist
	Cooperation of the school with a psychologist is at a very good level (communication, meetings,…)

	Cooperation with parents
	Cooperation with some of the parents is adequate; there are some problems with school attendance.

	Cooperation with community
	Cooperation with community takes place through Roma leaders selected from children’s parents (trips, various events,…)

	Other active partners
	The school has not cooperated with the Community Centre so far (rivalry). After a meeting and an expert’s visit, certain steps for future cooperation have been taken.

	Potential problems
	At present there are no problems with establishment of transitive class.


City/municipality: Piešťany, Hnúšťa, Jelšava, Lučenec, Hanušovce n./Topľou

	Standard primary schools 

	Conditions for integration of re-diagnosed children
	In primary schools, except for Piešťany and Jelšava, there is no special pedagogue and assistant.

	Conditions for cooperation with special primary school
	Cooperation with special primary school is adequate – communication, cooperation, meetings, discussions of everybody taking part in a project.

	No. of teacher assistants/available for integrative class
	There is no money for assistants – there is a request of the school managements, the money should be centrally allocated.

	Overall assessment of the preparedness of the school
	Except already mentioned problems, schools fulfil requirements for integration of Roma children (professionalism, motivation, premises)

	Cooperation psychologist
	 Cooperation with a psychologist is at a good level

	Cooperation with parents
	Cooperation with parents is adequate apart from several individuals (attendance). In primary schools there are many Roma children not able to cope with low grades (failing).

	Cooperation with community
	Cooperation with community is occasional (common activities and events).

	Potential problems
	Not satisfactory conditions for integration – absence of a special pedagogue and Roma teacher assistant.


City/municipality: Prešov

	Special primary school  - M. Slovenskej

	Conditions for establishment of transitive class
	The school is prepared for establish of transitive class. 

	Conditions for cooperation with standard primary school
	Conditions for cooperation with standard primary school are good. The distance is about 500 m. 

	No. of teacher assistants/available for transitive class
	The school has 2 teacher assistants/available for transitive class. 

	State of selection of children for transitive class
	Diagnosing children is in process. The last term of finishing the testing is 20 of June.

	Delivery of the equipment
	The equipment was delivery. 

	Overall assessment of the preparedness of the school
	A pilot transitive class was established last year. There is a zero class as well.

	Cooperation psychologist
	Cooperation with Advisory Board of Psychology is very good. 

	Cooperation with parents
	Cooperation with parents is good. 

	Cooperation with community
	Cooperation with community is good.

	Other active partners
	Community Centre; University of Prešov; Centre of Education

	Potential problems
	Distance of schools. 


	Standard primary school - Odborárska

	Conditions for integration of re-diagnosed children
	Conditions for integration of re-diagnosed children are good. 

	Conditions for cooperation with special primary school
	Conditions for cooperation with standard primary school are good. The distance is about 500 m.

	No. of teacher assistants/available for integrative class
	The school has 1 teacher assistants/available for transitive class.

	Overall assessment of the preparedness of the school
	Good.

	Cooperation psychologist
	Cooperation with Advisory Board of Psychology is very good. 

	Cooperation with parents
	Cooperation with parents is good. 

	Cooperation with community
	Cooperation with community is good.

	Potential problems
	Distance of schools.


City/municipality: Lipany

	Special primary school  - Tehelná 3

	Conditions for establishment of transitive class
	The school is prepared for establishment of transitive class. 

	Conditions for cooperation with standard primary school
	Conditions for cooperation with standard primary school are good. The distance is about 10 m. 

	No. of teacher assistants/available for transitive class
	The school has 2 teacher assistants. 

	State of selection of children for transitive class
	There was selection of children for transitive class (10 children). 

	Delivery of the equipment
	The equipment was delivery. 

	Overall assessment of the preparedness of the school
	The school is prepared for establishment of transitive class. There is a zero class as well.

	Cooperation psychologist
	Cooperation with Advisory Board of Psychology is very good. 

	Cooperation with parents
	Cooperation with parents is good. 

	Cooperation with community
	Cooperation with community is good.

	Other active partners
	Community Centre

	Potential problems
	Not available teacher assistant for transitive class.  


	Standard primary school – Komenského 12

	Conditions for integration of re-diagnosed children
	Conditions for integration of re-diagnosed children are good. 

	Conditions for cooperation with special primary school
	Conditions for cooperation with standard primary school are good. The distance is about 10 m.

	No. of teacher assistants/available for integrative class
	The school has 1 teacher assistants/available for transitive class.

	Overall assessment of the preparedness of the school
	Good. There is a zero class.

	Cooperation psychologist
	Cooperation with Advisory Board of Psychology is very good. 

	Cooperation with parents
	Cooperation with parents is good. 

	Cooperation with community
	Cooperation with community is good.

	Potential problems
	The exchange of head teacher (1 of July).


City/municipality: Jarovnice

	Special primary school  - č. 22

	Conditions for establishment of transitive class
	The school is prepared for establishment of transitive class. 

	Conditions for cooperation with standard primary school
	Conditions for cooperation with standard primary school are good. The distance is about 100 m. 

	No. of teacher assistants/available for transitive class
	The school has 14 teacher assistants/available for transitive class. 

	State of selection of children for transitive class
	There was selection of children for transitive class (10 children).

	Delivery of the equipment
	The equipment was delivery. 

	Overall assessment of the preparedness of the school
	The school has a lot of experiences with new models and curriculum. There are 2 zero classes.

	Cooperation psychologist
	Cooperation with Advisory Board of Psychology is very good. 

	Cooperation with parents
	Cooperation with parents is very good. 

	Cooperation with community
	Cooperation with community is very good.

	Other active partners
	Community Centre

	Potential problems
	No problems 


	Standard primary school – č. 192

	Conditions for integration of re-diagnosed children
	Conditions for integration of re-diagnosed children are good. 

	Conditions for cooperation with special primary school
	Conditions for cooperation with standard primary school are good. The distance is about 100 m.

	No. of teacher assistants/available for integrative class
	The school has 1 teacher assistants/available for transitive class.

	Overall assessment of the preparedness of the school
	Good.

	Cooperation psychologist
	Cooperation with Advisory Board of Psychology is very good. 

	Cooperation with parents
	Cooperation with parents is good. 

	Cooperation with community
	Cooperation with community is good.

	Potential problems
	High number of children in school (741). 137 children were to enrol to first class). 


City/municipality: Trebišov

	Special primary school  - M. R. Štefánika

	Conditions for establishment of transitive class
	The school is prepared for establishment of transitive class. 

	Conditions for cooperation with standard primary school
	Conditions for cooperation with standard primary school are good. The distance is about 100 m. 

	No. of teacher assistants/available for transitive class
	The school has 1 teacher assistants/available for transitive class. 

	State of selection of children for transitive class
	There was selection of children for transitive class (10 children).

	Delivery of the equipment
	The equipment was delivery. 

	Overall assessment of the preparedness of the school
	Good. There is a zero class.

	Cooperation psychologist
	Cooperation with Advisory Board of Psychology is very good. 

	Cooperation with parents
	Cooperation with parents is good. 

	Cooperation with community
	Cooperation with community is good.

	Other active partners
	Community Centre.

	Potential problems
	No problems 


	Special primary school  - Poľná 1

	Conditions for establishment of transitive class
	The school is not prepared for establishment of transitive class. It is dormitory type of school. Some of children are in guardian care. There are 20 % of Roma children in the school. 

	Conditions for cooperation with standard primary school
	Conditions for cooperation with standard primary school are good. The distance is about 1000 m. 

	No. of teacher assistants/available for transitive class
	The school has 1 teacher assistant/not available for transitive class. 

	State of selection of children for transitive class
	Diagnosing children is in process. The last term of finishing the testing is 20 of June.

	Delivery of the equipment
	The equipment was delivered. 

	Overall assessment of the preparedness of the school
	Not prepared.

	Cooperation psychologist
	Cooperation with Advisory Board of Psychology is good. 

	Cooperation with parents
	Cooperation with parents is not good. 

	Cooperation with community
	Cooperation with community is not good.

	Other active partners
	Community Centre

	Potential problems
	Distance of schools. Problem with establishment of transitive class.  


	Standard primary school – I. Krasku 12

	Conditions for integration of re-diagnosed children
	Conditions for integration of re-diagnosed children are very good. 

	Conditions for cooperation with special primary school
	Conditions for cooperation with standard primary school are good. The distance is about 100 m of Special primary school M. R. Štefánika and 1000 m of Special primary school Poľná 1.

	No. of teacher assistants/available for integrative class
	The school has 5 teacher assistants/available for transitive class.

	Overall assessment of the preparedness of the school
	Very good. The school has a lot of experiences with new models and curriculum.

	Cooperation psychologist
	Cooperation with Advisory Board of Psychology is very good. 

	Cooperation with parents
	Cooperation with parents is excellent. 

	Cooperation with community
	Cooperation with community is excellent.

	Potential problems
	High number of children in school (457). 103 children to enter the first class). 
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