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Reintegration of socially disadvantaged children from special schools into standard primary school
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1 introduction

The question of developing successful models in the area of education of Roma children is of vital importance. A number of educational concepts have been developed in Slovakia aimed at improving quality of education of Roma children and pupils as a part of the Slovak Government strategy for tackling the problems of the national minority for the year 2000 –. Phase II (Approved by the resolution of the Slovak Government no. 294/2000 as of May 3, 2000). The importance of this issue is demonstrated by the fact that it is dealt with in The National education programme of the Slovak Republic for comming 15-20 years, in the „Milénium“ project. The concept for the education of the Roma children and pupils, approved by the Ministry of education SR from March 19, 2001 strengthens the connection between improvement of quality of lifer of the Roma population and their educational level. We also emphasise the need for a change in approach toward the Roma pupils when placing them in the special primary schools.

The project implementation is based on the assumption that the development (new diagnostic tests) of entrance and diagnostic tests to assess school readiness of children for elementary schools will prevent unjust placement of Roma children to special elementary schools.

Placement of Roma children into special elementary schools is determined by their ability to prove their knowledge and skills necessary to enter an elementary school.

The diagnostic tools do often contain materials which do not answer the cultural tolerance requirements, and that is why they are not suitable for assessing intellectual capabilities of Roma children.

The data collected in the standard testing conditions do not allow children to fully demonstrate their real potential. This is often caused by a social handicap – lack of pre-school education in the teaching language. Overview of the existing diagnostic instruments used in Slovakia is in the Annex 1.  

After entering the elementary school these children often fail because their knowledge of teaching language is limited. In addition they lack hygienic and social habits.
2 OBJECTIVES
2.1 Global objectives:

The global goal is to develop educational standards for the Roma minority in the Slovak republic. 

The reintegration process of socially disadvantaged children from special primary schools into primary schools should consider the application of bias free diagnostic tools. This could pave the way to improved standards of Roma minority and by using appropriate testing methods to uncover the real potential, cognitive and socio-cognitive skills to meet defined requirements for the first grade of primary school. 

Based on the practical experience as well as achieved scientific knowledge, it is necessary to change the whole philosophy of testing the children from the minority to eliminate prejudice and understand their specific culture, identity, customs and values. 

2.2 Specific objectives:

· To re-evaluate, update and define new diagnostic and entrance tests on school readiness of children attending primary schools,

· Design diagnostic tools to differentiate between socially and mentally retarded children attending special schools 

· To create software equipment enabling the use of the above mentioned diagnostic tools,

· To offer courses to Slovak psychologists, teachers and teacher assistants working with children from socially and linguistically disadvantaged environment and to inform them on project outcomes,

· To formulate proposals and recommendations for a strategy for education of Roma minority, and integration of Roma children from socially disadvantaged environment into standard elementary schools.

3 Risks Related to project implementation

The project is implemented within given time frame. The implementation phase will collide with the preparatory phase and many activities will be carried out simultaneously. The progress will depend on cooperation between the involved psychologists, teachers, field workers and Roma families.

In some cases negative reactions and refusal by the parents to examine their children can be expected. Establishment of good relationship with families, communities and school is critical for a successful completion of the project 

The proposal and verification of the diagnostic tools to test school readiness as well as social and mental retardation of children in special schools will take time and human resources. Taking into account the necessity and importance to solve the problems related to education of Roma children, we propose changes to the Terms of Reference. This change would enable the use of additional experts in the area of elaboration and verification of new diagnostic tools for children in special primary schools (Activity 2). 

A complex and systematic improvement in education of the Roma children will depend on the complex strategy to be approved by the Ministry of education SR. 

4 PROgress made during inception phase
4.1 Current situation analysis, context and needs

The race segregation has many forms in the education system of SR: from a separation in the class-room environment to concentration of Roma children into the schools for mentally handicapped because they do not fit the ordinary education system. 

In special primary schools, there is large number of Roma children. Most of the tests used for assessing children before admitting them to elementary schools do not distinguish the language knowledge and skills of a child. That is why the results obtained from testing Roma children are poor and Roma children are placed in special primary schools. Their background offers them a different education perspective.

Development of new psycho-diagnostic measuring tools and appropriate application of the new bias free methods can prove that it is possible to achieve efficient changes in the education of the Roma minority.

The systematic intervention by means of education can lead to improvement of divergent thinking, linguistic abilities as well as to convergent thinking (Danko,J.1994, Mesárošová, M.-Orosová,J., 1995). Taking into account the fact that the cognitive abilities are the best indicators of a school success it can be assumed that it is important to possess well developed and tried diagnostic tools. 

The concept of the school readiness is based on the assumption that there is a certain set of abilities that the children should possess before entering primary school. Since the development of children and their abilities for to manage their studies are of multidimensional and complex nature, and are influenced by individual, cultural and contextual differences, i.e. very personal, each discussion concerning school readiness should take into account at least the three following critical factors:

· Diversity of early-age children experience as well as differences in experience,

· Vast differences in development of children and differences in ability to learn,

· Into what extend the expectations on a child are appropriate and support individual differences 

In Slovakia the question of school readiness of the Roma minority is not tackled sufficiently. The unified and complex strategy in the area of education that could improve the conditions of the Roma minority is missing. So far, several activities have been implemented but they cannot substitute for systematic solutions provided by the state and responsible institutions. 
4.2 Review of project implementation strategy 
Following the preliminary research and meetings with beneficiaries (office of the Government and Ministry of Education) as well as with some of the schools associated with the project, the project implementation strategy should be modified. While all initially planned objectives and activities scheduled remain identical to the ones described in the Terms of reference, the change of the implementation strategy will have an impact on the composition of the project team and on the budget breakdown. At the one hand the project requires to deliver a result that would be of practical and immediate use for engaging a national level process of reintegration of Roma children into the standard school system. At the other hand, the preliminary analysis also indicates that budget set aside for software development should be less focused on IT development and rather concentrates on design and testing of new diagnostic methodologies.
Regarding the seminars foreseen to discuss with the final users and in the final stage of the project to consolidate the use of the newly developed batteries, we have agreed to reorganize the three seminars in the following way:
· Seminar 1 – workshop with final users on school readiness testing. The target group is approximately 100 teachers and teacher assistants from the schools participating in the project. The aim of the seminar is to present and discuss the first version of the tests for school readiness.
· Seminar 2 – workshop with final users on diagnostic testing of children from special schools. The target group is staff of the Pedagogical – Psychological and Advisory Centres included in the project, approximately 45 people. The aim of the seminar is to present and discuss the first version of differential diagnostic tests.
· Seminar 3 – training of final users on new test methodology. It will be common seminar for both target groups that participated on the seminar 1 and 2. The aim is to present the outcomes of the project in the form of software and provide training how efficiently use newly developed instruments and tests. 
In order to respond professionally to the above requirements and to realise the project within the set time limits, we propose to that the two initially foreseen short term experts (105 working days each) exclusively focus on the activities related to “school readiness tests”. An additional team of four experts with experience in design and development of diagnostic instruments and tests has been identified to realise all activities related to “diagnostic testing”. Their total input is 260 working days, 65 each of the experts. CVs are in the Annex 2. 
The initially foreseen budget of 40.000 EURO under reimbursable will be reduced to 14.000 EURO. It will be used mainly for the development of software (7.500 EURO), 3.00 EURO is set aside to purchase the latest updates of diagnostic tests and tests for school readiness (Snijder-Oomen test and Bracken Basic Concepts Scale). The tests and their parts will be used in the process of design of new test batteries (they are not available in Slovakia yet) and in future they can be standardised. 3.500 should be spent on preparation of 30 tests packages of differential diagnostic tests. The remaining 26.000 EURO shall be made available for the work of the team identified for the development and testing of a new diagnostic tool allowing reintegration of children of the age group of 7-10 (first three years of primary school) into the regular school system. 
In the final stage of the project, both teams will cooperate to develop a new government policy aimed at rapid reducing the numbers of Roma children in the special schools. 
Description of activities of the team responsible for development of differential diagnostic tests

· Identification of the key factors determining that high percentage of the Roma children have bad results in the testing, what leads to their placement to the special schools

· Identification and development of indicators that can differentiate between the mental and social retardation of a child

· Revision of the existing and presently used tests

· Design and development of the new deferential diagnostic instruments and tests

· Verification of the first version of the new tests and its further development 

· Organisation and delivery of the specialized seminars/workshops for the staff if Pedagogical-psychological Advisory centres
· Testing the new updated version of the deferential diagnostic instruments and tests

· Elaboration of the procedures/remedial actions to be taken for successful reintegration of the child into the standard primary school

· Presentation and training of the participants of the workshop how to effectively use new tests

· Formulation of the sector strategy for the reintegration of the children from specials schools into the standard primary school
Co-operation between the working groups

Taking into account the character of the working assignments, target groups and expected results of the project, the activities will be implemented in close co-operation of the working groups in following areas: 

· Exchange of information and experience 

· Analysis of current situation 

· Technical consultations during when developing the individual test batteries 

· Organisation and methodology of seminars 

· Specification of the requirements for the „pure software“ ”

· Co-operation on the design and development of the software as a final result of the project 

· Provision of coherent system for improvement of education of Roma children  

· Formulation of recommendations for the sector strategy 

Number of working days for the part dealing with school readiness

	Name of expert
	Original input
	Proposed input

	Mrs. Mesárošová
	105
	105

	Mrs. Marušková
	105
	105

	Total
	210
	210


Number of working days for the part dealing with differential diagnostics
	Name of expert
	Original input
	Proposed input

	Mrs. Farkašová
	0
	65

	Mrs. Špotáková
	0
	65

	Mrs. Kundrátová 
	0
	65

	Mr. Dočkál
	0
	65

	Total
	0
	260


5 Activity 1 – New diagnostic tests for school readiness

5.1 School support readiness

All the children who reach the age for enrolling to a school have a right for a relevant education. In order to meet this requirement there are certain forms of testing for school readiness in order to earmark children with special educational needs. It is necessary to distinguish between developmental screening procedures and readiness or skills required for entering the school. The first ones are used to identify those children that are critical from the point of view of problems with mastering their studies and require individualised changes to original programme, or special programme respectively. These children are subject to diagnostic assessment. The readiness or performance tests that determine entering school aim to assess whether the understanding of a child and his / her skills meet the requirements necessary to enter the first schooling year. 
Both tests could be significant for the teachers but the type of measuring tool cannot be substituted by another one. At the same time, the terms “screening” and “assessment” are not interchangeable. Screening is an introductory process of identification of all children including those that can, in the later stage, be proved risky and have problems in the school (such as inability to meet educational expectations) and those with special needs in education (e.g. special abilities and talent or handicap). 
In both cases these children must be assessed with a special care in order to asses whether they really require an adjusted educational programme in a standard school or they should be placed in a specialised educational institution. 

There are certain reserves which after being employed can contribute to overcoming the transition after entering the school. They are the following:

· The teachers should have an appropriate professional capabilities and personal dispositions for a work with children originating from different cultural backgrounds and social environment. The individual approach to every child has to be ensured. 

· Psychologists can improve their diagnostic work, if they focus on home settings of pre-school pupils and if they know possibilities and limits of assessed children. The existing pre-school tests used in SR (see Annex 2, summary of accredited published diagnostic methods) are suitable for the children from the majority population but not for those whose language abilities are on a very low level.

· It is necessary to monitor the situation of enrolling children to schools and to find out whether all parents, whose children are to be enrolled, do fulfil their duty. 

5.2 Diagnostic tests development 

In order to develop the diagnostic tests the experts will focus on updating the diagnostic and entrance tests for assessing the school readiness, suggesting changes to the process of verification of the school readiness of children, and developing of criteria for educational setting of schools engaged in the reintegration process. 

The main reason for testing and rating of pupils is to improve their results. Children learn best, when they can compare their past experience. In order to reach the diagnostic goals it is necessary to use the measuring tools that will not harm children by placing them into special primary schools, even though their real capacity potential is higher.

It is necessary to follow the below criteria:

· Efficient and appropriate tests, designed for little children, need to be based on tried theories of the children development

· In case these tests are used in a multicultural context, the aberration checking has to be observed continuously. The aim of the expertise is to check items, administration instructions and pictorial impulses, in order to identify the generic potential, race/ethnic, class, cultural and sectional aberrations.

· They have to respect all of standard criteria – validity, reliability, discrimination potential, etc.

· Testing process has to be meaningful, the results achieved should have a predictive value and they should be treated as confidential information.

In the process of psycho-diagnostic examination it is important not only to know the methods, but also to keep all the principles:

· Target principle, the whole testing sequence should lead to final diagnosis,

· Ecological principle, which emphasises the importance of examining children in their familiar environment, is also a very important indicator of psycho-diagnostic examination,

· Source of problems linked to a social context or wider environment. Without information on how the child lives and in what conditions, we cannot understand how the child feels when being tested

· Information about a child have to be continuously collected and have to be reported by more persons to reach detachment of detection.

· Information sources have to complement each other. 

The most important are: 

· Clinical reports, psychological documentation, children works, information from elementary school and kindergarten, 

· Child observation, spontaneous child activity, didactical tests – reading and writing tests and child anamnesis,

· Principle of organisation, programme of testing must be split into sections.

5.3 Implementation strategy

The outcomes from the objective will be of objective nature in order not to harm children from socially and educationally disadvantaged environment. Within each activity it is important to:

· know conditions of the children environment, style of life of their community (segregated, assimilated or integrated community).

· assess, update and newly define tests on school readiness as well as development tests used for the purpose of screening and assessment of ability of pre-school children in order to ensure that individual abilities will be taken into account.

In order to meet the set up objectives will be necessary to gather both types of information. The screening procedures should show what children know and do in normal situations. The behaviour of little children is influenced by unknown situations. If they have problems with the way of reacting to a question (use of pencil to write or mark in a form) their ability to show their skills are limited. This is why information from various sources can bring a more adequate picture of child performance. The assessment results should lead to decision of educational programmes required by children. Otherwise, the children can be unjustly expelled from education and placed in a school that does not meet their needs.

The objective is to select the most suitable methods for assessing children stressing the predicative, non-discriminating, sustainable and objective characteristics, and tasks focused on:

· perception ability – visual perception (discrimination of forms)

· precise motoric abilities (coordination eye-hand)

· understanding of simple instructions (understanding of language)

· use of symbols – developmental strategy of thinking

6 ACtivity 2 – Development of differential diagnosis

6.1 Differentiation between social and mental retardation

In view of the fact that at the registration to enter basic schools the ethnicity of the children cannot be determined because the personal data are under legal protection, it is not possible to obtain reliable statistical data about the number of Roma children registered to school attendance. However, field research workers have discovered that a great number of Roma children become pupils of special basic schools which were established for the education of children with mental handicap. The pupils who leave these schools have limited chances to acquire higher education and have only the possibility to prove competent as manual workmen. 

There are certain doubts whether all children attending special basic schools are actually mentally retarded even though this was ascertained by the achievement of cognitive ability tests at their entrance examination. With children brought up under most unfavourable family and educational environment which does not provide adequate stimulation to their development (which is the case with numerous Roma communities) it can be assumed that their objective retardation compared to the majority population need not necessarily be caused by mental retardation but can be primarily caused by lack of opportunities to gain relevant knowledge, experience and skills in early childhood. Moreover, numerous children have insufficient command of the language in which the tests are written. This situation is disadvantageous since the tests were elaborated and validated for the majority population and are not able to differentiate between mental retardation and poor test results due to the probands’ socially disadvantageous and / or cultural dissimilarities. 

When supporting the education of minorities an important role of society must be attributed to the formation of conditions to enable Roma children to be educated together with other children in regular schools, so that their ethnic origin should not constitute their segregation in schools – not even indirectly. 

6.2 Reintegration of children from special schools into regular elementary schools

The re-integration of Roma children into regular basic schools require two conditions to be met:

· Diagnosing child’s real cognitive abilities, differential diagnosis between mental retardation and poor results in psychological tests caused by social disadvantages;

· Changing the work of regular schools so that they are suitable to provide schooling for children with special educational needs. This comprises also children with different ethnic origin, cultural background as well as children from socially disadvantageous environment. Numerous Roma children belong to these groups.

A significant number of Roma minority lives in conditions which are disadvantageous for the child development. Six–year–olds then do not meet the actual requirements for entering regular schools, even though they do not have to be mentally retarded. The primary aim is to change the school system in order to enable not only average children from the majority population to be successful but also members of minorities with different special educational needs. That does not mean we have to do away with special schools but keep them only for mentally handicapped children and children who are not mentally retarded must not attend special basic schools.

It is a relatively short term task to solve the question of the approach to evaluating cognitive abilities. This study is designed to change the approach to this evaluation which up to now has not only been influenced by prejudices but also limited by the non-existence of objective adequate measuring devices.

Our aim within this activity is to:

· To develop a test or rather a battery of tests which would enable to evaluate the cognitive abilities of Roma children from disadvantageous and culturally different environment; to make a differential diagnosis between mental retardation and poor test results due to a disadvantageous social environment. The responsibility for development of testing battery lays on the 4 proposed experts. The questionnaire/monitoring sheet will be elaborated in co-operation with Mrs. Marušková who participates on the development of the school readiness tests. 
· To work out a questionnaire/ observation sheet (task of an expert – pedagogue)

· To validate the applicability of this test or battery for Roma children of lower school age who possibly ought to be re–integrated from special into regular schools.

· To organise 1 specialized seminar only for the staff of Pedagogical-psychological advisory centres during which they will receive information about the first version of tests. In the final phase, there will be another specialized seminar also with participation of 100 teachers and teacher assistants that will perform the education of reintegrated children.
· To draw up a proposal of the re-integration process at the transition of children from special into regular schools.

Research sample

The first version of the test battery will be tried out on 2 age groups (6–7 years, 9–10 years) of 20 Roma children in each age group. The second version of the test battery will be applied to 4 groups (i.e. lower school age) of approximately 35 Roma children in each group.

The investigation will be carried out in special basic schools in Detva, Handlová, Lozorno, Lučenec, Rudňany, Levoča a Rimavská Sobota. Taking into account time constrains, the testing of new test can not be done in all schools listed in the Terms of Reference. Above mentioned schools were selected considering their geographical location (schools are from various locations of Slovakia) and type of settlement.  

7 Activity 3 - Design of Software

The software for this purpose is a complex tool enabling its users to diagnose the school readiness of Roma children and differential diagnoses of children placed in special schools. The final version should include newly developed batteries of tests, handbook for users, methodology and process of individual steps in the process of testing as well as proposals for further steps to be taken after the tests have been evaluated. 

The component of “clean” information technology should provide:

· Basis for elaboration of database of children that were tested using developed tools and methods.

· The database of tests for children of the monitored age level. This database should provide information on each test, overview of tests and publishers of test. It should also feature and author index and index by title. These indexes would lead to overview of more specific items (tests, subtests) and this would enable a more detailed overview of items from different aspects and introduction of short annotation.
· Software using is only possible for dispensary aims. Simulation of client card, blank for the report writing and data archiving is the next possibility of software program application.

· Finally, another aim of the software is to make the scoring more effective, compare results achieved with norms, conversion from score to tens, percentiles or IQ and so on. Longer-range statistical analysis would allow enlargement and actualisation of existing statistical norm. The proposal for higher efficiency in the statistics will be a part of the final recommendation for the sector strategy. 
The computer adjustment of testing batteries is commonly used for higher reliability of tests. There are suitable for solving simple non- verbal tasks. This enables an exact presentation of visual impulses and evaluation of measured psychic functions. It also motivates children by its attractiveness. However, the use of computer by children from socially disadvantaged environment represents another foreign element and this is why, taking into account their computer literacy, we do not recommend this form of testing.

When preparing software it is of utmost importance to set the functional requirements of the customer, database range, site design with the number of elements, operating system to be used by the customer (Windows 98, Windows NT, Windows 2000, Windows XP, OS Linux), what PC is available in order to keep system compatibility and its functionality. Only then it is possible to specify software requirements. The software design will comprise:

· analysis 

· specification of requirements and functions

· elaboration 

· testing of software

The tender for software development will follow procedures stated in the Practical guide for Phare, Ispa and Sapard in close co-operation with CFCU.

8 Activity 4 – Organisation of Professional seminars and workshops

Having development first phase of both testing batteries and their verification on the first sample of children three two-day seminars will be organised.
Seminar 1

· Introduction of objectives of the project and approach to solving problems

· Presentation of newly developed diagnostic tools for measuring school readiness 

· Introduction of test results from the first sample

· Analysis of the outcomes and proposals for completion of individual batteries 

Target group: teachers and teacher assistants from schools participating in the project  

Seminar 2
· Introduction of objectives of the project and approach to solving problems

· Presentation of newly developed diagnostic tools for differentiation between social and mental retardation

· Introduction of test results from the first sample

· Analysis of the outcomes and proposals for completion of individual batteries 

Target group: staff of 15 Pedagogic-psychological advisory centres participating in the project 

One of the results will be a collection of professional viewpoints and proposals to individual methods and proposals that will be screened into the final version of both diagnostic tools which will become part of the software.

Seminar 3

Last seminar will take place after finalising the software in the final stage of the project aimed at provision of information or training on how to use the individual tools in practice. 

The target group will comprise teachers and teacher assistants of partner schools (approximately 100) included in the project together with selected employees from Pedagogical-psychological and advisory centres (approximately 45).

9 Activity 5 – formulation of recommendations for the strategy in the area of education of Roma CHILDREN
Since the process of improvement of conditions for Roma minority in the area of education in the Slovak republic requires a systematic approach, the recommendations for the strategy in the area tackled by the project is of utmost importance. 

The outcomes of the projects cannot solve the current state and problems of our Roma fellow citizens. This requires an elaboration of a complex methodology on the national level. 

10 Time table 

January 2003, inception report, meetings of experts, sponsors and recipients.

February 2003, definition of situation in psychological appraisal of socially disadvantaged children and provision of existing psycho-diagnostic methods and school readiness tests.

April 2003, preparation and selection of tests to be included into psycho-diagnostic battery, first version of school readiness tests. Establishment of contacts with schools integrated in the research project.

April 2003 revaluating of equipment used, preliminary testing of the sample and evaluation of each child’s synergistic motivation, assessment of educational setting components.

May 2003, testing children from special primary schools and partnership primary schools, new concept of school readiness tests development, rating of placing the children to special primary schools. 

June 2003 testing of children from special elementary schools and partner elementary schools, development of new concept of tests on school readiness, ongoing assessment of placing children into special schools, commencement of statistical analysis, organisation of seminars

July 2003, ongoing statistical analysis, first overview of outcomes, analysis and specification of software

August 2003, completion and finalisation of new diagnostic tools, specification and design of software.

September 2003, testing of software, testing of final version of the tests on the second sample of children, assessment of results from research and preparation of seminars.

October 2003, seminars for teachers and psychologists, demonstration on using the software, formulation of recommendations and proposals. 

11 Tasks and Work schedule for elaboration of school readiness tests
	Task 1

	Task description:
	Analysis of the context and the current state of the educational standard needs of Romany children

	Coordination in group:
	Mutual information exchange among experts, Ministry of Education, VUDPaP and relevant NGOs 

	Timetable:
	January – February

	Expert:
	Barbora Mesárošová, Marta Marušková

	Input:
	8 days (4 + 4)

	Output:
	Inception report


	Task 2 

	Task description:
	To create a summary of psychological tools assessing the level of school readiness/maturity from the point of view of the project goals 

	Coordination in group:
	Mutual information exchange among experts, Ministry of Education, VUDPaP and relevant NGOs

	Timetable
	January – February

	Expert:
	Marta Marušková

	Input:
	2 days (1 + 1)

	Output:
	Psychological tools summary


	Task 3

	Task description:
	Summary of most frequent, officially accepted diagnostic methods used with little children in Slovakia.

	Coordination in group:
	Mutual information exchange among experts, Ministry of Education, VUDPaP and relevant NGOs

	Timetable:
	January – February

	Expert:
	Barbora Mesárošová

	Input:
	5 days

	Output:
	Written report.


	Task 4

	Task description:
	Definition of psychological rating of socially disadvantaged children 

	Coordination in group:
	Mutual information exchange among experts, Ministry of Education, VUDPaP and relevant NGOs

	Timetable:
	March

	Expert:
	Barbora Mesárošová

	Input:
	4 days

	Output:
	Written report


	Task 5

	Task description:
	Preparation, test selection for psychodiagnostic battery used for children rating. 

	Coordination in group:
	Mutual information exchange among experts. Counsels with VÚDPaP.

	Timetable:
	March

	Expert:
	Barbora Mesárošová, Marta Marušková

	Input:
	4 days (2+2)

	Output:
	Written material.


	Task 6

	Task description:
	Collecting of personal information on selected children and pupils 

	Coordination in group:
	Mutual information exchange among experts.

	Timetable:
	April

	Expert:
	 Marta Marušková

	Input:
	4 days

	Output:
	Database of pupils


	Task 7

	Task description:
	Reassessment of reasons for placing children in special primary school. 

	Coordination in group:
	Mutual information exchange among experts.

	Timetable:
	May

	Expert:
	 Barbora Mesárošová, Marta Marušková,

	Input:
	4 days (2+2)

	Output:
	Written material.


	Task  8

	Task description:
	Appraisal of child synergetic motivation. Visiting children in families, pre-school institutions, discussions with parents and teachers. 

	Coordination in group:
	Mutual information exchange among experts. Counsels with VÚDPaP.

	Timetable:
	May – June

	Expert:
	  Barbora Mesárošová, Marta Marušková

	Input:
	7 days (4 + 3)

	Output:
	Observational sheets. Written report.


	Task 9

	Task description:
	To check out the school readiness of children. To prepare appropriate tasks for school readiness rating and testing of children in pre-school age in educational and home setting. 

	Coordination in group:
	Mutual information exchange among experts. 

	Timetable:
	June

	Expert:
	  Barbora Mesárošová, Marta Marušková

	Input:
	6 days (3+3)

	Output:
	Written report.


	Task 10

	Task description:
	Processing of updated school readiness concept. 

	Coordination in group:
	Mutual information exchange among experts. Counsels with VÚDPaP.

	Timetable:
	June – July

	Expert:
	  Barbora Mesárošová, Marta Marušková

	Input:
	6 days (2 + 4)

	Output:
	School readiness concept.


	Task 11

	Task description:
	New concept verification. 

	Coordination in group:
	Mutual information exchange among experts. Counsels with VÚDPaP.

	Timetable:
	July

	Expert:
	  Barbora Mesárošová, Marta Marušková

	Input:
	3 days

	Output:
	Written report on verification. 


	Task 12

	Task description:
	Summarization of curricula and educational methods in primary and special primary school. Analysis and comparison of basic pedagogical documents.  

	Coordination in group:
	Mutual information exchange among experts.

	Timetable:
	March

	Expert:
	  Marta Marušková

	Input:
	3 days

	Output:
	Written report. 


	Task 13

	Task description:
	Design of questionnaire for teachers about pupils home setting. Elaboration questionnaire on a basis of visit in families. 

	Coordination in group:
	Mutual information exchange among experts.

	Timetable:
	March - April

	Expert:
	  Marta Marušková

	Input:
	4 days (2 + 2)

	Output:
	 Questionnaire.




	Task 14

	Task description:
	Monitoring of educational setting, elaboration of quality indicators. Visit of primary and special primary schools. 

	Coordination in group:
	Mutual information exchange among experts. Counsels with VÚDPaP.

	Timetable:
	March – June

	Expert:
	  Marta Marušková, Barbora Mesárošová

	Input:
	8 days (1 + 2 +3 +2 )

	Output:
	Observational sheets, written report from visits. Quality indicators.


	Task 15

	Task description:
	Teacher-pupils interaction analysis, elaboration of quality indicators. 

	Coordination in group:
	Mutual information exchange among experts.

	Timetable:
	April – June

	Expert:
	  Marta Marušková, 

	Input:
	5 days (1 + 2 + 2)

	Output:
	Observational sheets. Written report. 


	Task 16

	Task description:
	Monitoring of PPP engaged in project. Interview with PPP workers. 

	Coordination in group:
	Mutual information exchange among experts. Counsels with VÚDPaP.

	Timetable:
	March – June

	Expert:
	  Barbora Mesárošová

	Input:
	2 days

	Output:
	Written matters on the basis of interview. 


	Task 17

	Task description:
	Needs analysis, courses for teachers and teacher assistants working in primary and special primary schools. Information collection and processing in a questionnaire form. Comments and suggestions evaluation. 

	Coordination in group:
	Mutual information exchange among experts. Counsels with VÚDPaP.

	Timetable:
	May

	Expert:
	  4 days

	Input:
	Marta Marušková, 

	Output:
	Suggestion for the course contents. 


	Task 18

	Task description:
	Elaborating of contents of courses teaching method to be used with diagnostic and entrance tests measuring the school readiness of children. 

	Coordination in group:
	Mutual information exchange among experts.

	Timetable:
	May - June

	Expert:
	  Marta Marušková, Barbora Mesárošová

	Input:
	11 days (4+7)

	Output:
	Methodology


	Task 19

	Task description:
	Organisation of courses for teachers and assistants at primary and special primary schools to be used with education of children reintegrated to primary school methodology. 

	Coordination in group:
	Mutual information exchange among experts.

	Timetable:
	August - September

	Expert:
	  Marta Marušková, Barbora Mesárošová

	Input:
	8 days (4 + 4)

	Output:
	Course.


	Task 20

	Task description:
	Organisation of final seminar 

	Coordination in group:
	Mutual information exchange among experts.

	Timetable:
	September - October

	Expert:
	  Marta Marušková, Barbora Mesárošová 

	Input:
	6 days (3 + 3)

	Output:
	Course. 


	Task 21

	Task description:
	Software generation assistance, preparation for required information necessary for the development of database of children, psychological tests and statistical analysis. 

	Coordination in group:
	Mutual information exchange among experts. Counsels with VÚDPaP.

	Timetable:
	March – October

	Expert:
	  Barbora Mesárošová, Marta Marušková

	Input:
	8 days (1 + 1 +1 + 1 + 1 + 1 + 1 + 1)

	Output:
	Software.


	Task 22

	Task description:
	Organisation, training of chosen PPP workers for work with brand-new software.

	Coordination in group:
	Mutual information exchange among experts. Counsels with VÚDPaP.

	Timetable:
	October

	Expert:
	  Barbora Mesárošová

	Input:
	8 days

	Output:
	Course.


	Task 23

	Task description:
	Strategy preparation for the sector co-operation with VÚDPaP.

	Coordination in group:
	Mutual information exchange among experts. Counsels with VÚDPaP

	Timetable:
	October

	Expert:
	  Barbora Mesárošová, Marta Marušková

	Input:
	7 + 7 days

	Output:
	Sector co-operation strategy.


12 Tasks and work schedule for diagnostic tests for children in special schools

	Task description
	Review of psychological methods used for testing younger school age children 

	Time schedule
	April

	Responsible
	E.Farkašová, M.Špotáková, V.Dočkal, B.Kundrátová

	Input
	4 days (1+1+1+1)

	Output
	Review of test methods


	Task description
	Preparation of suitable tasks and their expert evaluation

	Time schedule
	April

	Responsible
	E.Farkašová, M.Špotáková, V.Dočkal, B.Kundrátová

	Input
	16 days (4+4+4+4)

	Output
	Proposed test battery


	Task description
	Elaboration of the first test version

	Time schedule
	April

	Responsible
	E.Farkašová, M.Špotáková, V.Dočkal, B.Kundrátová

	Input
	20 days (5+5+5+5)

	Output
	Tests


	Task description
	Contacting schools, selection of research sample

	Time schedule
	May

	Responsible
	E.Farkašová, M.Špotáková, V.Dočkal, B.Kundrátová

	Input
	4 days (1+1+1+1)

	Output
	Information of the research sample


	Task description
	Insuring the research realization

	Time schedule
	May

	Responsible
	E.Farkašová, M.Špotáková, V.Dočkal, B.Kundrátová

	Input
	4 days (1+1+1+1)

	Output
	Information of the research conditions in the selected schools


	Task description
	1. stage of the research

	Time schedule
	May

	Responsible
	E.Farkašová, M.Špotáková, V.Dočkal, B.Kundrátová

	Input
	20 days (5+5+5+5)

	Output
	Written report


	Task description
	Evaluation of the tests and proposal of new test items

	Time schedule
	May

	Responsible
	E.Farkašová, M.Špotáková, V.Dočkal, B.Kundrátová

	Input
	12 days (3+3+3+3)

	Output
	Written report, tests


	Task description
	Preparation and elaboration of the 2nd. stage of the test battery

	Time schedule
	June

	Responsible
	E.Farkašová, M.Špotáková, V.Dočkal, B.Kundrátová

	Input
	8 days (2+2+2+2)

	Output
	2nd.version of the test battery


	Task description
	Testing

	Time schedule
	June

	Responsible
	E.Farkašová, M.Špotáková, V.Dočkal, B.Kundrátová

	Input
	32 days (8+8+8+8)

	Output
	Written report


	Task description
	Preparation and realization  of the 1st.seminar

	Time schedule
	July

	Responsible
	E.Farkašová, M.Špotáková, V.Dočkal, B.Kundrátová

	Input
	20 days (5+5+5+5)

	Output
	Seminar


	Task description
	Evaluation of the tests and statistical elaboration 

	Time schedule
	July

	Responsible
	E.Farkašová, M.Špotáková, V.Dočkal, B.Kundrátová

	Input
	20 days (5+5+5+5)

	Output
	Written report


	Task description
	Statistical  computation and the final version of the test battery

	Time schedule
	August

	Responsible
	E.Farkašová, M.Špotáková, V.Dočkal, B.Kundrátová

	Input
	16 days (4+4+4+4)

	Output
	Test battery


	Task description
	Proposal of the strategy of the reintegration process

	Time schedule
	August

	Responsible
	E.Farkašová, M.Špotáková, V.Dočkal, B.Kundrátová

	Input
	12 days (3+3+3+3)

	Output
	Written report


	Task description
	Preparation of material for testers, questionnaire/monitoring sheet

	Time schedule
	August

	Responsible
	E.Farkašová, M.Špotáková, V.Dočkal, B.Kundrátová

	Input
	20 days (5+5+5+5)

	Output
	Written report


	Task description
	Preparation and realization of the.2nd. seminar

	Time schedule
	September

	Responsible
	E.Farkašová, M.Špotáková, V.Dočkal, B.Kundrátová

	Input
	20days (5+5+5+5)

	Output
	Seminar


	Task description
	Final report

	Time schedule
	September – October

	Responsible
	E.Farkašová, M.Špotáková, V.Dočkal, B.Kundrátová

	Input
	24 days (6+6+6+6)

	Output
	Written report


Annex 1
1 School Maturity Informative Test (J.Jirásek) is a modification of the Kern school maturity test. It consists of three tasks:

· a human figure drawing

· a written sentence imitation

· copying of a group of ten dots

Children’s performance is rated by 5 grades like in the school. Its purpose is to roughly assess the school maturity. It is the most widespread test.

Published by: Psychodiagnostické a didaktické testy n. p. Bratislava

2 School  Maturity Test (Goppingen) captures several processes and functions. It comprises 10 subtests: capturing shapes, discrimination ability; fine motor skills; capturing relationships, size, quantity and order; observation ability; critical observation; concentration ability;  retention; comprehension of visual objects and situations; understanding speech and its content; an indication of the general level of development (drawing of a child and a tree). The given test has been widely used at the Psychological Clinic and Research Institute of Children Psychology and Psychopathology in Bratislava.

3 Reversal Test (A.W. Edfeld) is a special test which is to ascertain maturity and readiness of a child to learn reading. The author draws upon a reversal tendency, i. e. a tendency to mix up mirror images of shapes. It consists of 84 tasks. A child is to strike down images that are not drawn in a completely like manner. 

Published by: Psychodiagnostické a didaktické testy n. p. Bratislava 

4 Visual Perception Development Test (M. Frostigová) is used to determine an overall level of visual perception, difficulties, a child’s perception disorders and their severity. It is made up of 5 types of tasks, or 5 subtests: visual-motor co-ordination, figure - background, shape constancy, position within space, space relationships. It is chiefly used in clinical practice.

Published by: Psychodiagnostické a didaktické testy n. p. Bratislava

5 Perception Maturity Test (K.Skala) is composed of 10 tasks, the first one of which is used solely for training (a trial task). Questions given on individual pictures are to determine a child’s conception of numbers, comprehension of colours, ability of planary orientation, comprehension of space relationships and capture of certain details.

Published by: Psychodiagnostické a didaktické testy n. p. Bratislava

6 Pictorial-Vocabulary Test (O. Kondáš, M. Pukačová) is focused on determining vocabulary and verbal skills.

It comprises 30 colour pictures that depict common and less common animals and activities. A child is given the task of naming an object or an activity represented in the picture.

Published by: Psychodiagnostické a didaktické testy n. p. Bratislava

7 Vineland Social Maturity Scale (E.A. Doll) is aimed at observing social competence and is earmarked for children aged 3 to 9. The principle of this method is to describe an individual’s  activities and their classification into several categories. In my opinion, this methodology  is problematic.

Published by: Psychodiagnostické a didaktické testy n. p. Bratislava

8 School Competence Observation Scheme (O. Kondáš) is intended for nursery school teachers for informative assessment by them of certain attributes of a child and the level of his or her school competence. With the use of a three-grade scale, teachers are to assess a child’s performance in 16 different areas: speech - pronunciation, speech - communication, speech – reproduction of the content, speech - verbalisation, activity and game – relationship to/ interest in them, activity and game – mastering a new activity, motor skills – mastering a particular movement, motor skills – facility, light-handedness, graphic motor skills, the standard of graphic expression, sociability – spontaneously manifested, sociability – prompted behaviour, basic elements of daily living skills, an overall impression on emotional makeup, an overall impression on behaviour, and success achieved in educational and training programme. In addition to an overall score, a separate score is assigned to speech, motor skills, game and sociability.

Published by: Psychodiagnostické a didaktické testy n. p. Bratislava

9 School Competence Drawing Test (author: T. Krogh, modified by E. Gajdošová, G. Herenyiová) is aimed at judging a child’s fitness to start school attendance, as well as of his or her cognitive development – notably the level of perception, attention, memory and thinking. It is mainly designed for teachers of first-graders. On the basis of verbal instructions and hints, a child is to perform certain operations. There is no quantitative assessment of performance made.

Published by: Psycho-Insight s.r.o. Bratislava

10 School Readiness Informative Test (K. Kollárik) is designed to assess the level of readiness for mastering the basic school skills of reading, writing and counting. It consists of 4 parts, or subtests: capturing similarities and differences, fine motor skills, mathematical concepts and categorization ability. On the basis of performance exhibited it is possible to judge both the level of readiness in the respective areas and an overall level of school readiness.

Published by: Psycho-Insight s.r.o. Bratislava
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